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ABSTRACT 
Puji Lestari. 2018. The Use of Experience Generalization Reinforcement Application 
(EGRA) Technique to Improve Writing Skill of Recount Text in Eighth Grade Students 
of MTs N 6 Boyolali in the Academic year 2017/ 2018. Thesis. Islamic Education and 
Teaching Training Faculty. State Islamic Institute of Surakarta. 
Advisor : Dr. Rochmat Budi Santoso, S.Pd., M.Pd. 
Key Words : Writing, Recount text, EGRA technique. 
 The objective of this research are: (1) To describe the implementation of EGRA 
technique in teaching writing skill of recount text in eighth grade students of MTs N 6 
Boyolali in the academic year 2017/ 2018. (2) To identify the improvement of students 
writing skill of recount text in the eighth grade of MTs N 6 Boyolali in the academic 
year 2017/ 2018 by EGRA technique. 
 This research is classroom action research. This research conducted at MTs N 6 
Boyolali from March 2018 until May 2018. The subjects of this research was VIII F 
class students of MTs N 6 Boyolali in academic year of 2017/2018. This research 
conducted in two cycles of action with three meetings in cycle 1 and two meetings in 
cycle 2. In  every findings of cycles consisted  of   planning, implementing, observing, 
reflecting. The data were collected by observation, interview, and test (pre-test and post-
test) .Then, the data were analyzed by qualitative (data reducing, data display, and 
conclusion drawing) and quantitative data analysis (descriptive statistic). 
 The research finding showed that there was improvement of students’ writing 
skill and class situation of English class. The use of EGRA technique could improve the 
positive writing class situation and the students’ writing skill on recount text. The score 
of Minimum Mastery Criterion (KKM) of English lesson is 67. The improvement of 
students’ writing skill can be seen from the improvement of the mean score of pre-test, 
post-test cycle 1 and post-test cycle 2, which is 43.55, 58.56 and 70.27. While, the 
improvement of classroom situation and students’ activity during teaching and learning 
process occurred includes: (1) The student became more active. (2) They have more 
enthusiasm and enjoy in teaching learning process. EGRA technique is used in two 
meeting to increase the students’ focus in learning process. And the procedure of 
implementing EGRA technique in teaching writing skill of recount text is: Experience; 
giving the students picture and text to lead the students about the material that will be 
taught in oral practice. Generalization; asking the students to make group and asks them 
to work the task, presenting of the result, then researcher gives example of correct 
pronunciation of the students answer. Reinforcement; discussing the students answer 
and gives feedback, giving drill about it and short explanation then giving task that is 
worked in pair. Application; the students work the task related to the material which had 
learned individually. In conclusion, the implementation of EGRA technique can 
improve students’ writing skill on recount text and students’ positive activity in English 
class. The researcher hopes that it will inspire the English teachers to use EGRA 
technique in their English class. 
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CHAPTER I 
INTRODUCTION 
 
 This chapter presents and discusses background of the study, limitation of 
the problem formulation, problem statement, objective of the study, and the benefit 
of the study. 
A. Background of the Study 
Writing is both a physical as well as a mental act. On the surface, 
writing is the manual process of committing symbols (letters of the alphabet, 
etc) to paper or a computer screen by manipulating a pencil, pen, or keys on 
the keyboard. In addition, writing is a mental process of generating ideas and 
thinking about how to present them effectively in the form of a written text 
(Sokolik in Nunan, 2015:78). Heyland (2003:22) mentions that writing is to 
see it as marks on a page or screen, a coherent arrangement of words, clauses 
and sentences, structured according to a system of rules. It means that writing 
is the process of writing some ideas and sentences. The indicators of writing 
are vocabulary, grammar, content, organization and mechanic. 
Nunan (2015:77) states that like reading, writing is not only a tool for 
communication but also an instrument for intellectual growth and 
development. Harmer (1998: 79-80) also says that writing is a basic language 
skill, as important as speaking, listening and reading. Students need to know 
how to write letters, how to put written reports together, how to reply 
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advertisement and increasingly how to write using electronic media. In brief, 
the most recording of ours is in writing form. 
The implementation of writing at junior high school is seen in the late 
curriculum, based on standard competency in 2013 Curriculum, the students of 
eighth grade of junior high school are expected to be able to comprehend the 
social function, structure, and language features of recount text. Besides, they 
should be able to make simple recount text especially personal recount text and 
keep pay attention to the social function, structure, and language features 
correctly and appropriate the context.  
Recount text is one of the functional texts that must be mastered by the 
students of the second junior high school included students of eighth grade of 
MTs N Ngemplak Boyolali. Recount text is a text that tells the reader about 
something that has happened. It can be a story (fictional) recount or a factual 
recount. A recount text can retell an event in the form of an email, a journal or 
a diary (Warner, 2009:25). Moreover, Derewiankan (in Fitri & Hafidz, 
2013:224) mention that recount helps us to interpret experience, in a recount 
we reconstruct past experience. 
Nunan (in Nurdiyaningsih and Purnama, 2017:239) mentions that 
writing is an activity that can usefully be prepared for by work in the other 
skills of listening, speaking and reading. It also significant to make sure that 
writing can reflect the students’ perform in their daily lives. Murray & Sarah 
(2004: 46) state that writing is very creative process-all the more so as you 
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target your writing at increasingly exacting audiences. It has been remarked 
that writing is the most difficult of the language abilities to learn. 
Karani (2008:11) says that there are four problems encountered by the 
students when they are ordered to write a text. They are the problem in content, 
organizing, vocabulary, and grammar. The first is content. When students were 
encountered with the problem of identifying main ideas and supporting 
sentences they could not produce an effective paragraph of text. Second is 
organizing. An effective or good paragraph of a text describes all the things in 
the paragraph logically, clearly, and easy to make readers understand. The third 
is about vocabulary. Vocabulary plays a very important role in constructing a 
good paragraph. By choosing appropriate words, the writer will be able to 
communicate his/her ideas, opinions, even disagreements smoothly. 
Sometimes, the students lack vocabulary for constructing a good paragraph, so 
the students cannot convey their ideas and opinions smoothly. Fourth is 
grammar. A good paragraph of a text describes the sentence structure 
comprehensively covers the patterns of sentences construction and the good 
order of the words in the sentences sequence. Karani (2008:13) founds that the 
most serious problem of high school students in writing recount text is in the 
area of grammar. It came up when students write recount text which applied 
past tense with regular and irregular verbs selection.      
After the researcher did pre research in VIII F class students of MTs N 
6 Boyolali by observing the English learning process of the English teacher, 
giving of first interview to the English teacher and students, and pre-test, the 
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researcher knew that the student of VIII F class faced some problems in writing. 
From the result of first interview to the student and English teacher, the 
researcher found that most of the students faced some problem when they 
studied English writing. First, from the result of the students’ first interview, 
researcher had information that the students’ interest in English was good but 
they said that they had a problem in English. The students said that writing 
subject was difficult. They have difficulties in writing around the vocabulary, 
grammar, and organizing. The students said that they have difficulties in 
arranging sentences, lack of vocabulary, developing their idea, and confused in 
establishing the appropriate verb between V1 and V2. 
Second, from the result of the students’ pre test, the researcher found 
that the students’ writing skill on recount text was very low because from the 
38 students, there were no students who passed the minimum passing grade 
(KKM) and the mean score of the students’ pre test is 43.55. Thirdly, from the 
teachers’ first interview, the researcher knows that the students’ interest in 
English lesson was quite good but the students faced problem in writing. The 
teacher said that actually the students had quite good interest in English lesson 
but in attainment the minimum passing grade is low, so that the teacher used 
addition task. The teacher also said that the VIII F students had problem about 
the vocabulary in writing.  
One of the factors that can influence the development of the writing 
skill of the students is the teaching and learning method which is used by the 
teacher. Fareed, Ashraf, & Bilal (2016:87) say untrained teachers and 
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ineffective teaching method are also influential in developing learners' writing 
skill, absence of which affects writing adversely. Knapp & Watkins (2005:14) 
state that learning to write is a difficult and complex series of process that 
requires of explicit teaching methodologies throughout all the stages of 
learning. Based on the observation conducted by the researcher for the English 
teacher in MTs N 6 Boyolali, the English teacher uses teacher center learning. 
In teaching learning process the teacher used media, LCD, to help in 
explanation. In this phase the teacher showed some picture related to the 
material. The teacher explained the material then asked the student to work the 
task.  
Based on the fact above, the researcher would like to choose 
Experience, Generalization, Reinforcement, Application (EGRA) technique to 
teach writing recount text to the eighth grade of junior high school students. By 
using an EGRA technique, the students are given opportunity to find out the 
form and function of the sentence by themselves.  Every stage of EGRA has a 
particular objective. The objective of the experience unconsciously learners to 
expose a particular structure item in use, the objective of generalization is that 
learners better remember conclusion about form and function, they make by 
themselves, the objective of the reinforcement helps the learners to check or 
revise their generalization, and the objective of the application uses or applies 
structure items learned in the previous stage to communicate information or 
massages (Adrian (1998) in Heri (2010: 1)). Muhlisyah and Hasmawati 
(2017:80) say that EGRA learning model is effective in the skill of writing. 
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Moreover Heri (2010:1) says that improving writing ability through EGRA 
technique can be one way that English teachers apply. In addition, Moses (in 
Afriani, 2014:3) says that EGRA technique is an effective way to create lively 
interaction among the students, EGRA technique will make students active. 
The active students will be more active, and the passive students will be active. 
Based on the phenomena above, the researcher is interested in 
conducting a research entitled: The Use of Experience Generalization 
Reinforcement Application (EGRA) Technique to Improve Writing Skill 
of Recount Text in Eighth Grade Students of MTs N 6 Boyolali in the 
Academic year 2017/ 2018. 
B. Identification of the Problem 
Based on the background of the study, there are many problems that 
arise. The problem can be identified as follows: 
1. The students have difficulties to arrange the sentence. 
2. It is difficult for students to develop the ideas. 
3. The students have less knowledge of vocabulary and grammar. 
 
C. Limitation of the Problem 
In order to focus on the topic, the researcher makes limitation in object 
and the subject of the study. The researcher wants to improve students writing 
ability. The writing ability of the students is low based on the result of the pre-
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research observation. The researcher implemented EGRA technique in order to 
improve students writing ability. 
The subjects of the study are the students from MTs N 6 Boyolali in 
eighth grade especially F class in the academic year 2017/ 2018. The researcher 
also limits the materials which would be given in this study. The material was 
based on the basic competency and standard competency of the second 
semester of eighth grade material of the study is recount text. 
D. Problem Formulation 
In line with the background of the study, the researcher formulates the 
research question as follow:  
1. How is the implementation of EGRA technique in teaching writing skill of 
recount text in eighth grade students of MTs N 6 Boyolali in the academic 
year 2017/ 2018? 
2. Does the student writing skill of recount text in the eighth grade of MTs N 
6 Boyolali in the academic year 2017/ 2018 improve after using EGRA 
technique? 
E. The Objective of the Study 
Considering the problems formulation above, the study was oriented 
toward the following aims: 
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1. To describe the implementation of EGRA technique in teaching writing skill 
of recount text in eighth grade students of MTs N 6 Boyolali in the academic 
year 2017/ 2018. 
2. To identify the improvement of students writing skill of recount text in the 
eighth grade of MTs N 6 Boyolali in the academic year 2017/ 2018 by 
EGRA technique. 
F. The Benefit of the Study 
Based on the objectives of research, the benefit of the study can be 
stated as follows: 
1. Theoretical Benefit 
a. The result of the research can be used as the reference for those who 
want to conduct a research about writing recount text using EGRA 
Technique. 
b. The finding and the result of this research are expected to be useful to 
give on about teaching writing recount text in the eighth grade of junior 
high school. 
c. The finding of this research will enrich the theory of teaching writing.  
 
 
2. Practical Benefit 
The result of this study is expected to provide functionality for the 
researcher, teacher, students, and other researchers. 
9 
 
 
 
a. For Researcher  
By doing this research, the researcher gets some experiences and 
knowledge about her study and it will be useful in the future. 
b. For Teacher 
This research is expected to give contribution to the teachers in 
their ways of teaching. They can get more knowledge about teaching 
writing using EGRA Technique and the result of the study can be 
useful input in teaching writing especially in recount text. 
c. For Students 
The result of this study will give an input to the students to help 
in writing especially in recount text. 
d. For Other Researchers 
This study can give significance to the other researcher who 
would like to conduct further research at the similar subject and can 
be used as a reference for other researchers.  
G. Definition of the Key Term 
1. Writing 
Heyland (2003:9) said that Writing is a way of sharing personal 
meanings and writing courses emphasize the power of the individual to 
construct his or her own views on a topic. 
 
2. Recount Text 
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Recount text is a text that tells the reader about something that has 
happened. It can be a story (fictional) recount or a factual recount. A recount 
text can retell an event in the form of an email, a journal or a diary (Warner, 
2009:25). 
3. EGRA Technique 
Marpudin (2008) says that EGRA stands for E, which is experience; 
G is generalization; R is reinforcement, and A is application.  
  
11 
 
CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
 This chapter presents and discusses the theory that is connected with the 
study. The discussion focuses on the writing, recount text, EGRA technique, and 
the previous related study. In writing, it discusses definition of writing, the writing 
process, the purpose of writing, assessing of writing, and the micro- and macro 
skills of writing. In recount text, it discusses the definition of recount text, types of 
recount text, generic structure of recount text, and the language feature of recount 
text. In EGRA technique, it discusses the definition, the advantages, and the 
teaching writing procedure using EGRA. 
A. Writing 
1. The Definition of Writing 
Writing is the skill to communicate by transferring the idea into the 
form of written text. Writing is also the important skill in this era. In the 
other side, learn to write is also difficult. Heyland (2003:xiii) states that 
command of good writing skills is increasingly seen as vital to equip 
learners for success in the twenty-first century. The ability to communicate 
ideas and information effectively through the global digital network is 
crucially dependent on good writing skills. Writing has been identified as 
one of the essential process skills in a world that is more than ever driven 
by text and numerical data. 
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There are many different definitions of writing given by experts 
from many resources. Heyland (2003:27) mentions that writing is a 
purposeful and communicative activity that responds to other people and 
other texts. Sokolik in Nunan, (2015:78) defines that writing is both a 
physical as well as a mental act. On the surface, writing is a manual process 
of committing symbols (letters of the alphabet, etc) to paper or a computer 
screen by manipulating a pencil, pen, or keys on the keyboard. On the other 
hand, writing is a mental process of generating ideas and thinking about how 
to present them effectively in the form of a written text. 
In addition, Emig (in McDonald, C.R & McDonald, R.L, 2002:47) 
says that writing is originating and creating a unique verbal construct that is 
graphically recorded and Rohman (in McDonald, C.R & McDonald, R.L, 
2002:7) states that writing is usefully described as a process, something 
which shows continuous change in time like growth in organic nature. 
Different things happen at different stages in the process of putting thoughts 
into words and words onto paper. 
From the previous ideas, the researcher concludes that writing is 
physical and mental act of exspressing ideas or thought. It is appeared in 
words on a piece of paper or computer screen using symbols. Writing is form 
of communication by transferring information, message or idea in 
grammatical sentences. It is used to respond the other people and text. It 
makes the information, message or idea is necessary to be expressed in a 
written text. 
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2. The Writing Process 
Writing is a process that involves several steps. Harmer (2004:4-5) 
mentions there are four stages of a writer goes through in order to produce 
something in its final written form. The process has four main elements: 
a. Planning 
Experienced writers plan what they are going to write. Before 
starting to write or type, they try and decide what it is they are going to 
say.  
When planning, writers have to think about three main issues. In 
the first place, they have to consider the purpose of their writing since 
this will influence (amongst other things) not only the type of text they 
wish to produce, but also the language they use, and the information 
they choose to include. Secondly, experienced writers think of the 
audience they are writing for, since this will influence not only the 
shape of the writing (how it is laid out, how the paragraphs are 
structured, etc) but also the choice of language whether, for example, it 
is formal or informal in tone. Thirdly, writers have to consider the 
content structure of the piece, that is, how best to sequence the facts, 
ideas, or argument which they have decided to include. 
 
 
b. Drafting 
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We can refer to the first version of a piece of writing as a draft. 
This first ‘go’ at a text is often done on the assumption that it will be 
amended later. As the writing process proceeds into editing, a number 
of drafts may be produced on the way to the final version. 
c. Editing (Reflecting and Revising) 
Once writers have produced a draft they then, usually, read 
through what they have written to see where it works and where it 
doesn’t.  
d. Final Version 
Once writers have edited their draft, making the changes they 
consider to be necessary, they produce their final version. This may 
look considerably different from both the original plan and first draft 
because things have changed in the editing process. But the writer is 
now ready to send the written text to its intended audience. 
In conclusion, it can be said that writing process has revealed four 
stages of writing process needed to make a good writing form. There are 
planning, drafting, editing, and final version. In the planning phase the 
writer have to decide about the purpose, audience, and content structure of 
writing form of what they are going to write. After the writer find the ideas, 
in drafting phase the writer draft their thought. It can be guideline to write 
the writing product. After making a draft, the writer can check whether the 
order of the information is clear or not. It is called editing phase. And in the 
final version the writer produce the final version of writing product that is 
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ready to send or publish to audience. Based on the explanation above it can 
be concluded that writing is a long process. It can be described as follow: 
 
Figure 2.1.The stages of writing Process by Harmer (2004:5) 
3. Purposes of Writing 
The purpose is one of elements in writing which influence the writers 
in creating the written text. The purpose of writing is what the writer intends 
to express on his composition. Ur (1996:163) proposes the purpose of 
writing, in principle, is the expression of ideas, the conveying of a message 
to the reader. So the ideas themselves should arguably be seen as the most 
important aspect of the writing. In addition, Harmer (2004:15) states that 
authors have to focus on the purpose of their writing (among other 
considerations) since this will affect what language they choose and how 
they use it. 
According to Harris (1993:18) as cited in Ningati (2017) stated that 
the purposes of writing are entertain, inform, instruct, persuade, explain, 
argue a case, present arguments, and  soon. Meanwhile, the other purposes 
of writing are stated by Stead and Hyot (2011:12-13):  
 
a. To Instruct 
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This purpose is to tell the reader how to do something and to 
outline a process. Instruction text can be usually be found on recipe text, 
science experiment, direction text, rules, amd so on. Its characteristic is 
that there are list or steps presented in the specific order. 
b. To Inform 
To inform means to provide information: describe, explain, give 
the reader facts, tell what something looks like, and summarize. 
Description text, such as the body of a Blue Whale is one example of 
the text which purpose is to inform. 
c. To Persuade 
To persuade is to influence the reader to take action or to 
subscribe, to believe. The text such like advertisement, poster, brochure 
and debate are the example of persuading text. Its characteristic is that 
there is writers’ argument by using supporting fact and evidence. 
d. To Narrate 
This purpose is to draw the reader into an event or sequence of 
events to provide insight into a situation or the life of a person or other 
living things. It is where the writer well-developed setting, events, 
details, and ending. 
 
e. To Response 
The purpose of to response means to express ideas about a text 
or topic, to engage in analytical, critical, evaluate thinking and may 
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include a specific prompt or format. The example is like the text 
response to literature, respond to academic prompt, and response to 
personal communication. 
Based on the explanation above, it can be concluded that generally 
there are five purposes of writing. They are to instruct, to inform, to 
persuade, to narate and to response. Each purpose of writing has different 
characteristics, and the example of the text is also different. The purpose of 
writing come to be the important things when the writer want to write. It 
will help them to match what they want to convey and how it is to be written. 
4. Micro- and Macro skills of Writing 
Ur (1996:162) states that writing should maintain between micro 
aspect and macro aspect. In the micro aspect, the students practice specific 
written forms at the level of word or sentence (handwriting or typing, 
spelling, punctuation). On the other hand, in macro aspect, the students 
emphasize on content and organization. In this case, they express 
themselves using their own words, state a purpose for writing and specify 
an audience. 
Henry (in Javed, et.al, 2013:131) mentions the micro-skills involved 
in writing skills. Mastery of these micro-skills helps the writer to have good 
command over writing free of mistakes and errors. In addition, the earlier 
micro-skills apply more appropriately to imitative and intensive types of 
writing task, while the macro-skills are essential for the successful mastery 
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of responsive and extensive writing (Brown, 2003:220). Brown (2003:220-
221) say the micro- and macro-skills of writing are: 
a. Micro-skills of Writing  
1) Produce graphemes and orthographic patterns of English. 
2) Produce writing at an efficient rate of speed to suit the purpose. 
3)  Produce an acceptable core of words and use appropriate word 
order patterns. 
4) Use acceptable grammatical systems (e.g. tense, agreement, 
pluralization), patterns, and rules. 
5) Express a particular meaning in different grammatical forms 
6) Use cohesive devices in written discourse. 
b. Macro-skills of Writing 
1) Use the rhetorical forms and conventions of written discourse. 
2) Appropriately accomplish the communicative functions of written 
texts according to form and purpose. 
3) Convey links and connections between events, and communicate 
such relation as the main idea, supporting the idea, new information, 
given information, generalization, and exemplification. 
4) Distinguish between literal and implied meanings when writing. 
5) Correctly convey culturally specific references in the context of the 
written text. 
6) Develop and use a battery of writing strategies, such as accurately 
assessing the audience’s interpretation, using prewriting devices, 
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writing with fluency in the first drafts, using paraphrases and 
synonyms, soliciting peer and instructor feedback, and using 
feedback for revising and editing. 
In conclusion, it can be said that earlier micro skills tend to describe 
about the writing mechanic and at the level of word such as cohesive 
devices, past verb, etc. On the other hand, the macro skills covered wider 
areas of writing such as the form and the communicative purpose of a 
written text, main idea and supporting idea, the literal and implied meaning 
of writing , etc. Therefore, based on the micro skills and macro skills that 
have been determined, the micro and macro skills of writing help the 
students. The students are expected to be able to determine what they 
actually need in writing based on their purpose to produce the good written 
text. 
5. Aspect of Writing 
In order to write well, there are several aspects which should be 
considered by students. Brown (2000: 356-358) classifies the aspects of 
writing into six aspects: content, organization, discourse, syntax, 
vocabulary, and mechanics. 
a. Content consist of thesis statements, related ideas and development of 
ideas through personal experience, illustration, facts, and opinion. 
b. Organization includes the effectiveness of introduction, logical 
sequence of ideas, conclusion, and appropriate length. 
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c. Discourse includes the topic sentences, paragraph unity, transition, 
discourse makers, cohesion, rhetorical conventions, reference, fluency, 
and economy. 
d. Mechanics consist of spelling, punctuation, citation of references, and 
neatness and appearance. 
In addition, Raimes (1983:6-7) states that there are several things 
that the writers have to deal with as they produce a piece of writing: 
a. Syntax: sentence structure, sentence boundaries, stylistic choices, etc.  
b. Content: relevance, clarity, originality, logic, etc. c. Grammar: rule for 
verbs, agreement, articles, pronouns, etc.  
c. Mechanics: handwriting, spelling, punctuation, etc.  
d. Organization: paragraph, topic and support, cohesion and unity.  
e. Word choice: vocabulary, idiom.  
f. Purpose: the reason for writing.  
g. Audience: the readers. 
h. The writer’s process: getting ideas, getting started, writing draft, 
revising. 
Based on the explanations above it can be concluded that writing is 
varied form of language. There are several aspects in writing. It is used as 
the point to measure the skill. This requires the students that they have to 
look at that aspects in writing. The aspects of writing skill are content, 
organization, syntax, vocabulary, and mechanics.  
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B. Teaching Writing 
a. The Nature of Teaching Writing 
Teaching writing is like swimming; if we learn to swim, we need 
water in the swimming pool and the teacher to teach us how to be a 
professional swimmer. Like swimming, writing is taught if we are a member 
of a part language society and there is someone teaching us (Brown, 
2000:334). Teaching writing is about guiding the students. It needs a long 
time and work hard to create words, sentences, and arrange them in a good 
paragraph.  
Brown (2000:7) defines teaching is guiding and facilitating of 
learning, enabling the learner to learn, setting the conditions for learning. 
Amidon as cited in Suresh & Srinivasan (2014:56) has defined the teaching 
is an interactive process, primarily involving classroom talk which takes 
place between teacher and pupils and occurs during definable activities. 
Based on the explanations above, the writer concludes that teaching is the 
interactive process of guiding and facilitating which takes place in the 
classroom between teacher and the students. It is to help the learners 
providing knowledge, so that they know and understand.  
 
b. The Reason for Teaching Writing 
There are many reasons why the teacher must teach writing to the 
students of English as a foreign language. Harmer (1998:79) states that there 
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are some reasons for teaching writing to the students of English as a foreign 
language as follows: 
1) Reinforcement 
Some students acquire language in purely oral/ aural way, but 
most of us benefit greatly from seeing the language written down. 
Students often find it useful to write sentences using new language 
shortly after they have studied it. 
2) Language Development 
We can’t be sure, but it seems that the actual process of writing 
(rather like the process of speaking) helps us to learn as we go along. 
The mental activity we have to go through in order to construct properly 
written texts is all part of the ongoing experience.  
3) Language Style 
Some students are fantastically quick at picking up the language 
just by looking and listening. For the rest of us, it may take a little 
longer. Writing is appropriate for such learners. It can also be a quiet 
reflective activity instead of the rush and bother of interpersonal face-
to-face communication. 
 
  
4) Writing as a Skill 
By far the most important reason for teaching writing of course, 
is that it is a basic language skill, just as important as speaking, 
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listening, and reading. Students need to know how to write letters, how 
to put written reports together, how to reply to advertisements and 
increasingly, how to write using electronic. 
c. The Approach of Teaching Writing 
An approach was a set of assumptions dealing with the nature of 
language, learning, and teaching. An approach is axiomatic. It describes the 
nature of the subject matter to be taught (Anthony in Richards & Rodgers, 
1986:15). In addition, Brown (2000:16) mentions that approach is 
theoretically well-informed positions and beliefs about the nature of 
language, the nature of language learning, and the applicability of both to 
pedagogical settings. So the approach is the belief about the nature of 
language used in teaching and learning language. 
Fauziati (2002: 147-149) defines studies in teaching writing have 
identified that there are least two paradigms of teaching writing, name the 
product approach and the process approach. 
1) The Product Approach 
The product approach is the traditional approach of learning 
writing in students typically are provided with a model and encourage 
imitating it in order to produce the similar product. A product approach 
is focuses on the end result of the learning process is. 
2) The Process Approach 
In the process approach, students are taught strategies that should 
help them to finally reach a decent product, but of course “the product 
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is still important goal, but the writing class is more exploratory, less 
punitive, less demoralizing, and the student writer is less alone” (Leki 
in Fauziati, 2002:149). 
Here are the lists of typical writing activities done in the process 
approach mentioned by Brown (2003: 335): 
a) Focus on the process of writing that leads to the final written 
products. 
b) Help students write to understand their own composing process. 
c) Help them to build repertoires of strategies for prewriting, drafting, 
and rewriting. 
d) Give students time to write and rewrite. 
e) Lets students discover what they want to say as they write. 
f) Give students feedback throughout the composting process (not 
just on the final product) as they attempt to bring their expression 
closer and closer to intention. 
g) Include individual conferences between teacher and student during 
the process of composition. 
The process of teaching is a process of helping, facilitating and guiding 
the students with the main goal that is making them more understand about 
knowledge. In teaching writing there are two approach that can be used by the 
teacher, product approach and process approach. A product approach focuses 
on the result of the end of learning process, while the process approach more 
focuses on the process of learning. 
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Based on the 2013 curriculum for Junior High School, the program of 
teaching learning English as a Foreign Language focuses on the aims to 
develop students’ skill in four language skills, such as speaking skill, writing 
skill, listening skill, and reading skill. In process to reaching of the skill every 
student must be able to communicate orally and written in the form of 
descriptive, recount, narrative, procedure, and information report. The students 
have to know about what its purpose involve the generic structure and language 
feature. Moreover, based on the regulation of ministry of national education/ 
Permendikbud (2014), the core competence and basic competence for junior 
high school students of grade VIII semester 2 is that they have to perform 
several writing competencies as shown as follow: 
 
Table 2.1 The Core Competence and Basic Competence for Junior High School Students of 
Grade VIII in Semester 2 
 
Core Competence Basic Competence 
4. Processing, presenting and 
reasoning in the concrete domain 
(using, extracting, composing, 
modifying, and creating) and 
abstract domain (writing, reading, 
counting, drawing, and 
composing) based on what learned 
at school and other sources in the 
same viewpoint/theory. 
4.11     Recount text 
4.11.1 Understanding the meaning 
contextually of social function, 
structure of text and linguistic 
element of oral and written 
recount text, short and simple 
about experience in the past 
(personal recount).  
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4.11.2 Making short and simple, oral and 
written recount text, about 
experience in the past (personal 
recount) by paying attention to the 
social function, the structure of 
the text, and the correct linguistic 
elements and appropriate context. 
 
Teaching writing is very important. As mentioned by harmer there are 
some reason in teaching writing, such as reinforcement. To see how the 
students acquire language is not only by an oral way, but also from the language 
writing down. The visual demonstration of language construction is needed for 
students to be an aid to commute new language to memory. It is also useful for 
students to write sentences using new language shortly after they have studied. 
Then language development, by teaching writing, it helps the students to learn 
by ongoing learning experience. And language style, each student has a 
different learning style. Writing is suitable for learners who produce language 
in slower way. In addition, Writing is included to basic language skills. Besides 
speaking, the students need to know how to write advertisement, letter, etc. 
Consequently, teaching writing is very important to develop students’ writing 
skill. 
C. Assessing of Writing 
In assessing the writing test the researcher used analytic scoring. 
Heyland (2003:243) states that analytic scoring procedures require readers to 
27 
 
 
 
judge a text against a set of criteria seen as important to good writing. The 
writer will use analytic scoring rubric according to Brown & Bailey as cited in 
Brown to analyze the data related to the students’ paragraph writing test of 
writing ability. The analytic scoring rubric used as follows: 
 
Table 2.2    An Analytic Scoring Rubric of Writing by Brown & Bailey in Brown (2003:244-
245) 
Mark Organization: Introduction, Body, and Conclusion (20) 
20-18 
Excellent to 
Good 
Appropriate title, effective introductory paragraph, the topic is stated, 
leads to the body, transitional expressions used; arrangement of material 
shows plan (could be outlined by a reader); supporting evidence given for 
generalizations; conclusion logical and complete. 
17-15 
Good to 
Adequate 
The Adequate title, introduction, and conclusion; the body of the essay 
are acceptable, but some evidence may be lacking, some ideas aren’t fully 
developed; the sequence is logical but transitional expressions may be 
absent or misused. 
14-12 
Adequate to 
Fair 
Mediocre or scant introduction or conclusion; problems with the order of 
ideas in the body; the generalizations may not be fully supported by the 
evidence given; problems of organization interfere. 
11-6 
Unacceptable-
not 
Shaky or minimally recognizable introduction; the organization can 
barely be seen; severe problems with the ordering of ideas; lack of 
supporting evidence; conclusion weak or illogical; inadequate effort at 
organization. 
5-1 
College-level 
work 
An absence of introduction or conclusion; no apparent organization of 
body; severe lack of supporting evidence; the writer has not made any 
effort to organize the composition (could not be outlined by the reader). 
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 Content: Logical development of ideas (30) 
30-26 
Excellent to 
Good 
The essay addresses the assigned topic; the ideas are concrete and 
thoroughly developed; no extraneous material; essay reflects thought. 
25-21 
Good to 
Adequate 
Essay addresses the issues but misses some points; ideas could be more 
fully developed; some extraneous material is present. 
20-16 
Adequate to 
Fair 
Development of ideas not complete or essay is somewhat off the topic; 
paragraphs aren’t divided exactly right 
15-8 
Unacceptable-
not 
Ideas incomplete; essay does not reflect careful thinking or was hurriedly 
written; inadequate effort in the area of content. 
7-1 
College-level 
work 
The essay is completely inadequate and does not reflect college-level 
work; no apparent effort to consider the topic carefully. 
 Grammar (25) 
25-22 
Excellent to 
Good 
Native-like fluency in English grammar; correct use of relative clauses; 
prepositions models, articles, verb forms, and tense sequencing; no 
fragments or run-on sentences. 
21-18 
Good to 
Adequate 
Advanced proficiency in English grammar; some grammar problems 
don’t influence communication, although the reader is aware of them; no 
fragments or run-on sentences. 
17-14 
Adequate to 
Fair 
Ideas are getting through to the reader, but grammar problems are 
apparent and have a negative effect on communication; run-on sentences 
or fragments present. 
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13-7 
Unacceptable-
not 
Numerous serious grammar problems interfere with communication of 
the writer’s ideas; grammar review of some areas clearly needed; difficult 
to read sentences. 
6-1 
College-level 
work 
Severe grammar problems interfere greatly with the message; reader can’t 
understand what the writer was trying to say; unintelligible sentence 
structure. 
 Mechanics: Punctuation and spelling (5) 
5 
Excellent  
Correct use of English writing conventions: left and right margins, all 
needed capitals, paragraphs indented, punctuation and spelling: very neat. 
4 
Good 
Some problems with writing conventions or punctuation; occasional 
spelling errors; left margin correct; paper is neat and legible. 
3 
Adequate 
Uses general writing conventions but has errors; spelling problems 
distract reader; punctuation error interfere with ideas. 
2 
Unacceptable-
not 
The serious problem with the format of paper; parts of essay not legible; 
errors in sentence punctuation and final punctuation; unacceptable to 
educated readers. 
1 
level work 
Complete disregard for English writing conventions; paper illegible; 
obvious capital missing, no margins, and severe spelling problems. 
 Vocabulary: Style and quality of expression (20) 
20-18 
Excellent to 
Good 
Precise vocabulary usage; use of parallel structures; concise; register well. 
17-15 
Good to 
Adequate 
Attempts variety; good vocabulary; not wordy; register OK; style fairly 
concise. 
14-12 Some vocabulary misused; lacks awareness of register; may be too wordy. 
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Adequate to 
Fair 
11-6 
Unacceptable-
not 
Poor expression of ideas; problems in vocabulary; lacks a variety of 
structure. 
5-1 
College-level 
work 
Inappropriate use of vocabulary; no concept of register or sentence 
variety. 
 
 From the analytic scoring rubric of writing above, it can be concluded 
that there are five categories in scoring writing. They are content, organization, 
vocabulary, grammar, and mechanics. It can be concluded that the total score 
is 100 which the percentage of the each element are described in the following 
table: the categories are rated on the five aspects of writing: content (30 points), 
organization (20 points), vocabulary (20 points), grammar (25 points), and 
mechanic (5 points). These assessing creteria will be used to assess the 
students’ final writing product. 
D. Recount Text 
1. The Definition of Recount Text 
Recount is the most common type of non-fiction writing and 
includes regular ‘news’ or diary writing; accounts of outings and holiday 
activities; ‘true stories’ of events in history or R.E.; and accurate reporting 
of classroom activities in science or other curriculum areas (Palmer, 
2011:42). Warner (2009:25) states recount text is a text that tells the reader 
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about something that has happened. It can be a story (fictional) recount or a 
factual recount. A recount text can retell an event in the form of an email, a 
journal or a diary. Barwick (1999:4) argues that a recount describes an event 
that has occurred in the past. In addition, Heyland (2003:20) mentions 
recount text is a text to reconstruct past experiences by retelling events in 
original sequence. Moreover, formally, recounts are sequential texts that do 
little more than sequence a series of events (Knapp & Watkins, 2005: 223). 
From the definitions above, it can be concluded that a recount text 
is one of text types which tell the experience of the writer. It can be non-
fiction and true stories. The recount text tells to the reader about something 
that has happened. The every events of experience is telled sequentially. 
There are many form of recount, such as a journal or a diary. 
2. Types of Recount Text 
Barwick (1999: 4) defines there are different types of the recount 
with varying levels of language and content according to the audience and 
purpose as follows: 
 
 
a. Personal Recount 
A personal recount retells an activity that the writer or speaker 
has experienced. It has personal and emotive comments and anecdotes 
added and may take the form of an oral story, a letter or a diary entry. 
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It was written in the first person using personal pronouns, I and we. 
Details of who, what, when, where, and sometimes why are included 
but the sequence of recounting may change. 
b. Factual Recount 
A factual recount documents a series of events sequentially and 
evaluates their significance. This can be presented as a historical 
recount, science experiment, traffic report, sports report or in film, 
television, and video. The focus is on language that shows time 
sequence (before shifting, while they were, after a number) using 
evaluative language (important, significant, achievement) and 
emphasizing assessment language (amazing, successful). This recount 
is usually written in the third person using pronouns he, she, and they. 
It may be written in the passive voice. 
c. Literary or Story Recount 
The imagery details of a literary or story recount are placed in a 
realistic context. The sequence of details may change but who, what, 
when, and where are still included. The literary recount is generally 
written in the first person using “I” or “we”, establishing a relationship 
between the writer and reader or speaker and listener, for example, My 
diary as a child in space. 
d.  Procedural Recount 
Procedural recount record, in an oral or written form, the 
sequential steps needed to achieve a result. Procedural recounts are 
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found in information books, television, films, and books that explain 
how things were made. The focus is on the accurate order of sequence, 
the selection of the correct language for the topic and the use of time 
conjunctions.  
e. Critical Recount 
A critical recount looks at an issue and comments and evaluates 
negative and positive aspects. Selected details are included to suit the 
argument, but this recount may not be sequenced chronologically. It is 
generally written in the first or third person using “I” or “we” but may 
be written in the passive voice. For example, a recount of exploration 
in America may critically assess the damage caused to the environment 
and ecosystem by this exploration. 
In conclusion, there are five types of recount text: factual recount, 
personal recount, literary recount, procedural recount, and critical recount. 
Moreover, based on the syllabus in 2013 curriculum the students of eighth 
grade in second semester are expected to be able to make recount text in the 
written form, which is short and simple, related to the personal experience 
in the past (personal recount). Based on the explanation above, personal 
recount is a one of recount that tell abou the experience of the writer where 
the writer is recounting the personal event that they were involved directly. 
3. The Generic Structure of Recount Text 
There is three generic structure of recount text as proposed by 
Heyland (2009:87). They are: 
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a. An orientation: providing information about ‘who’, ‘where’, and 
‘when’ 
b. A record of event: usually recounted in chronological order, personal 
comments and/ or evaluative remarks, which are interspersed 
throughout the record of events 
c. A reorientation: optional-closure of an event. It is ‘round off’ the 
sequence of event. 
 
Table 2.3  Example of Generic Structures of Recount Text by Pardiyono (2007:69) 
An 
Orientation 
Some friends and I went to Yogyakarta for a vacation last 
month. It was fun and we had a wonderful time there. 
A Record of 
Events (done 
in temporal 
sequence) 
We had our vacation soon after the school exam was over. 
We choose to go to Yogyakarta because we thought that the place 
was nice and the people were friendly. In addition, some friends 
have told me that it has a lot of places of interests. 
We left for Yogya early in the morning, and we took 
Pramex train that departed from Solo at 08.00. We got off in 
Yogyakarta Railway Station, and headed to one of the Food Stall 
in Malioboro for some food and drinks. We were surprised to see 
that everything in Malioboro has been arranged well now. 
After we had a walk around the place for a few minutes, 
we took a taxi and headed to one the most famous beaches, Parang 
Teritis Beach. On the beach, we really enjoyed the beauty of the 
waves reaching the seashore. We stayed there for several hours 
before finally we decided to back to Solo. 
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Re-
orientation 
(closure) 
We were very happy to spend a day playing waters and 
enjoy the natural beauty of the beach. We left Yogyakarta 
Railway Station at a quarter to four by Pramex train and got home 
around 5:30. It was both tiring and fun. 
 
4. Language Feature of Recount Text 
The language features of recount text mentioned by Barwick, (1999: 6) 
are:  
a. Proper nouns and pronouns identify people, animals, or things. E.g. MR 
Lawrence, the postman, his racquet, she. 
b. Larger and more complex noun groups build up descriptions. E.g. the 
long distance runner, Lionel Drill. 
c. Word families are used to build topic information. E.g. smoke, signals, 
drums, telephone, television. 
d. Varied action verbs are used to build word chains. These may be 
synonyms, antonyms or repetitions. E.g. she jumped, she leaped, and 
she crawled. 
e. Descriptive words add details about who, what, when, where, and how. 
E.g. Last night in the Blue Crib restaurant, the irritated man angrily 
threw the broken plate off the stained table. 
f. Adverbs and adverbial phrase sequence events in time and indicate 
place. E.g. In 1927, On June 1824.... 
g. Technical (the thorax, the abdomen) and abstract language (beauty) are 
used to add credence to the texts. 
36 
 
 
 
h. Texts are written in the past tense to retell past events. E.g. she smiled. 
i. Conjunction (when, but) to combine clauses and connectives to 
sequence events (first, then, finally) are used. 
j. Significant events are included and irrelevant details are excluded. 
k. Quoted and reported speeches are used. E.g. ‘We are off on an 
excursion tomorrow’ said Mrs. Sheridan enthusiastically added that 
they would be going on an excursion the next day. 
l. Evaluative language is used in factual and personal recounts. E.g. 
Captain Arthur Philip was a fair and just man. The trip was a wonderful 
experience. 
m. Sentences should be structured with the focus on the important 
information at the beginning.  
E.g. the last trip he ever made was..... 
 In 1909 they first entered........ 
n. The passive voice is used at times to allow the writer to leave out the 
person doing action. 
E. Experience, Generalization, Reinforcement, Aplication (EGRA) 
Technique 
1. The Definition of EGRA Technique 
Anthony (in Richards & Rodgers, 1986:15) said a technique is an 
implementation that which actually takes place in a classroom. It is a 
particular trick, stratagem, or contrivance used to accomplish an immediate 
objective. In addition, Brown (2000:13) stated that technique was the 
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specific activities manifested in the classroom that were consistent with a 
method and therefore were in harmony with an approach as well. Based on 
the previous ideas, the writer concludes that technique is the activities like 
particular trick and contrivance which is used in the classroom so that the 
purpose of learning is achieved. 
Marpudin (2008) says that EGRA stands for E, which is experience; 
G is generalization; R is reinforcement, and A is application. Aini (2017:36-
38) mentions that the brief explanation each stages of EGRA technique as 
follows: 
a. Experience 
Experience is a learning stage where students are subconsciously 
expose to the meaningful use of particular structure item by using 
picture, game, or video. This learning experience makes the students 
more active from the beginning of the teaching process where they will 
come into a great discovery.  
According to Harmer (1991: 114) as cited in Aini (2017:36) such 
experiences give us points of common reference to talk about and can 
be used as reason to bond with each other. Tonga (2016:14) states that 
the students here act as active participants in the class. In this step, the 
teacher can also give leading questions related to the material that will 
be taught to the students. The activities of this step can be conducted in 
showing pictures, giving songs, giving keywords, giving brainstorming, 
and reading sentences or a text. 
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b. Generalization 
The next section is generalization. In this section, the students are 
led through tasks to discover forms, meanings, and functions of the 
structures they have been exposed to. The rational for the generalization 
is the learner better remember conclusion about the form and functions 
they make for themselves.  Krashen (in Aini, 2017:36) said good 
teacher also take advantage of the students’ knowledge of the world in 
helping comprehension by discussing topic that familiar to the students.  
Harmer (1991: 124) as cited in Aini (2017:37) said where they 
have been discussing an issue or predicting the content of a writing text, 
we will encourage them to talk the conclusion with us. By comparing 
different solutions, ideas, and problems, everyone gets a greater 
understanding of the topic.  The generalization is the central of EGRA 
technique where students are expected to make a discovery of language 
structure. 
 
c. Reinforcement:   
Reinforcement is a learning stage where students are provided 
with correct and conscious knowledge of the form, and functions of the 
structure item that they have been exposed to. Tonga (2016:17) states 
that this section aims to help students check or revise their 
generalization. In this section the teacher gives feedback to the students’ 
work so that they get reinforcement. 
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d. Application:   
Application is learning stage where students individually are 
given opportunities to use or apply the structure item that they have 
learned in communication either receptively or productively. According 
to Harmer (in Aini 2017:38) we (teacher) can ask them (students) to 
complete worksheet or writing task by themselves individually. 
Helena (2004) in Afriani (2014:2) says that EGRA technique is an 
effective way to create lively interaction among the students, EGRA 
technique will make students active.  EGRA has a particular objective. In 
Addition, Adrian (1998) in Aini (2017:38) argues that the objective of the 
experience unconsciously learners to expose a particular structure item in 
use, the objective of generalization is that learners better remember 
conclusion about form and function, they make by themselves, the objective 
of the reinforcement helps the learners to check or revise their 
generalization, and the objective of the application uses or applies structure 
items learned in the previous stage to communicate information or 
massages. Based on the explanation of EGRA above, the researcher thinks 
that every step of EGRA which stands for Experience, Generalization, 
Reinforcement, and Application will lead the students to be better at writing 
skill. 
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2. The advantages of EGRA Technique 
There are some advantages of using EGRA technique in teaching 
recount text proposed by Helena (in Afriani et.al, 2014:6). The advantages 
as follows: 
a. EGRA technique can be useful to the language teacher. 
b. EGRA technique helps the teacher make the students active by giving 
challenging question to get the use and form of recount text. 
c. EGRA technique makes students learn by themselves before the teacher 
explain the use and the form of the structure. 
3. The procedure of Teaching writing using EGRA 
Marpudin (2008) mentions that the procedure of teaching writing 
using EGRA as follows: 
a. Experience phase 
The teacher gives the students leading question of the material 
that will be taught, include:  picture show, brain storming, give key 
word. In this section, the teacher should try to lead the students 
unconsciously about the material that will be taught by the teacher. All 
activities are undertaken by the teacher in experience phase (oral 
practice).  
 Experience: The structure is presented to the students before 
they learn the form of its rules. Example: the students read a dialogue a 
text that inside it, there are some examples of its structure. 
b. Generalization phase 
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1) The teacher asks students to make groups consists of 4/5 person. 
2) The teacher gives the task like discourses, questions, quiz which in 
essence that lead the students to find the functions and forms of 
sentence structure that will be taught. 
3) The teacher asks the students to discuss the answers in groups. 
4) The students discuss the answers in class guided by the teacher. 
5) The teacher writes the answers of the students on the whiteboard. 
6) The teacher gave praise to the students for their hard work in 
answering questions. 
7) The teacher gives examples of the correct pronunciation of the 
students' answers on the whiteboard. 
Generalization: The students cooperate to find its rules or the usage of 
its rule. Teacher must help and guide them in this step. Example: the 
students are asked to make generalization about the form of text or must 
fill the table with the relevant structure or same. 
Note: in this section the teacher does not need correcting students' 
answers, let their creativity freely to express their ideas. 
c. Reinforcement phase 
1) The teacher discusses again the students’ answers on the 
whiteboard. 
2) The teacher provides an explanation as strengthening of the 
function and form of language structure is being taught explicitly. 
3) The teacher gives some examples of sentences as a model. 
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4) The teacher does repetition over and over again about the 
pronunciation of sentences correctly. 
5) The teacher provides reinforcement in the form of tasks or 
questions for the students do. 
6) The teacher asks the students work in pairs. 
7) The teacher asks the students to discuss the answers with their 
partner. 
8) The students discuss their answers classically led by the teacher. 
Reinforcement: The students do the controlled exercise that must them 
use the structure. Example: the students are asked to describe a picture 
and arrange the irregular sentences. 
d. Application phase 
1) The students are asked to work individually.  
2) The teacher gives the students the task card that contains the 
Situation / Case. 
3) The students are required to make their own answers to respond the 
situations / cases provided. 
4) The teacher gives the students homework to discuss in the future 
learning. 
Application: The students must use structure itself, at least or not is 
helped by teacher. Example: write a story by having a conversation, 
giving a demonstration on the map or describe a picture.  
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Based on the explanation above, the procedure of EGRA stands of four 
phases. The researcher concluded that every step of EGRA give detail 
activity. It appears what the teacher and the students should do in learning. 
The process is sequentially done from the beginning of the learning until the 
end. So the learning process can run as well as we want. 
F. Previous Related the Study 
1. Aini,  Zulia Permata Qurrota. 2017. The Use of EGRA (Experience, 
Generalization, Reinforcement, Aplication) Technique to Improve the 
Students’ Writing Skill on Descriptive Text for the Eighth Grade Students 
of SMPIT Nurul Islam Tengaran in the Academic Year 2016/2017. Thesis, 
English Department of Educational Faculty, Institude Islamic of Studies 
(IAIN) Salatiga.  
This research found that there is an improvement of the students’ 
writing skill using “EGRA Technique”.  It can be seen from T-test 
calculation in cycle I is 9,18 and cycle II is 3,67; T-table with level of 
significant 5%, with df= 29 is 2,04. Also the increasing students’ mean score 
who pass the standardized score in percentage from cycle I to  cycle II with 
the standardized score (the minimum of passing criteria)  is  74, in the cycle 
I is 70% students and 93,33% in the cycle II. The increasing of score in 
percentage from cycle I to cycle II is 23, 33%.This indicates that by applying 
“EGRA technique”, the students’ writing skill can be improved. 
2. Magfuroh, Unik Amimatul. 2016. The Implementation of EGRA Technique 
in Teaching Writing Recount Text at the Tenth Grade of MA MA’Arif 
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Plumpung in Academic Year 2015/ 2016. Thesis, English Education 
Department, Tarbiyah Faculty, State Islamic College of Ponorogo. Advisor 
Wiwin Widyawati, M.Hum. 
This study shows that there are the implementation of EGRA 
technique in teaching writing recount text is small different with the theory, 
EGRA has many advantages in the learning process, the students show 
positive responses toward the implementation of EGRA technique in 
teaching writing recount text. 
3. Wahyuni, Seri NST. 2012. The Use of Experience, Generalization, 
Reinforcement, Application (EGRA) Technique Toward Recount Text 
Wrriting Ability at the Second Year Students of State Senior High School 4 
Pekanbaru. Thesis, Faculty of Education and Teacher Training, State 
Islamic University of Sultan Syarif Kasim Riau Pekanbaru. 
The result of this research is EGRA technique improve the writing 
skill of the students. It is proven by the result of test before treatment 
indicated that the students ‘recount text writing ability in experiment class 
was “good” with mean 68.662 while the result of test after treatment 
indicated that the students’ recount text writing ability was “very good” with 
mean 80.809 and class of control was “enough” strengthened with the mean 
of students’ score that increased from 62.632 to 67.426. 
The similarities between the three researches above and this study are 
about the technique that was used in teaching writing. The focus of these 
studies and this study is the implementation of EGRA technique to teach 
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writing. And the similarity between the first study and this study is the research 
design. The first study and this study use the classroom action research design.  
On the other hand, the difference between the second and third research 
and this research is the research design. The research design of this research is 
classroom action research while the second research is qualitative research and 
the third research is experimental research. The next difference between these 
researches above and this research is the limitation of the study. The first study 
limited on the implementation of EGRA to teach writing descriptive text for 
the eighth grade students of junior high school. The second study limited on 
the implementation of EGRA in teaching writing recount text for the tenth 
grade in senior high school and the limitation of the third study is the 
implementation of EGRA to teach writing recount text on second grade of 
senior high school while this study limited on the implementation of EGRA to 
teach writing recount text for the eighth grade students in junior high school. 
G. Rationale 
Writing is a way of sharing personal meanings and writing courses 
emphasize the power of the individual to construct his or her own views on a 
topic (Heyland, 2003:9). In addition, Ur (1996: 163) said that writing is the 
expressing of ideas, the conveying of a message to the readers, so that the ideas 
themselves should arguably be seen as the most aspects of writing. It makes 
people can share their ideas, feeling, and thought by writing to the readers. 
After the researcher conducting pre-research in MTs N 6 Boyolali, the students 
have some problems in writing. 
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The students have difficulties to arrange the sentence. It is difficult for 
students to develop the ideas. The students have less knowledge of vocabulary 
and grammar. Furthermore, the students have a little interest in learning 
writing. Based on the Competency Standard in 2013 Curriculum, the students 
of eighth grade of junior high school are expected to be able to make simple 
recount text. 
Based on the explanation above, it is very important to teach writing 
using effective technique. The researcher decided that the researcher used 
EGRA technique. According to Faza in Magfuroh (2016:45) there are some 
advantages of EGRA technique. There are: (1) It can help students to study 
about structure of language (2) The students are easier to write their experience 
(3) The students are more active in teaching learning process (4) It stimulates 
students to have high self confident in writing and (5) The students get new 
information. Muhlisah and Hamawati (2017:80) say that EGRA learning model 
is effective in the skill of writing. Moreover Moses (in Afriani, 2014:3) says 
that EGRA technique is an effective way to create lively interaction among the 
students, EGRA technique will make students active. The active students will 
be more active, and the passive students will be active.  
Rizkia and Sarachni (2014) as cited in Muhlisyah and Hasmawati 
(2017:81) clarify that the syntactical of EGRA (Experience, Generalization, 
Reinforcement, Apllication) is the learners use the experience or knowledge 
that they have, then the learners compare their knowledge generally, giving 
reinforcement and apply it in a real condition. The students’ writing skill can 
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be improved by implementing EGRA technique. The students use their prior 
knowledge that they have then the students compare it to the other students to 
obtain the similarity. After that, they are given the reinforcement that helps the 
learners to check or revise their understanding. Then, the students can use or 
apply it. Muhlisyah and Hasmawati (2017:81) stated that EGRA technique in 
the one of the cooperative learning that try to make all population in the class 
understand the material that is tought well. 
In EGRA technique, students can improve their idea by recognizing the 
grammatical features to make a recount. The implementation of EGRA 
technique in teaching writing recount text can facilitate the teacher to transfer 
the subject matter for the students, makes the students can understand the 
material well where the teacher as a facilitator. EGRA technique makes the 
students learn by themselves before the teacher explains. In implementing 
EGRA technique, the teacher uses challenging questions that can lead to a 
sense of creativity of the students, teachers will be easier to deliver material. 
Students also obtain new information and more active in the learning process. 
To conclude, in this research study, the EGRA technique is used to be a kind 
of effective technique to improve students’ writing skill. 
H. Action Hypothesis 
Based on theories underlying on writing, teaching writing, EGRA 
technique, and recount text, the researcher proposes the hypothesis that the 
implementation EGRA technique can improve the students’ writing skill in 
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recount text of eighth grade students in MTs N 6 Boyolali in academic year of 
2017/ 2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
 This chapter consists of seven sections namely research design, setting of 
the research, subject of the research, the technique of collecting the data, the 
technique of validity instrument and reliability, research procedure, and technique 
of analyzing data. The discussion of each part is presented below. 
A. Research Design 
 The design of this research is classroom action research since its 
nature is for improving the quality of action within it. Action research done by 
the researcher because of some reasons, such as the teaching and learning 
process that not satisfying, to improve the teaching and learning quality, etc. 
Action research focuses on teaching and learning process on the classroom. 
There are some definitions of the experts about action research. Nunan 
(1992:17) states that a form of research which is becoming increasingly 
significant in language education is action research. Carr and Kemmis (1986) 
in Burns (1999:7) also state that action research is a form of self-reflective 
enquiry undertaken by participants in social situations in order to improve the 
rationality and justice of their own practices, their understanding of these 
practices, and the situation in which these practices are carried out. Cohan 
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and Manion (1985) in Nunan (1992:18) argue that action research is first and 
foremost situational, being concerned with the identification and solution of 
the problems in specific context.  
 Burns (2009:2) stated that action research is part of a broad movement 
that has been going on in education generally for some time. It is related to the 
ideas of ‘reflective practice’ and ‘the teacher as researcher’. Action research 
involves taking a self-reflective, critical, and systematic approach to exploring 
your own teaching contexts. Elizabeth (in Burns, 2009:3) mentions that action 
research is research carried out in the classroom by the teacher of the course, 
mainly with the purpose of solving a problem or improving the 
teaching/learning process. 
Based on the definitions above, it can be concluded that action research 
is the research which do by the teacher to describe the teaching and learning 
process then identification the problem with the purpose to solve the problem 
or improving teaching and learning process. 
B. Setting of the Research 
1. Setting of Place 
The setting of the research was in MTs N 6 Boyolali which is 
located on Jl. Waduk, Cengklik, Ngesrep, Ngemplak, Boyolali Regency of 
Central Java, Telp. (0271) 784768. 
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2. Setting of Time 
This research was carried out at eighth grade class of MTs N 6 
Boyolali in the academic year 2017/ 2018. The writer conducted this 
research for five months. It began October1st, 2017 until June 30th, 2018. 
 
Table 3.1   Research Schedule 
No 
 
Activities 
In Month  
Oct Nov Dec Jan Feb Marc Apr May June 
1. Conducting 
the 
Observation  
         
2. Conducting 
the Interview  
         
3. Title 
Consultation 
         
4. Proposal Draft 
Consultation 
         
5. Proposal Draft 
Seminar 
         
6. Research           
7. Data Analysis          
8. Analysis 
Report 
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C. Subject of the Research 
This research conducted to the students of F class of eighth grade of 
MTs N 6 Boyolali in the academic year 2017/ 2018. The F class consists of 38 
students. The level of this class is medium. 
D. Technique of Collecting the Data 
There are two kinds of data collected in this research. They are 
qualitative and quantitative data. The details techniques of data collection are 
on the following explanation. The quantitative data is students writing scores. 
The quantitative data was collected by using test and the qualitative data was 
collected by using interview and observation. In this case the researcher gave 
a test after each cycle and pre-cycle. 
1. Qualitative Data 
a. Interview  
Interview is an activity to ask question in the face to face 
interaction. Burns (1999:118) states that a research interview is a 
structured social interaction between me and a subject who is identified 
as a potential source of information. The interview was doing to get 
information from the students and the collaborator. 
The goal of this interview is to know the teacher’s problem and 
students’ problem in teaching learning process especially in writing 
before the researcher doing the research. The interview which was used 
by the researcher is also to know the opinions from the teacher and the 
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students about the teaching and learning process. The researcher used 
two times interview to the students; pre-research and after research. The 
pre-research interview is to know the opinion if the students about 
learning English especially in writing and the problem before treatment. 
The second interview is to know the opinion of the students after they 
are given the treatment. 
b. Observation  
Burns (1999:80) says that observation is a mainstay of action 
research. It enables researchers to document and reflect systematically 
upon classroom interactions and events, as they actually occur rather 
than as we think they occur. The term observation is being used here in 
the sense of taking regular and conscious notice of classroom actions 
and occurrences which are particularly relevant to the issues of topics 
being investigated. 
The researcher observed the situation in the class during the 
teaching and learning process of implementing the EGRA technique in 
writing recount text. The observation noticed classroom events, 
interaction in the classroom, and the students’ responses during the 
teaching learning process. In observing the teaching learning process, 
the researcher consider of asking the collaborator to help her to observe 
the teaching learning process when the researcher had a role as the 
teacher in class. The observation is done by collaboration with English 
teacher in MTs N 6 Boyolali. In this research, an observation checklist 
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is used to observe during the teaching learning process and the field 
note is used to explain the activity which happened during the teaching 
learning process. 
2. Quantitative Data 
a. Test 
The technique of collecting the quantitative data that used by the 
researcher in this research is the test. Brown (2003:3) states a test is a 
technique of measuring a person’s ability, knowledge or performance in a 
given domain. Hence, the test is used to help the teacher to measure the 
students’ achievement, to know the students’ progress, and to evaluate the 
teaching and learning process. Arikunto (2002:192) defines “a test is a 
sequence of a question of exercise often used to measure skill, knowledge, 
intelligence, or talent of individual class”. 
The test is used by the researcher to know the students’ writing skill 
before being given treatment and after being given treatment. Writing test 
in this research is used as media to get the quantitative data of the students’ 
writing skill of recount text. The aspects of writing which is evaluated are 
mechanic, grammar, vocabulary, content, and organization. The test is 
divided into two parts, namely pre-test and post-test. The pre-test is 
employed in pre-cycle and the post-test is employed in the end of each cycle. 
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E. The Technique of Validity Instrument and Reliability 
1. Validity Instrument 
Burns (1999: 160) mentions that validity is an essential criterion for 
evaluating the quality and acceptability of the research. To get the validity 
of the data, two criteria of validity were used. They are democratic validity 
and process validity as proposed Anderson et al. in Burns (1999:161). The 
explanations of the validity were discussed below. 
a. Democratic Validity 
This criterion relates to the extent to which the research is truly 
collaborative and allows for the inclusion of multiple voices (Burns, 
1999:161). In order to get democratic validity, the researcher did 
interview with the English teachers and the students to express their 
ideas, comments and opinions about the action which have been done. 
The result would be consideration in evaluating cycles. 
b. Process Validity 
This criterion raises questions about the dependability and 
competency of the research. The key question is “are events or 
behaviors viewed from different perspectives and through different data 
sources in order to guard against simplistic or biased 
interpretation?”(Burns, 1999:162). To get the process validity, the 
researcher collected the data by doing classroom observation, interview 
with the students and English teacher and taking notes during the 
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process of research. It aims to guard against biased interpretation. In 
this research the process was done in two cycles and each cycle consists 
of planning, actions and observation, and reflection steps. The process 
involved some different data sources and was followed by some 
evidence that showed the process is believable 
To obtain the trustworthiness of qualitative data, researcher used 
triangulation technique. The researcher used triangulation method to 
analyze the trustworthiness of the qualitative data and to reduce the 
subjectivity in analyzing the data. Burns (1999:163) states that triangulation 
is a way of arguing that “if different methods of investigation produce the 
same result, then the data are likely to be valid.” Through in depth interview 
with the students and the English teacher, and also classroom observations, 
the different opinions of some respondents were identified to have valid data 
in common. There are 2 types of triangulations were used by the researcher 
which is proposed by Burns (1999:164). They are: 
a. Time triangulation 
In this form of triangulation the data were collected over period 
of time to get a sense of what factors involved in change processes. In 
this research study, the action was conducted from March 2018 until 
May 2018. 
 
 
b. Investigator triangulation.  
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Investigator triangulation means more than one observer is used 
in the same research setting. This helps avoid observer bias and 
provides checks on the reliability of the observation. To get the 
investigator triangulation the researcher asked the English teacher, 
Dewi Fitriasih, S.Pd, as the second observer to observe the teaching 
and learning process. 
2. Rater Reliability 
Indrawati (2009) says that rater reliability generally refers to the 
consistency of scores that were assigned by two independent raters (inter-
rater reliability) and that were assigned by the same rater in different point 
in time (intra-rater reliability). In this research study the researcher did 
collaboration with the English teacher to give students’ writing scores. The 
first rater was Mrs. Dewi Fitriasih, S.Pd as the English teacher of MTs N 6 
Boyolali and the second rater was the researcher. The final students’ score 
were determined by the average score between the English teacher and the 
researcher. The researcher gave evaluation score of the students’ test in 
different place and time with the English teacher to get an objective score 
from both evaluators. Then, the researcher determined the mean of the score 
from both evaluators. 
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F. Research Procedure 
Kemmish (in Burns, 1999:33) says that action research is a form of self-
reflection enquiry undertaken by participants in social situation in order to 
improve the rationality and justice of (a) their social or educational practices; 
(b) their understanding of these practices; and (c) the situation in which these 
practices are carried out. Kemmis and McTaggart (in Burns, 1999:31) say that 
action research occurs through a dynamic and complementary process, which 
consist of four essential ‘moments’: of planning, action, observation, and 
reflection. These moments are fundamental steps in a spiraling process through 
which participants in an action research group undertake to: 
1. Develop a plan of critically informed action to improve what is already 
happening. 
2. Act to implement the plan. 
3. Observe the effects of the critically informed action in the context in which 
it occurs. 
4. Reflect on these effects as the basis for further planning, subsequent 
critically informed action and so on, through a succession of stages. 
The phases of action research can be illustrated as follow: 
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Figure 3.1 Action Research Spiral (Kammis & Taggart in Burns,2009:9) 
 
1. Planning 
Burns (2009:8) says that in the phase of planning the researcher 
indentify the problem or issue and develop a plan of action in order to 
bring about the improvement in a specific area of the research context. 
The researcher identified the problem by using technique as 
follows: 
a. Interviewing students and English teacher. 
b. Identifying activity of teaching learning process of class. 
c. The students will be given test. 
Then the researcher prepared everything related to the action as 
follows: 
a. Prepare the materials 
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b. Making of the lesson plan 
c. Observation checklist 
d. Designing of the students’ worksheet. 
2. Action 
The plan is a carefully considered one which involves some 
deliberate interventions into your teaching situation that you put into 
action over an agreed period of time (Burns, 2009:8). 
In this phase the researcher applied the teaching learning 
activities in writing through EGRA technique. The teaching learning 
activities is written in the lesson plan. Not only taught the class in 
writing through EGRA technique but also the researcher gave the pre-
cycle test and post-test after each cycle.   
3. Observation 
This phase involves you in observing systematically the effects 
of the action and documenting the context, action, and opinion of those 
involved (Burns, 2009:8). In this phase the researcher was helped by 
the collaborator, English teacher, to observe the activities during the 
teaching and learning process of writing while the researcher as a 
teacher. 
4. Reflection  
At this point, you reflect on, evaluate and describe the effects of 
the action in order to make sense of what has happened and to 
understand the issue you have explore more clearly. You may decide to 
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do further cycles of action research to improve the situation even more 
or to share the ‘story’ of your research with other as part of your 
ongoing professional development (Burns, 2009:8). 
In reflection phase, the researcher focused on making judgment 
whether the writing skill of the students is better or not. The researcher 
evaluated and described the process of teaching and learning process 
through EGRA technique in every meeting to find out the strength and 
the weakness of teaching learning of writing through EGRA technique 
that had been carried out. From the result above, the next cycle can be 
resolved and designed. 
The procedures of every meeting in every cycle are as follows in this 
table: 
 
Table 3.2   Research Procedure 
Procedure Cycle 1 Cycle 2 
Planning  Identifying the 
problem 
Identifying the problem by 
the interview before 
research, pre-cycle test, 
and observation 
Identifying the problem 
from the cycle 1 
 Preparing and 
designing the 
teaching and 
learning 
material and 
lesson plan 
Preparing the material and 
making lesson plan for 
three meeting to solve the 
problem. 
Revising the material and 
lesson plan to solve the 
problem in the cycle 1 
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Action  Meeting 1 Implementing the teaching 
and learning activity based 
on the lesson plan 
Implementing the teaching 
and learning activity based 
on the lesson plan 
Meeting 2 Implementing the teaching 
and learning activity based 
on the lesson plan 
Implementing the teaching 
and learning activity based 
on the lesson plan 
Meeting 3 Implementing the teaching 
and learning activity based 
on the lesson plan 
Post test of cycle 2 
Meeting 4 Post test of cycle 1  
Observation Observing the action that 
was implemented in the 
three meeting 
Observing the action that 
was implemented in the 
two meeting 
Reflection The researcher reflect the 
cycle 1, showing of the 
impression and the 
problem that found in the 
cycle 1 
The researcher reflect the 
cycle 2, showing of the 
impression and the 
problem that found in the 
cycle 2 
 
In this research the researcher conducted two cycles that included five 
meetings which consist of three in the cycle 1 and two meetings in the cycle 2 
and the one meeting addition in each cycle to conduct the post-test of each 
cycle. 
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G. Technique of Analyzing the Data 
1. Qualitative Mode 
The qualitative mode of analyzing the data that was used by the 
researcher was interactive model analysis. The researcher used interactive 
model analysis which is proposed by Miles and Huberman in Sutopo 
(2002:16). The analysis of qualitative data includes the process of data 
reduction, data display, and conclusion drawing/verification. 
a. Data Reduction 
Data reduction was used to look for the theme and pattern and 
remove some unused information. Data reduction is the process about 
data classification which focuses on the reduction and transformation 
of the raw data gained from pre-research observation, interview, and 
document. The process includes selecting, focusing, simplifying, and 
abstracting the data in the field notes. The researcher selects and takes 
the important information from the data and ignores the less important. 
b. Data Display 
Organizing the data based on the relation among the category was 
the objective of data display. The process of data display relates to 
arrange information, description, and narration in order to draw the 
conclusion. By presenting the important data, the researcher considers 
what should do next and makes the analysis based on her own 
understanding. 
c. Conclusion Drawing/ Verification 
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In this phase, the conclusion was drawn and the data were 
verified. The researcher writes down the conclusion not only based on 
what the researcher had been seen in the observation, document, and 
interview result but also interpretation of the observation. The 
conclusion is written down based on the data and what the researcher 
had been seen, then analyzes and makes a conclusion. 
2. Quantitative Mode 
In analyzing the quantitative data, the researcher used descriptive 
statistic. The researcher analyzed the data from the result of pre-test and 
post-test of cycle 1 and cycle 2. It was proposed to know whether the 
student’s writing ability have improved or not. The result of the tests was 
analyzed using the following formula proposed by Burns (2009:122) to 
calculate the mean score of pre-test and post-test with formula as follows: 
𝑋 =
Ʃ𝑥
𝑁
    𝑌 =
Ʃ𝑦
𝑁
 
 
In which: 
X = Mean of the pre-test score 
Y = Mean of the post-test score 
N = The number of subject 
Ʃx = The sum of the pre-test score 
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Ʃy = The sum of the post-test score 
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CHAPTER IV 
RESEARCH FINDINGS AND DICUSSION 
 
 This chapter presents about the research finding and the discussion. The 
research finding is based on the data obtained during the teaching of writing using 
EGRA technique, and the discussion is based on the research finding. 
A. Research Finding 
In this research, the researcher acted as the teacher while the learning 
process was observed by her partner, Dewi Fitriasih, S.Pd.  The researcher held 
the research on two cycles, because generally it can be said that EGRA 
technique in cycle 1 had not met success yet, although the students’ writing 
were improve so the result needs improvement. Each cycle is elaborated in four 
steps (planning, acting, observing, and reflecting). The researcher did cycle 1 
in three meeting at May 20th, 1st, and 4th 2018. Cycle 2 was done in two meeting 
at May 11th and 15th 2018. The Pre-Test was done at April 17th 2018 and the 
post-test of each cycle was done at May 8th and 19th 2018. 
1. The Implementation of EGRA Technique in Teaching Writing 
Recount Text 
a. Cycle 1 
This cycle was conducted at April 20th 2018, May 1st and 4th2018 
with allocation of 2 x 40 minutes. The post test of the first cycle was 
conducted at May 8th 2018. The cycle one was done in three 
67 
 
 
 
meetings to give students treatments using EGRA technique in writing 
skill on recount text. The result of the implementation of the four steps 
in cycle 1 is as follows: 
1) Planning 
Before implementing EGRA technique in teaching writing 
recount text in the class, the researcher made some preparations in 
planning phase. In this stage, the researcher identified the problem 
and prepared some preparations. In identifying the problem, the 
researcher used some techniques; pre-test, pre-research interview 
to some students and the teacher and observation. The result of the 
pre-cycle activity is as follow: 
 
Table 4.1   The result of pre-cycle activity 
No. Pre-cycle Activity 
Activity Description 
1. Students interview From the interview  in pre-cycle to the 
students the researcher concluded that: 
1. The students are interest in English 
lesson and the most interesting skill for 
them is speaking 
2. In generally the students had a problem 
in English is about vocabulary 
3. Generally the students think that 
writing is difficult and their difficulties 
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are around the vocabulary, grammar 
and organizing. 
2. Teacher interview in 
pre-cycle 
From the interview to the English teacher the 
researcher concluded that: 
1. The minimum passing grade (KKM) of 
English in Eighth Grade is 67 and the 
students in F class generally cannot 
pass it. 
2. In generally the students in eighth 
grade of MTs N 6 Boyolali in the 
academic year 2017/ 2018 had the 
interest in English lesson and the F 
class is in the third of E, F, G, H 
classes. 
3.  The activeness and enthusiastic the F 
class students in English lesson is 
middle. 
4. The first skill that is most interesting 
for F class students is reading 
5. The writing ability of F class students is 
middle and generally the students had 
the problem about vocabulary in 
writing. 
6. The teacher usually use picture in 
teaching writing. 
3. Pre-test 1. The mean score of the students pre-test 
is 43.55 in which there is no students 
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who pass the minimum passing grade 
(KKM), 67. 
2. The median of pre-test score is 42 
3. The lowest score of pre-test is 22.5 
4. The highest score of pre-test is 65 
5. The modus of the pre-test score is 37.5 
4. Observation The researcher observed the teacher activity 
in VIII F class. The researcher saw that the 
teacher was more active than students. The 
teaching learning process was teacher center 
and the teacher used media, LCD. 
 
Then the researcher prepared some preparation related to the 
action, there were: 
a) Lesson plan: this instrument helps the researcher to guide and 
control the learning process. 
b) Lesson material: the researcher used the formal text book and 
the text from internet. 
c) Teaching method: the researcher used EGRA technique to 
delivering the material. 
d) Test: In the end of the cycle 1 the researcher gave post-test to 
evaluate and to get the students’ improvement. 
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2) Action 
a) Meeting 1 
1.1) Opening 
In the first meeting, the lesson was started at 09.50 
a.m. and finished at 11.10 a.m. In the first meeting the 
researcher used hand out in delivering the material. The class 
was started by greeting from the teacher, praying, and then 
teacher asked the condition of the students. Before the 
researcher started the lesson the researcher asked to the 
students whether they were ready to study or not. The 
students replied that they were ready to study then the 
researcher started to study. 
1.2) Main Activity 
The first activity of EGRA is Experience. This phase 
was done by question answer and reading.  At the beginning 
of the lesson the researcher shared the copy of text entitled 
“My Bad Day on Sunday” to every student and required 
them to read the text. In this phase, the researcher did not 
explaine to the students that the text was recount text.  In this 
phase, the students read the text without dictionary and some 
students asked the researcher about the meaning of some 
words. After 10 minutes the researcher asked the students 
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about the text. The researcher gave some question like what 
the text tell about, when it happen, who is in the text,  what 
the event that the writer do, etc. The students were able to 
answer it in Indonesian. This activity was conducted in oral 
practive by asking the students to maked directly. After that, 
the researcher ensured the class that they already understand 
the text by giving question “Is there any question about the 
text, students?” and the students answered “No” 
The second phase is Generalization. In this phase the 
researcher made group. In every group consist of 4-5 
students. The group discussed to analyze the text based on 
the question of the researcher in 20 minutes. In this phase the 
students analyzed the text that they read in the experience 
phase. In this stage, the students analyzed the text about 
which one the verb of the sentence, when we use it, what you 
call it, etc. While the students worked the task the researcher 
walked around the class to check their work and answered 
the students’ questions about the meaning of some word like 
the word “ran” and “missed”. In doing the group work 
discussion, there was some students who did not participate 
in discussion. They relied on one student in one group. But, 
when the researcher came to that group,they participated in 
group work discussion. After the students finished the task, 
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the students presented the result of their task. In presenting 
the result of the discussion, firstly the researcher asked to the 
class which one of the groups that want to present their work 
and the class just silent. Then finally the researcher chose the 
two groups randomly where the first group presented the first 
paragraph and the second group presented the second 
paragraph. When the goup presented the result of their 
discussion, there was students who did not pay attention to 
the presentation so the researcher conditioned it. The phase 
above means to generalize the understanding of the students 
about what have they know about recount text and language 
feature of recount text subconsiously. 
The next phase is Reinforcement. After the group 
presented their result, the researcher gave the correct 
pronunciation of the some word which was pronounced 
incorrectly by the students when they presented their work. 
The vocabulary was like “bus”, “socks”, “discover”. The 
students pronounced it; /b u s/, /so:k/, /dɪ’skov.əʳ/. Then, the 
researcher corrected it to be; /bʌs/, /sɑ:k/, / dɪ’skʌv.əʳ/. In this 
first meeting the other groups did not give their feedback 
when the researcher asked them to give their feedback to 
correct the answer of the other students, so the feedback just 
by the researcher. Some students were confused in 
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determining the verb of the sentence like in the sentence “I 
had a terrible day yesterday” the students answered that the 
verb is “terrible”.  
To give more reinforcement, the researcher 
explained to the students that the text which already they 
read and analyzed was the example of personal recount text. 
The researcher also explained what is recount text, function, 
the language features of recount text, and the use of past 
tense in telling the experience in recount text. The researcher 
also gave more explanation of some sentences that already 
presented by the students. To give the more reinforcement 
the researcher gave the example of sentence in past tense and 
asked the students to analyze it in pair, the students were able 
to analyze what the subject, verb and object/complement of 
sentences although there were some students who could not 
identify it. After that the researcher read the sentences 
followed by the students. The Reinforcement phase was done 
by presenting the result of the task, giving the task in pairs, 
giving short explanation and drilling. 
In the Application phase the students made three 
sentences in past tense based on their experience individually 
in a piece of paper. After the time was over the students 
collected their work. 
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1.3) Closing 
This lesson ended at 11.10.a.m. Before the researcher 
closed the lesson the students summarize what they had 
learned in this meeting that was guided by the researcher. 
The lesson was closed by praying together. 
 
b) Meeting 2 
1.1) Opening 
In the second meeting, the researcher opened the 
lesson by greeting, praying, asked the condition of the 
students, checked the students’ attendance, then asked the 
students what they have learn in previous meeting. Students 
answered it loudly together then the researcher gave the 
result of task that they have done in the previous meeting. 
This meeting was began at 08.30 and finished at 09.50 
1.2) Main Activity 
Before the researcher started the main activities the 
researcher asked the students whether they have ready to 
study this morning or not. The students answer that they were 
ready to study in this meeting. Then, the researcher started 
the main activity. The first phase, Experience, was done by 
observing picture and made questions individually. The 
researcher started by giving the picture to each student then 
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asked them to make question about it freely in Indonesian or 
English. Most of the students made the question in 
Indonesian. The question which the students made was like 
“pergi kemana mereka?”, “siapa yang berlibur ke kebun 
binatang?”, “mereka pergi ke kebun binatang menggunakan 
apa?”, “apa yang mereka lakukan?”, etc. This activity 
conducted in oral practice by asked the students to made it 
directly. This activity meant to help students in developing 
their ideas. 
The next activity is Generalization. The researcher 
divided the class into some small groups where every group 
consists of 4 until 5 students and asked the group to answer 
some question from the researcher. Firts, the researcher 
shared the copy of recount text entitled “My Holiday”. Then, 
the researcher asked the group to answer the questions like 
where did the writer go?, when did the writer came back? 
What the writer feel? Who is the person who went holiday?, 
etc. This activity meant to generalize the understanding of 
the students about generic structure of recount text. Second, 
the group made simple recount text. The groups worked the 
task using dictionary and there were several groups asked the 
researcher about some vocabularies. After 30 minutes, 
groups finished the task. Then the researcher asked students 
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who want to be the volunteer to present the result of their 
task and there was no group who want to be the volunteer. 
Then researcher chose two groups randomly to present the 
result of their discussion. The groups presented the result of 
the discussion. The researcher and the other group corrected 
the pronunciation of some vocabularies which false while the 
group presented their work like “was” and “time”. The 
students pronounced it; /was/,/tim/. Then, the other students 
corrected it to be; /wɑ:z/, /taɪm/. 
In the Reinforcement phase, the other group and the 
researcher gave feedback to the presentation. In this phase 
some students had already give their feedback. The feedback 
that the students gave was like gave the complement of the 
asnwer of question when the group present the less answer 
like when the group mentioned the activity in the text that 
the writer did in his holiday then the other students 
completed it.  
1.3) Closing 
In closing of activity the researcher closed the 
learning process after the bell rung at 09.50 a.m. The 
researcher said to the students that the presentation would be 
continued in the next meeting and please prepared. Then 
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students and the researcher closed this meeting by praying 
together. 
 
c) Meeting 3 
1.1) Opening 
This meeting was started at 09.50 and finished at 
11.10 a.m. In the opening of activity, the researcher opened 
the lesson by greeting, asking of the students’ condition, 
reviewing the previous material and asking the readiness of 
the students in this meeting to study. 
1.2) Main Activity 
The main activity of the third meeting was started by 
continuing the previous meeting to the Reinforcement and 
Application phase. The Experience and Generalization were 
done in previous meeting. The Experience phase was done 
by observing picture and made questions individually. And 
the Generalization was done by worked the task in group. 
Then the group presented the result of the task and the other 
group and researcher gave correct pronunciation. The 
researcher gave the correct pronunciation of the some word 
which was pronounced incorrectly by the students when they 
presented their work.  
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 Then the Reinforcement phase was done when the 
other group and the researcher gave feedback. The researcher 
read the vocabulary. Then it was followed by the students. 
The next Reinforcement of this meeting is the researcher 
gave explanation about the generic structure of recount text. 
After that, the researcher explained that in making recount 
text the students could use some of these questions in 
mapping their idea. Then the researcher made sure that the 
class understood it by asking the students “Is there any 
question, sampai disini?” and students answered that they 
had not question. The researcher gave more reinforcement 
by asked the students to check and repair their text whether 
their text used the correct generic structure and language 
feature of recount text or not. The researcher saw their work 
while they checked their work. In this phase there were some 
students who confused how to change the verb 1 into verb 2 
and what the element in orientation. The researcher 
explained again to the students. After the time to check their 
work was offer, the students collected their work and the 
researcher made sure that the class understood what already 
learned. 
In the Application activity the researcher gave the 
recount text to the students and asked them to answer several 
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questions about it and analyzed the generic structure of the 
text individually. The students collected their work after the 
time was over. 
1.3) Closing 
To close the third meeting, the researcher 
summarized what had learned with the students and praying 
together. 
 
d) Meeting 4 
1.1) Opening  
At the fourth meeting the researcher gave a post test 
of cycle 1 to the students. This meeting was started by 
greeting, praying, and checking of students’ attendances. 
Before the researcher gave the test, the researcher reviewed 
the material that had learned in the previous meetings in 10 
minutes then gave the opportunity for the students to ask if 
they got difficulties and gave the result of the their previous 
task.  
1.2) Main Activity 
Next the researcher gave a post test to the students to 
make a recount text with the theme was interesting 
experience. While the students worked, the researcher 
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walked around the class to check the students’ work. The 
students collected their work after the time was over. 
1.3) Closing 
In the 10 minutes before the researcher closed the 
fourth meeting, the researcher interviewed some students 
randomly related to their opinion about the previous 
meetings. The researcher closed the fourth meeting by giving 
motivation, thanking, and praying. 
3) Observation  
During the activity, the researcher as a teacher and her 
collaborator observed all the activities of the learning process. And 
the researcher and her collaborator also observed all the students’ 
attitude, response, and attention on the learning activity. The result 
of observation cycle 1 showed that the researcher had implemented 
every step as it was described in the lesson plan. 
The implementation of every phase of EGRA technique in 
teaching learning activities in the first meeting was done in one 
meeting. Then, in the next meeting, the phases of EGRA technique 
was done in two meeting, second and third meeting. It is started by 
Experience. This phase was done by read aloud and giving question 
answer directly to the students. Then the Generalization was done 
by worked the task in group and presenting the result of the task. 
In the Reinforcement, the researcher gave feedback to the result of 
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the task, giving the task in pairs, giving short explanation and 
drilling. And in the Application, the researcher gave task to 
students. In the next meeting, the implementation of EGRA 
technique was done in two meetings, second meeting and third 
meeting. The implementation was started from observing picture 
and made questions individually in the Experience phase. Then the 
students worked task in group and presented the result in the 
generalization phase. In the reinforcement phase the researcher and 
students gave the correct pronunciation of the result of task, short 
explanation, and task. Then the researcher gave the task that was 
worked individually in the Application phase. Then in the fourth 
meeting, the researcher gave post test of cycle 1 to the students. 
However, there are some problems happen so the result 
needed some improvement. First, some students had difficulties in 
vocabulary like when they worked the task from the researcher. 
Although they used dictionary they also asked the researcher about 
the meaning of some vocabularies and conversely. Second, some 
students confused on the grammar items such as when they 
confused to determine which one the verb in the sentence. The next 
is in the activeness of the students in giving their feedback. But, 
there are students who had a good skill in writing recount text. 
 
Table 4.2   The Result of Observation Sheet in Cycle 1 
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No. Researcher’s 
Activities 
Meeting 1 Meeting 2 Meeting 3 
Y
es 
N
o 
Descri
ption/ 
Reason 
Y
es 
N
o 
Descri
ption/ 
Reason 
Y
es 
N
o 
Descript
ion/ 
Reason 
1.  The teacher prepare 
the class and the 
material well 
 
√ 
 Very 
Good 
 
√ 
 Very 
Good 
 
√ 
 Very 
Good 
2. The teacher guides 
the students to learn 
every element 
(material) of writing. 
 
√ 
 Good  
√ 
 Good  
√ 
 Good 
3.  The teacher asks the 
students’ difficulties 
and give a feedback 
 
√ 
 Good  
√ 
 Good  
√ 
 Very 
Good 
4. The teacher uses the 
time effectively 
 
√ 
 Good  
√ 
 Good  
√ 
 Very 
Good 
5.  The teacher master 
the class well 
 
√ 
 Good  
√ 
 Good  
√ 
 Good 
6. The teacher teaches 
by using EGRA 
technique as a 
procedure 
 
√ 
 Good  
√ 
 Good  
√ 
 Good 
7. The teacher doing 
every phase of EGRA 
well 
 
√ 
 Good  
√ 
 Good  
√ 
 Good 
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8. The teacher gives an 
evaluation after the 
end of the lesson plan 
 
√ 
 Good  
√ 
 Good  
√ 
 Very 
Good 
9. The students pay 
attention to the 
teacher explanation 
 
√ 
 Good  
√ 
 Good  
√ 
 Good 
10. The students doing 
group work well 
 
√ 
 Good  
√ 
 Good  
√ 
 Good 
11.  The students 
understand the 
material and can 
apply it 
 
√ 
 Good  
√ 
 Good  
√ 
 Good 
12. The students 
enthusiastic to study 
writing by using 
EGRA technique 
 
√ 
 Good  
√ 
 Good  
√ 
 Good 
 
4) Reflection 
Based on the result of the data and observation on the cycle 
1 of learning process, it was obtained the reflection. In general, it 
can be said that EGRA technique in cycle 1 had not met success 
yet, although the students’ writing were improved. It can be seen 
from the mean of the pre-test is 43.55 and the mean of the post-test 
cycle 1 is 58.56. But there were some problems like the activeness 
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of the students and some students who had the difficulties in 
grammar and vocabulary so the results need improvement. 
a. Cycle 2 
Research finding in cycle 2 was conducted on Saturday at 19th 
May 2018 and on Monday at 21th May 2018. In every meeting the time 
allocation is 2 x 40 minutes. The post test of cycle 2 was done on Friday 
at 25th May 2018. Learning process in cycle II was a revision from the 
result of the previous cycle. It was same with the cycle I that considered 
of planning, acting, observing, and reflecting. The implementation of 
the four steps was as follows: 
1) Planning 
Based on the result of the implementation of EGRA 
technique in cycle 1, the researcher made some revision in the 
lesson plan. The researcher revised it by choosing the more 
appropriate media and activity for the students to solve the 
grammar and vocabulary problem. First, the reearcher used picure 
sequence. Second, the researcher used scramble sentence and 
translating sentence. In addition the researcher made some 
improvements on the way to give the students reinforcement by 
giving clear explanation and task. The material that was used by 
the researcher was recount text. The researcher used picture and the 
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technique that used by the researcher was also EGRA technique. In 
the end of the cycle 2 the researcher gave the post-test. 
2) Action 
a) Meeting 5 
1.1) Opening 
First, the researcher greeted students, checked 
students’ attendance, asked the condition of the students, told 
what they were going to learn, and reviewed the previous 
material in the first meeting about the simple past tense and 
recount text and in the second and third meeting about the 
generic structure of recount text, language feature of recount 
text, and how to mapping the ideas. When the researcher 
asked the students “is there any question?” there was a 
student who asked the researcher about how to map the idea 
and how to correlate the events in making of recount text. 
Then the researcher came near to the seat of the student and 
explained that in mapping the idea the student could use the 
question, what, who, where, when, how, and why, and to 
correlate the events, the students could connect between the 
first event to the next event using first, then, after that, 
before, at least, finally and etc. Then researcher asked to the 
student “Do you understand?” and the students said that he 
understand. 
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1.2) Main Activity 
The main activity was started by Experience phase. 
In this phase, the researcher started by giving the picture 
sequence. The researcher and the students observed the 
picture then the researcher asked the students about what the 
picture about. Then, the researcher connected it to what had 
they learned. This activity was conducted in oral practice by 
question answer directly. The researcher gave some 
questions like “jika diperhatikan dari gambar ini maka apa 
events nya? Then, bagaimana kira-kira orentationnya dan re-
orientationnya?”. Then, students answered it. Most students 
responded it actively. After that the researcher asked the 
students whether the students had already understood. The 
students answered that they understood. 
The next phase is Generalization. This phase was 
started by divided the students into several groups in which 
the group consist of 4 until 5 students and gave them a task 
to arrange the sentences to be the good paragraph of recount 
text. The students arranged these sentences by translating 
first. In this phase, there were not students as much as in the 
previous meeting who asked the researcher about the 
meaning of vocabulary. There was just one student who 
asked the researcher about the meaning of “saw”. Then, the 
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researcher explained to him about it. After 20 minutes the 
time to work was over, the students presented the result of 
their work without the researcher appointed.  
The Reinforcement phase was done by giving 
feedback, short explanation and drilling. After all group 
finished their presentation the researcher gave the correct 
answer. In the presentation phase, the students respond the 
work of their friend actively. Moreover the students who had 
the different answer conveyed their differences confidently. 
After the group presented their work the researcher gave the 
example of sentences in simple past tense. The students 
analyzed these sentences guided by the researcher. Then, to 
give more reinforcement the researcher explained more 
about the sentences like giving explanation of what the 
subject, verb, and object/ complement of the sentence. Then, 
the researcher drilled the students how to read the sentences.  
1.3) Closing 
To close the fifth meeting the researcher reviewed 
what had learned, gave motivation and prayed. 
 
b) Meeting 6 
1.1) Opening 
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In the sixth meeting the researcher continued the 
previous meeting. The researcher opened the sixth meeting 
by greeting, checking students’ attendances, asking the 
condition of the students, asking the readiness of the students 
to study, reviewed the material in the previous meeting. 
1.2) Main Activity 
The main activity started by continuing the 
Reinforcement and Application phase of previous meeting. 
The Experience and Generalization phase of EGRA was 
done in the fifth meeting. The researcher gave the 
reinforcement related to the material in the previous meeting. 
The researcher gave explanation about the generic structure 
and language feature of recount text. Then the researcher 
gave more Reinforcement by shared the recount text and 
asked the students to analyze the generic structure and 
language feature of the recount text entitled “Ticked of 
Movie Theatre” in pair. After the students finished their 
work the researcher guided the students in discussion to 
discuss the answer. The students discussed it actively. 
In Application phase the researcher asked the 
students to make recount text based on the picture sequence 
individually. After the time was over, the students collected 
their work. 
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1.3) Closing 
In closing the activity, the researcher closed the sixth 
meeting by reviewing the material that had learned in this 
meeting, giving motivation, and praying together. 
 
c) Meeting 7 
1.1) Opening 
At the beginning of the seventh meeting the 
researcher greeted, checked students’ attendances, asked the 
students condition, asked students whether they were ready 
to study and students responded it that they are ready. Then 
the researcher reviewed material for 10 minutes. The 
researcher gave the opportunity for the students to ask if they 
got difficulties and gave the result of the previous task.  
 
 
1.2) Main Activity 
Next the researcher gave a post test to the students to 
make a recount text with the theme was holiday experience. 
While the students worked, the researcher checked the 
students’ work. The students collected their work after the 
time was over. 
1.3) Closing 
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In the 10 minutes before the researcher closed the 
fourth meeting, the researcher interviewed some students 
randomly related to their opinion about the previous 
meetings.  The researcher closed the fourth meeting by 
giving motivation, thanking, and praying. 
3) Observation  
The observation in cycle 2 was also done by the researcher 
as the teacher and her collaborator, Dewi Fitriasih,S.Pd. During the 
implementation of the technique, she note down the problem 
occurred in the learning process. The observation showed that the 
teacher had implemented the technique better. The implementation 
of EGRA technique in cycle 2 was done in two meetings. In the 
Experience phase the researcher use picture sequence then made 
the question answer condition orally. In the Generalization phase 
the students worked the task in group and presented it. Then, the 
Reinforcement phase was done by giving feedback, short 
explanation, task, and drilling. And in the application phase the 
students worked the task individually. Then, in next meeting the 
researcher gave post test of cycle 2 to the students. 
In this section, the students seemed more understand the 
material and the technique used by the researcher. The students 
could work the task from the researcher better. It seem there were 
not students as many as in the previous meeting who asked the 
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researcher about the meaning of the vocabulary and conversely. In 
the discussion phase of reinforcement the students also convey 
their idea actively and correctly. Moreover the mean of the 
students’ score in cycle 2 improve. Which, the mean of students’ 
score in cycle 1 is 58.56 and the mean of the students’ score in 
cycle 2 is 70.27. In this phase, the activeness of the students is 
increase. The students seemed more confident to convey their idea 
and give feedback to their friends. Form the result of this cycle, it 
shows that there is an improvement compared with the previous 
cycle. It means that the students more understand with the material. 
 
 
 
 
Table 4.3   The Result of Observation sheet in Cycle 2 
No. Researcher’s 
Activities 
Meeting 5 Meeting 6 
Y
es 
N
o 
Description/ 
Reason 
Y
es 
N
o 
Description/ 
Reason 
1.  The teacher prepare the 
class and the material 
well 
 
√ 
 Very Good √  Very Good 
2. The teacher guides the 
students to learn every 
√  Very Good √  Very Good 
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element (material) of 
writing. 
3.  The teacher asks the 
students’ difficulties 
and give a feedback 
√  Very Good √  Very Good 
4. The teacher uses the 
time effectively 
√  Very Good √  Very Good 
5.  The teacher master the 
class well 
√  Very Good √  Very Good 
6. The teacher teaches by 
using EGRA technique 
as a procedure 
√  Very Good √  Very Good 
7. The teacher doing 
every phase of EGRA 
well 
√  Very Good √  Very Good 
8. The teacher gives an 
evaluation after the end 
of the lesson plan 
√  Very Good √  Very Good 
9. The students pay 
attention to the teacher 
explanation 
√  Very Good √  Very Good 
10. The students doing 
group work well 
√  Good √  Very Good 
11.  The students 
understand the material 
and can apply it 
√  Good √  Good 
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12. The students 
enthusiastic to study 
writing by using 
EGRA technique 
√  Good √  Very Good 
 
4) Reflection 
After analyzing the result of cycle 2, the researcher 
concludes that EGRA technique had improve the students writing 
skill on recount text. The students’ attention and understanding 
increase. The mean and the number of the students who pass the 
minimum passing grade (KKM) are increase in cycle 2. In the cycle 
1, the number of the students who pass the minimum passing grade 
is 44.73% increase to 78.95% in cycle 2. And the mean of the 
students increase from 58.56 to 70.27. It means that the criteria of 
success had been achieved in which the students’ mean score 
should be at least or more the minimum passing grade (KKM) 
67.Not only that but also the students became more active in 
learning process. Besides that, the students’ enthusiasm and the 
students attention during the lesson is improve. Then the students 
cooperation in doing the group work is also improve. 
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2. The Improvement of Using EGRA Technique in Teaching Writing 
Recount Text 
To know if there is an improvement in writing recount text, the 
researcher analyzed the result using mean calculation from the result of the 
pre-test and post test in cycle 1 and cycle 2. The calculation as follow: 
 
 
Table 4.4   The Result of Pre Test 
 
 
 
 
 
No. Name KKM Pre-Test 
Score 
Passed/ 
Failed 
1.  A A 67 36,5 Failed 
2.  ANP 67 37,5 Failed 
3.  BNIH 67 37,5 Failed 
4.  BAN 67 35 Failed 
5.  BC 67 57,5 Failed 
6.  DNIL 67 44 Failed 
7.  DSNF 67 60 Failed 
8.  DRS 67 60 Failed 
9.  ENE 67 35 Failed 
10.  EAM 67 40 Failed 
11.  FDTP 67 41,5 Failed 
12.  FRY 67 55 Failed 
13.  GTB 67 39 Failed 
14.  IRS 67 47,5 Failed 
15.  JTM 67 40 Failed 
16.  MC 67 45 Failed 
17.  MWP 67 43 Failed 
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Table 4.5   The Result of Post Test Cycle 1 
 
 
 
18.  MAS 67 40,5 Failed 
19.  MI 67 41,5 Failed 
20.  MNA 67 22,5 Failed 
21.  MSI 67 39,5 Failed 
22.  MS 67 54 Failed 
23.  MH 67 35,5 Failed 
24.  NM 67 47,5 Failed 
25.  NDU 67 36 Failed 
26.  NS 67 26,5 Failed 
27.  ODS 67 52 Failed 
28.  ONC 67 65 Failed 
29.  RPP 67 37,5 Failed 
30.  RBR 67 44,5 Failed 
31.  RCK 67 46 Failed 
32.  SAKM 67 62 Failed 
33.  SDL 67 37,5 Failed 
34.  TSS 67 42,5 Failed 
35.  WIS 67 44 Failed 
36.  WA 67 45 Failed 
37.  WLS 67 47,5 Failed 
38.  ZAP 67 34 Failed 
Total Pre Test Score ( Ʃ𝑥)  1655   
Number of the Students ( 𝑁)  38   
Number of the Students Passed  KKM    0 
Number of Students Failed KKM    38 
No. Name KKM Post-Test Score of 
Cycle 1 
Passed/ 
Failed 
1.  A A 67 29 Failed 
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2.  ANP 67 44,5 Failed 
3.  BNIH 67 84 Passed 
4.  BAN 67 19,5 Failed 
5.  BC 67 65 Failed 
6.  DNIL 67 82,5 Passed 
7.  DSNF 67 71 Passed 
8.  DRS 67 87,5 Passed 
9.  ENE 67 48 Failed 
10.  EAM 67 37 Failed 
11.  FDTP 67 76,5 Passed 
12.  FRY 67 88,5 Passed 
13.  GTB 67 57,5 Failed 
14.  IRS 67 83 Passed 
15.  JTM 67 71 Passed 
16.  MC 67 68,5 Passed 
17.  MWP 67 67,5 Passed 
18.  MAS 67 34 Failed 
19.  MI 67 29 Failed 
20.  MNA 67 46 Failed 
21.  MSI 67 67,5 Passed 
22.  MS 67 62,5 Failed 
23.  MH 67 66 Failed 
24.  NM 67 43,5 Failed 
25.  NDU 67 35 Failed 
26.  NS 67 29,5 Failed 
27.  ODS 67 58 Failed 
28.  ONC 67 79 Passed 
29.  RPP 67 19 Failed 
30.  RBR 67 92,5 Passed 
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31.  RCK 67 67,5 Passed 
32.  SAKM 67 89 Passed 
33.  SDL 67 28 Failed 
34.  TSS 67 87 Passed 
35.  WIS 67 28,5 Failed 
36.  WA 67 76,5 Passed 
37.  WLS 67 59,5 Failed 
38.  ZAP 67 47,5 Failed 
Total post test score of cycle 1 ( Ʃ𝑦₁)  2225,5   
Number of the Students ( 𝑁₁)  38   
Number of the Students Passed KKM    17 
Number of Students Failed KKM    21 
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Table 4.6   The Result of Post Test Cycle 2 
No. Name KKM Post Test Cycle 2(Final Score) 
Result 
Passed/ 
Failed 
Inter 
Raters’ 
assessment 
Researchers’ 
assessment 
Total 
1 A A 67 75 67 142 71 Passed 
2 ANP 67 71 66 137 68,5 Passed 
3 BNIH 67 78 67 145 72,5 Passed 
4 BAN 67 71 71 142 71 Passed 
5 BC 67 69 69 138 69 Passed 
6 DNIL 67 70 67 137 68,5 Passed 
7 DSNF 67 73 66 139 69,5 Passed 
8 DRS 67 55 63 118 59 Failed 
9 ENE 67 71 73 144 72 Passed 
10 EAM 67 71 70 141 70,5 Passed 
11 FDTP 67 72 67 139 70,5 Passed 
12 FRY 67 69 59 128 64 Failed 
13 GTB 67 60 61 121 60,5 Failed 
14 IRS 67 79 74 153 76,5 Passed 
15 JTM 67 74 74 148 74 Passed 
16 MC 67 87 76 163 81,5 Passed 
17 MWP 67 75 73 148 74 Passed 
18 MAS 67 74 87 161 79 Passed 
19 MI 67 50 57 107 53,5 Failed 
20 MNA 67 76 52 128 64 Failed 
21 MSI 67 64 57 121 60,5 Failed 
22 MS 67 72 70 142 71 Passed 
23 MH 67 68 72 140 70 Passed 
24 NM 67 68 70 138 69 Passed 
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25 NDU 67 73 67 140 70 Passed 
26 NS 67 76 69 145 71,5 Passed 
27 ODS 67 76 76 152 76 Passed 
28 ONC 67 74 69 143 71,5 Passed 
29 RPP 67 70 77 147 73,5 Passed 
30 RBR 67 79 88 167 81,5 Passed 
31 RCK 67 71 70 141 70,5 Passed 
32 SAKM 67 89 85 174 84,5 Passed 
33 SDL 67 77 81 158 77,5 Passed 
34 TSS 67 72 73 145 72,5 Passed 
35 WIS 67 48 66 114 57 Failed 
36 WA 67 72 71 143 71,5 Passed 
37 WLS 67 68 67 135 67,5 Passed 
38 ZAP 67 70 62 132 66 Failed 
Total Post Test Score Cycle 2 ( Ʃy₂) 2670.5   
Number of the Students ( N₂) 38   
Number of the Students Passed KKM    30 
Number of Students Failed KKM   8 
 
 
a. Mean of Pre Test 
𝑋 =
Ʃ𝑥
𝑁
 
𝑋 =
1655
38
 
𝑋 = 43.55 
 
b. Mean of Post Test Cycle 1 
𝑌₁ =
Ʃ𝑦₁
𝑁₁
 
100 
 
 
 
𝑌₁ =
2225.5
38
 
𝑌₁ = 58.56 
 
 
 
 
c. Mean of Post Test Cycle 2 
𝑌₂ =
Ʃ𝑦₂
𝑁₂
 
𝑌₂ =
2670.5
38
 
𝑌₂ = 70.27 
1) Mean of Pre Test = 43.55 
2) Mean of Post Test Cycle 1 = 58.56 
3) Mean of Post Test Cycle 2 = 70.27 
4) Mean of pre-test ≤ than post-test cycle 1 and the mean of post-test 
cycle 1 ≤ than post test cycle 2. 
d. Percentages Score 
The calculation which shows the percentage of students who 
pass the minimum passing grade (KKM) is: 
1) Pre test score 
𝑃      =
𝐹
𝑁
𝑥 100% 
˂ 67 =
38
38
𝑥 100% 
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          = 100% 
≥ 67 =
0
38
𝑥 100% 
           = 0 % 
 
 
 
 
2) Post test score of cycle 1 
𝑃      =
𝐹
𝑁
𝑥 100% 
˂ 67 =
21
38
𝑥 100% 
          = 55.27% 
≥ 67 =
17
38
𝑥 100% 
           = 44.73 % 
 
3) Post test score of cycle 2 
𝑃      =
𝐹
𝑁
𝑥 100% 
˂ 67 =
8
38
𝑥 100% 
          = 21.05% 
≥ 67 =
30
38
𝑥 100% 
           = 78.95 % 
102 
 
 
 
 
The score of the result above shows that students’ scores increase 
from the pre-test to the to the post-test cycle 1 and from post-test cycle 1 
to post-test cycle 2. The mean of pre-test is 43.55, the mean of post-test 
cycle 1 is 58.56, and the mean of post-test cycle 2 is 70.27. In the pre-
test, there are 0% students who pass the standardized score (KKM) and 
the 100% students who are not pass the standardized score (KKM), which 
the KKM is 67. And in the post-test cycle 1, there are 44.73% students 
who pass the standardized score (KKM) and 55.27% students who are 
not pass the standardized score (KKM). In the post-test cycle 2, there are 
78.95% who pass the standardized score (KKM) and 21.05% who are not 
pass the standardized score (KKM). 
B. Discussion 
In this research, the researcher had propose to describe the 
implementation of EGRA technique in eighth grade students of MTs N 6 
Boyolali in academic year 2017/ 2018 and to identify the improvement of 
students’ writing skill on recount text by EGRA technique to answer the 
research questions as stated in the chapter one. 
1. The implementation of EGRA technique in eighth grade students of 
MTs N 6 Boyolali in academic year 2017/ 2018. 
EGRA stands for E, which is experience; G is generalization; R is 
reinforcement, and A is application (Marpudin, 2008).Tonga (2016:14) 
proposed the teaching learning using EGRA in which experience is the 
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first section of this technique. At this section, the students are provided 
with the activities that explore their knowledge. The activities of this step 
can be concluded in showing pictures, giving songs, giving keyword, 
giving brainstorming, and reading sentences or a text. The researcher gave 
the students picture then the researcher and students observed the picture. 
After that the researcher guided the students to identify what is the picture 
about. Second, the researcher used text, recount text. The students read the 
text. Then the researcher guided the students to identify what is text about. 
Generalization is the students are led through tasks to discover 
forms, meanings, and function of the structures they have been exposed to. 
The students will get experience about the structure rules by themselves. 
In this section the researcher divided the class in some groups in which 
one group consists of 4-5 students. Then the researcher asked them to 
answer some question. After that, the researcher asked some group to 
present the result of their work. After that the researcher gave example of 
correct pronunciation of the students answer. 
Reinforcement is a phase where the students are provided with the 
correct and conscious knowledge of the forms and functions of the 
structure items that they have been exposed to. It aims to help the students 
check or revise their generalization. To give reinforcement to the students, 
the researcher discussed again about the students answer and asked to other 
group to correct the answer and gave feedback. Then the researcher gave 
drill about it and gave an explanation. To check the students understanding 
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the researcher gave task. The researcher asked the students to finish the 
task in pair. To check their work the researcher used discussion or 
collected their work then the researcher gave the correction. 
Application is the learning stage when students are given 
opportunities to use or apply the structure items that they have learned to 
communicate, either receptively or productively. In the stage application, 
the researcher asked the students to work individually and the result of the 
task in application was checked by the researcher.  
Based on the explanation above it could be concluded that EGRA 
technique is the technique that facilitate the students in learning writing by 
themselves and this technique is students centered learning. Magfuroh 
(2016:1) says that EGRA technique could help the students to learn by 
themselves. Lutfhiie (2014:1) defines that one of student center learning 
characteristic is the student learn either by individual or group to build 
knowledge by unearth and search information and technology by 
themselves which is needed. Universitas Negeri Makasar (2003:13) 
explains that the activity in teaching learning using EGRA focuses to the 
students (students centered).  
Based on the implementation, EGRA technique was used in two 
meeting in learning process. In the first, the researcher implemented 
EGRA technique in one meeting in learning process. Then, in the next 
meeting, the researcher implemented EGRA technique in two meeting to 
increase the focus of the students. The researcher implemented the 
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Experience and Generalization phase in the second meeting and fifth 
meeting. Then, the Reinforcement and Application phase was implemented 
in third meeting and sixth meeting. The previous research of Magfuroh 
(2016) that analyzed the implementation of EGRA technique in teaching 
writing found that the EGRA technique is used in two meeting in the 
learning process. In the first meeting, teacher use Experience and 
Generalization stage. In the second meeting, teacher use Reinforcement 
and Application stage. Teacher encouraged to make the students feel enjoy 
and focus in the learning process. Based on the implementation, In the 
implentation of EGRA technique in one meeting, when the teacher asked 
the students to give their feedback, the students did not give their feedback. 
While in the implementation of EGRA technique in two meeting, the 
students gave their feedback. Moreover based on the teacher, Dewi 
Fitriasih,S.Pd, observation checklist the point of “The Students pay 
attention to the teacher explanation” also increase when EGRA technique 
is used in two meeting.  
EGRA technique could increase students’ positive activity and 
participation during the teaching learning process. The positive effect from 
the EGRA technique in influent the classroom situation could be seen from 
the improvement of the students’ positive activity cycle by cycle. First, the 
students’ activeness is increase. It could be seen from the students’ 
participation in giving feedback to the other group when presented the 
work result. It is same with the theory from Moses (2001:1) in Afriani 
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(2010:2) that says EGRA technique is an effective way to create lively 
interaction among the students, EGRA technique will make students 
active. The active students will be more active, and the passive students 
will be active. 
Second, the students enjoy and enthusiast in learning process. It 
could be seen when they enthusiastic to present the result of their work. 
Without the researcher appointed the group to present their work, the group 
proposed their group. It also proven by the observation check list which 
shows that the student enthusiastic is increase meeting by meeting. Based 
on the result of students’ interview after research, they also said that they 
enjoy the lesson. Magfuroh (2016:55) says that by implementing EGRA 
technique in teaching writing recount text is interesting, suitable, and 
effective. The students became more active and enthusiasm in teaching 
learning process. 
The implementation of EGRA technique also could increase the 
students writing skill of recount text. It could be seen when the students 
worked the task the students who asked the researcher about the meaning 
of the word and conversely was decrease in meeting by meeting. It was 
also proven by the increasing of students score in post-test. Which, the 
result of the post-test in cycle 1, 58.56, was increase become 70.47 in cycle 
2.It is also supported by the research finding of Magfuroh (2016) that 
found the implementation of EGRA technique in teaching writing recount 
text can facilitate the teacher to transfer the subject matter for the students, 
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makes the student can understand the material well. The implementation 
of EGRA technique, gives some advantages either to students or to the 
teacher in teaching English especially teaching writing recount text. So 
based on the description and evidence above, it could be concluded that 
the implementation of EGRA technique could improve students’ writing 
skill on recount text in the eighth grade. 
2. EGRA technique improves students’ writing skill on recount text. 
Based on the result of analyzes in cycle 1 and cycle 2, the researcher 
analyzed the students’ improvement as follow: 
 
Table 4.7   Mean of the Students’ Score 
No. Analysis Pre-Test Cycle 1 Cycle 2 
1. The Number of Students   38 38 38 
2. Sum 1655 2225.5 2678 
3. Mean 43.55 58.56 70.47 
 
Table 4.8   Students’ Score in Percentage 
Category Pre-Test Cycle 1 Cycle 2 
˂ 67 (Failed the KKM) 100% 55.27% 78.95% 
≥ 67 (Passed the KKM) 0% 44.73% 21.05% 
 
From the table above, it could be seen that the implementation of 
EGRA technique could improve students writing skill on recount text. it 
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shows that the mean of post-test cycle 1 is higher than pre-test cycle which 
the mean of post-test cycle 1 is 58.56and the mean of pre-test is 43.55. In 
cycle 2, the mean of post-test cycle 2 is higher than the mean of post test 
cycle 1. Which, the mean of post-test cycle 2 is 70.27 and the mean of post-
test cycle 1 is 58.56. 
Besides, there were 0% students who pass the minimum passing 
grade (KKM) and 100% students who did not pass the minimum passing 
grade (KKM) in pre-test. In cycle 1, there were 44.73% students who pass 
the minimum passing grade (KKM) and 55.27% students who did not pass 
the minimum passing grade (KKM). In the cycle 2, there were 78.95% 
students who pass the minimum passing grade (KKM) and 21.05% who did 
not pass the minimum passing grade (KKM). It shows that the percentage 
of students’ score that pass the minimum passing grade (KKM) improve 
from pre-test, post-test cycle 1 to post-test cycle 2. 
From the result above, it shows that the use of EGRA technique can 
improve the students’ writing skill on recount text. It is showed from the 
result of pre-test and post-test from cycle1 to cycle 2.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
This chapter presents the conclusion and suggestion of the study conducted 
by researcher about the use of EGRA technique to improve students’ writing skill 
on descriptive text of eighth grade in MTs N 6 Boyolali in the academic year 2017/ 
2018. 
A. Conclusion 
Based on the discussion in the previous chapter, the researcher draws 
the conclusion of this research that the implementation of EGRA technique can 
improve the students writing skill on recount text of eighth grade in MTs N 6 
Boyolali. It can be proven by the scores of the pre-test and post-test from post-
test cycle 1 to post-test cycle 2. Which, the mean score of pre-test is 43.55 and 
the mean of post-test from post-test cycle 1 is 58.56 improve become 70.27 in 
cycle 2. The mean score of post-test cycle 2 is higher that pre-test and post-test 
cycle 1. It means that the students writing skill on recount text improve. And 
from the students’ score in percentage who pass the minimum passing grade 
(KKM) also improve by 0% in pre-test, 44.73% in post-test cycle 1 to 78.95% 
in post-test cycle 2. So, the use of EGRA technique can improve the students 
writing skill on recount text of eighth grade in MTs N 6 Boyolali in the 
academic year 2017/ 2018. 
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Based on the implementation, the students had good response in 
teaching learning process. The researcher discovered that the students became 
more active in responding the teaching learning process. They have more 
enthusiasm and enjoy in teaching learning process. EGRA technique is used in 
two meeting to increase the students’ focus in learning process. The procedure 
of implementation EGRA technique is: first is experience. The researcher gives 
the students picture and text to lead the students about the material that will be 
taught in oral practice. The second is generalization. In the phase 
generalization, the researcher asks the students to make group and asks them 
to work the task, presenting of the result, then researcher gives example of 
correct pronunciation of the students answer. Then in the reinforcement phase, 
the researcher discusses the students answer and gives feedback, gives drill 
about it and short explanation then gives task that is worked in pair. Finally in 
the phase of the application, the students work the task related to the material 
which had learned individually. 
B. Suggestion  
This section presents suggestions related to this research, which 
hopefully will be useful for the other teachers, students and the other 
researchers. The suggestions are as follows: 
1. For the English teacher 
Considering that EGRA technique can improve the students’ 
writing skill, it is better for the English teacher to use this technique as an 
alternative in teaching writing especially in recount text. 
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2. For the students 
Writing is complex activity so the students have to practice writing 
as much as possible and practicing writing to improve the vocabulary and 
grammar to write. Discuss their problem and difficulties with their friends. 
3. For the other researchers 
The researcher hopes that this research can be beneficial as the 
reference for further research conducted in the future in order to create a 
better teaching learning process. 
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Instrument of Collecting the Data 
1. Test 
Pre-Test 
 
Name    : 
Class /Number : 
Time   : 60 Minutes  
 
Please, write your terrible experience individually! 
Title  
Orientation  
 
 
 
 
 
Events  
 
 
 
 
 
 
 
 
Re-
orientation 
 
 
 
 
 
 
 
 
Element of Writing Score Total Score Assessor 
Content    
Organization  
Vocabulary  
Grammar  
Mechanic  
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Post-Test of Cycle 1 
Name    : 
Class /Number : 
Time   : 60 Minutes  
 
Please, write your interesting experience individually! 
Title  
Orientation  
 
 
 
 
 
 
Events  
 
 
 
 
 
 
 
 
 
 
 
Re-
orientation 
 
 
 
 
 
 
 
 
 
Element of Writing Score Total Score Assessor 
Content    
Organization  
Vocabulary  
Grammar  
Mechanic  
Post-Test of Cycle 2 
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Name    : 
Class /Number : 
Time   : 60 Minutes  
 
Please, write your holiday experience individually! 
Title  
Orientation  
 
 
 
 
 
Events  
 
 
 
 
 
 
 
 
 
 
Re-
orientation 
 
 
 
 
 
 
 
 
 
Element of Writing Score Total Score Assessor 
Content    
Organization  
Vocabulary  
Grammar  
Mechanic  
2. bservation Checklist 
Cycle/ Meeting : 
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Observer  : 
Date   : 
No. Researcher’s Activities YES NO Description/ Reason 
1.  The teacher prepare the class 
and the material well 
   
2. The teacher guides the students 
to learn every element (material) 
of writing. 
   
3.  The teacher asks the students’ 
difficulties and give a feedback 
   
4. The teacher uses the time 
effectively 
   
5.  The teacher master the class 
well 
   
6. The teacher teaches by using 
EGRA technique as a procedure 
   
7. The teacher doing every phase 
of EGRA well 
   
8. The teacher gives an evaluation 
after the end of the lesson plan 
   
9. The students pay attention to the 
teacher explanation 
   
10. The students doing group work 
well 
   
11.  The students understand the 
material and can apply it 
   
12. The students enthusiastic to 
study writing by using EGRA 
technique 
   
 
NB: -     Give the √ (checklist) in the column Yes or No appropriate to the activities 
- Give the description (very good/ good/ good enough/ enough) and reason for the 
No answer 
Observer 
 
 
 
3. Interview  
A. Interview for students 
1. Pre-research Interview 
a. Do you like English lesson? (Kamu suka nggak belajar bahasa 
inggris?) 
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b. Are there any difficulties in learning English? What is it? (apakah ada 
kesulitan saat belajar bahasa inggris? Susahnya bahasa inggris itu apa 
to?) 
c. Is writing difficult? (Apakah menulis juga sulit?)  
d. What are the difficulties in writing? (Kira-kira kesulitannya apa kalo 
pas disuruh nulis bahasa Inggris?) 
e. Do you know how to make a good and correct sentence? (Kamu tahu 
nggak, gimana caranya menulis kalimat bahasa inggris dengan baik 
dan benar?) 
 
2. After the research 
a. What do you think about my lesson? (apa pendapatmu mengenai 
pembelajaran saya?) 
b. Did you find any difficulties during the lesson? What the difficulties? 
(apakah kamu menemukan kesulitan selama pembelajaran?) 
c. Is it help you? How it helped you? (Apakah ini membantumu? 
terbantunya gimana?) 
d. Does the lesson help you in expressing and generating your ideas? 
(Apakah pembelajarannya membantumu dalam mengekspresikan dan 
mengembangkan idemu?) 
e. Does the lesson help you in making a good sentence? (Apakah ini juga 
membantumu dalam membuat kalimat yang lebih baik?) 
f. What do you suggest? (apa saranmu) 
g. Did you enjoy the lesson? (apakah kamu menikmati 
pembelajarannya?) 
 
B. Interview for teacher 
1. Pre-research Interview 
a. What do you think about the students’ interest in F class in learning 
English? (Menurut ibu bagaimana minat siswa kelas F dalam belajar 
bahasa inggris?) 
  
125 
 
b. Is the student off F class active and enthusiasm in learning English? 
(Apakah siswa kelas F aktif dan semangat selama pembelajaran 
bahasa inggris?) 
c. What is the most interesting skill for the students in F class? (Skill apa 
dalam bahasa inggis yang paling disukai oleh siswa kelas F ini Bu?) 
d. What do you think about the writing skill of the students in F class? 
(Bagaimana pendapat Ibu mengenai kemampuan menulis bahasa 
inggris siswa kelas F?) 
e. What are the students’ difficulties in writing in F class? (Kesulitan apa 
yang biasanya dihadapi siswa kelas F dalam menulis bahasa inggris?) 
f. How about the english score of students of F class? And how about 
the writing score of them? (Bagaimana nilai bahasa inggris siswa 
kelas F yang Ibu ajar ini? Dan bagaimana nilai menulis mereka?) 
g. What is the KKM of English in this school? (Untuk standar KKM 
bahasa Inggris di sekolah ini berapa ya Bu?) 
h. What is the technique that you usually use? Biasanya Ibu 
menggunakan teknik apa dalam mengajar menulis? 
 
2. After the research 
a. What do you think about the technique I used in the class? (apa 
pendapat Ibu tentang technique yang saya gunakan di kelas?) 
b. What are the advantages and disadvantages according to you? (apa 
kekukarangan dan kelebihannya menurut Ibu) 
c. What do you suggest? Any other suggestion? (apa saran Ibu? Apakah 
ada yang lainnya?) 
d. Is the teaching learning process appropriate with the lesson plan or 
EGRA procedure? (apakah pembelajarannya sudah sesuai dengan 
RPP atau prosedur EGRA?) 
e. Does it help the student? In what section? (apakah penggunaan 
technique ini membantu siswa? Membantu dalam hal apa?) 
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a. Does the lesson help students in expressing and generating their ideas? 
(Apakah pembelajarannya membantu siswa dalam mengekspresikan 
dan mengembangkan ide mereka?) 
f. Does the lesson help students in making a good sentence? (Apakah ini 
juga membantu siswa dalam membuat kalimat yang lebih baik?) 
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Appendix 02 Students 
Attendance 
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Appendix 03 Lesson Plan 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
   Satuan Pendidikan  : MTs N 6 Boyolali 
Mata Pelajaran  : Bahasa Inggris 
Kelas/Semester  : VIII/2 
Materi pokok : Recount Text 
Alokasi waktu : 2 x 40 menit  
 
A. Kompetensi Dasar (KD) & Indikator 
 
Kompetensi Dasar (KD) Indikator Pencapaian Kompetensi 
Dasar 
3.11 Membandingkan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan  beberapa teks 
personal recount lisan dan tulis 
dengan memberi dan meminta 
informasi terkait pengalaman 
pribadi di waktu lampau, 
pendek dan sederhana, sesuai 
dengan konteks 
penggunaannya. 
3.11.1  Siswa mampu menyebutkan 
fungsi sosial, struktur teks, 
dan unsur kehasaan teks 
recount terkait pengalaman 
pribadi di waktu lampau, 
pendek dan sederhana, sesuai 
dengan konteks 
penggunaannya dengan 
benar. 
4.11 Teks recount 
4.11.1   Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
recount lisan dan tulis, 
sangat pendek dan 
sederhana, terkait 
pengalaman pribadi di 
waktu lampau (personal 
recount). 
4.11.1.1 Siswa mampu 
mengidentifikasi fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
recount, sangat pendek dan 
sederhana, terkait 
pengalaman pribadi di 
waktu lampau (personal 
recount) dengan benar. 
4.11.2    Menyusun teks recount 
lisan dan tulis, sangat 
pendek dan sederhana, 
terkait pengalaman 
pribadi di waktu lampau 
(personal recount), 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
4.11.2.1   Siswa mampu membuat 
teks recount sederhana 
terkait pengalaman pribadi 
di waktu lampau dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, secara 
benar dan sesuai konteks. 
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kebahasaan, secara benar 
dan sesuai konteks. 
 
B. Tujuan Pembelajaran 
Setelah melakukan serangkaian kegiatan pembelajaran peserta didik dapat: 
1. Mengidentifikasi teks recount (personal recount) terkait dengan fungsi 
sosial, struktur teks, dan unsur kebahasaan. 
2. Memahami makna secara kontekstual dalam teks recount (personal 
recount) sederhana.  
3. Membuat contoh teks recount sederhana dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan, secara benar dan sesuai konteks. 
 
C. Materi Pembelajaran 
1. Definisi Teks Recount 
 Recount text is a text that retells and describe past events in a 
sequenced order. It can be a true story or news and can retell in the form of 
an email, a journal or a diary. 
2. Fungsi Sosial 
Melaporkan, mengambil teladan, dan membanggakan. 
3. Struktur Teks Recount 
a. An orientation: providing information about ‘who’, ‘where’, and 
‘when’ 
b. A record of event: usually recounted in chronological order, personal 
comments and/ or evaluative remarks, which are interspersed 
throughout the record of events 
c. Reorientation: optional-closure of an event. It is ‘round off’ the 
sequence of event. 
4. Unsur Kebahasaan Teks Recount 
a. Kalimat deklaratif dan interogatif dalam simple past tense. 
b. Adverbia dan frasa preposisional penunjuk waktu: yesterday, ast 
month, an hour ago, dan sebagainya. 
c. Adverbia penghubung waktu: first, then, after that, before, at least, 
finally, dan sebagainya. 
d. Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
 
5. Contoh Teks Recount 
Title My Holiday 
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An Orientation Some friends and I went to Yogyakarta for a 
vacation last month. It was fun and we had a 
wonderful time there. 
A Record of 
Events (done in 
temporal 
sequence) 
We had our vacation soon after the school 
exam was over. We choose to go to Yogyakarta 
because we thought that the place was nice and the 
people were friendly. In addition, some friends have 
told me that it has a lot of places of interests. 
We left for Yogya early in the morning, and 
we took Pramex train that departed from Solo at 
08.00. We got off in Yogyakarta Railway Station, 
and headed to one of the Food Stall in Malioboro 
for some food and drinks. We were surprised to see 
that everything in Malioboro has been arranged well 
now. 
After we had a walk around the place for a 
few minutes, we took a taxi and headed to one the 
most famous beaches, Parang teritis Beach. On the 
beach, we really enjoyed the beauty of the waves 
reaching the seashore. We stayed there for several 
hours before finally we decided to back to Solo. 
Re-orientation 
(closure) 
We were very happy to spend a day playing 
waters and enjoy the natural beauty of the beach. 
We left Yogyakarta Railway Station at a quarter to 
four by Pramex train and got home around 5:30. It 
was both tiring and fun. 
 
6. Contoh kalimat past tense  
Bentuk Rumus simple past 
tense 
Contoh kalimat 
  
133 
 
Positif (+)  Subject + verb2 + 
objecct 
 We attended the 
festival last week. 
 Subject + to be (was/ 
were) + adverb/ 
adjective 
 She was absent 
yesterday. 
Negative (-)  Subject + did not + 
invinitive verb + 
object 
 We did not attend the 
festival last week. 
 Subject + to be (was/ 
were) + not + adverb/ 
adjective 
 She was not absent 
yesterday. 
Interogative 
(?) 
 Did + subject + 
invinitive verb + 
object? 
 Did they attend the 
festival last week? 
 Was/ were + Subject + 
adverb/ adjective? 
 Was she absent 
yesterday? 
 
7. Contoh gambar dalam kegiatan mengamati pada pertemuan kedua 
dan ketiga 
 
D. Metode Pembelajaran 
a. Pendekatan : Scientific Approach 
b. Teknik  : EGRA technique 
 
E. Media, Alat, Sumber Pembelajaran 
a. Media    : Teks, gambar 
b. Alat    : Spidol 
c. Sumber Pembelajaran :  
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Nur Zaida. 2014. “BRIGHT An English Course for Junior High 
School Students”. Jakarta: Erlangga. 
Pardiyono. 2007. Pasti Bisa! Teaching Genre-Based Writing. 
Yogyakarta: CV Andi Offset 
 
F. Langkah – langkah Pembelajaran 
1. Kegiatan Pendahuluan (10’) 
a. Salam pembuka  
b. Berdoa  
c. Cek kehadiran siswa  
d. Memberikan motivasi belajar 
e. Apersepsi  
 
2. Kegiatan Inti (60’) 
a. Pertemuan Pertama (First Meeting) 
GURU SISWA 
Mengamati 
1.  Meminta siswa membaca teks 
recount. 
Membaca teks recount. (Experience) 
 
Menanya 
1.  Bertanya tentang apa isi teks 
tersebut dan karakteristik dari teks 
tersebut. 
Merespon guru. (Experience) 
Mencoba 
1. 
 
 
 
2. 
Membagi siswa untuk bekerja 
secara berkelompok, yang setiap 
kelompok terdiri dari 4 siswa. 
 
Meminta siswa untuk menjawab 
beberapa pertanyaan mengenai 
sebuah teks recount yang telah 
mereka baca pada kegiatan 
mengamati: 
a. Underline the verb! 
b. Circle the words between the 
subject and the verb! 
c. Give the sign for (+); (-) and 
(?) sentence! 
Berpasangan dengan teman  terdiri dari 4 
siswa.(Generalization) 
 
 
Bekerja sama dengan temannya untuk 
menjawab beberapa pertanyaan mengenai 
teks recount yang telah dibaca pada 
kegiatan mengamati.(Generalization) 
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d. How to form (+); (-) and (?) 
sentence in formula? 
e. When do we use it? 
f. What do you call it?  
Mengkomunikasikan 
1. 
 
 
2. 
 
 
 
3. 
 
 
 
 
4. 
 
 
 
 
5. 
Meminta kelompok untuk 
menyampaikan hasil diskusi. 
 
Guru memberikan contoh 
pelafalan yang benar tentang 
jawaban siswa. 
 
Guru dan siswa bersama-sama 
memberikan feedback hasil 
diskusi. Dan guru membahas 
kembali beberapa jawaban siswa. 
 
Guru memberikan contoh kalimat 
past tense. Dan menjelaskan 
tentang yang dimaksud teks 
recount. 
 
Guru memberikan drill tentang 
pengucapan contoh kalimat 
dengan benar. 
Kelompok maju untuk menyampaikan hasil 
diskusi. (Generalization) 
 
Siswa merespon guru. (Generalization) 
 
 
 
Guru dan siswa bersama-sama memberikan 
feedback dan merespon guru. 
(Reinforcement) 
 
 
Siswa menganalisis kalimat tersebut. 
(Reinforcement) 
 
 
 
Siswa merespon guru. (Reinforcement) 
Mengasosiasikan 
1. Meminta siswa untuk membuat 3 
kalimat past tense berdasarkan 
pengalaman mereka. 
 
Merespon perintah guru. (Application) 
 
b. Pertemuan Kedua dan ketiga (Second and Third Meeting) 
GURU SISWA 
Mengamati 
1. 
 
 
Memberikan sebuah gambar 
kepada siswa untuk diamati. 
Mengamati sebuah gambar. (Experience) 
Menanya 
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1.  
 
 
 
 
Berdasarkan gambar tersebut, 
guru meminta siswa untuk 
membuat sebanyak mungkin 
pertanyaan berdasarkan gambar 
tersebut secara langsung. 
Merespon guru. (Experience) 
 
 
 
 
Mencoba 
1. 
 
 
 
2. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. 
Membagi siswa untuk bekerja 
secara berkelompok, yang setiap 
kelompok terdiri dari 4 siswa. 
 
Guru memberikan beberapa 
pertanyaan seperti: 
a. Where did you go over the 
weekend? 
b. What did you do over the 
weekend? 
c. How was it? 
d. When did you get back? 
e. What kind of things did you 
see? 
f. Who did you go with? 
g. How many people were 
there? 
h. What do you feel? 
 
Setelah siswa menjawab beberapa 
pertanyaan, guru meminta siswa 
untuk membuat sebuah teks 
recount berdasarkan jawaban 
mereka. 
Berpasangan dengan teman  terdiri dari 4 
siswa.(Generalization) 
 
 
Bekerja sama dengan temannya untuk 
menjawab beberapa pertanyaan 
.(Generalization) 
 
 
 
 
 
 
 
 
 
 
 
 
Bekerja sama dengan temannya, siswa 
membuat teks recount. (Generalization) 
Mengkomunikasikan 
1. 
 
 
2. 
 
 
 
3. 
 
Meminta kelompok untuk 
menyampaikan hasil diskusi. 
 
Guru memberikan contoh 
pelafalan vocabulary yang dirasa 
sulit bagi siswa. 
 
Guru dan siswa bersama-sama 
memberikan feedback. 
Maju kelompok untuk menyampaikan hasil 
diskusi. (Generalization) 
 
Siswa merespon. (Generalization) 
 
 
 
Guru dan siswa bersama-sama memberikan 
feedback. (Reinforcement) 
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4. 
 
 
 
 
 
 
 
 
 
 
5. 
 
Berdasarkan teks hasil diskusi 
yang dibuat siswa, guru 
menjelaskan generic structure 
yang ada dalam teks recount serta 
unsur kebahasaannya seperti 
adverbia penghubung waktu: first, 
then, after that, before, at least, 
finally, Adverbia dan frasa 
preposisional penunjuk waktu, 
dan Nomina singular dan plural. 
 
Guru meminta siswa untuk 
melihat hasil diskusi mereka 
kembali dan membenarkannya 
 
Siswa menyimak dan merespon penjelasan 
guru. (Reinforcement) 
 
 
 
 
 
 
 
 
 
Siswa merespon guru. (Reinforcement) 
Mengasosiasikan 
1. Guru memberikan sebuah teks 
recount. Kamudian meminta 
siswa untuk menjawab beberapa 
pertanyaan seperti pada kegiatan 
mencoba dan menganalisis 
generic structure dari teks tersebut 
secara individu. 
Siswa menjawab beberapa pertanyaan dan 
menganalisis generic structure dari teks 
recount. (Application) 
 
3. Kegiatan Penutup (10’) 
a. Membuat refleksi pelajaran dan manfaat yang didapatkan. 
b. Memberikan pesan. 
c. Berdoa 
d. Salam penutup 
 
G. Penilaian Hasil Balajar 
1. Jenis/teknik penilaian : Writing test 
2. Bentuk penilaian  : Essay (Tes Tulis) 
3. Instrument penilaian  :  
a. Pertemuan Pertama (first meeting) 
A Terrible experience  
My Bad Day on Sunday 
I had a terrible day yesterday. First, I woke up an hour late 
because my alarm clock didn’t go off. Then, I was in such a hurry that 
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I burned my hand when I was making breakfast. After breakfast, I got 
dressed so quickly that I forget to wear socks. 
Next, I ran out of the house trying to get the 9:30 bus, but of 
course I missed it. I wanted to take a taxi, but I didn’t have enough 
money.Finally, I walked the three miles to my school only to discover 
that it was Sunday. I hope I never have a day as the one I had 
yesterday. 
 
1. From the text above, please anwers the following question! 
a. Underline the verb! 
b. Circle the words between the subject and the verb! 
c. Give the sign for (+); (-) and (?) sentence! 
d. How to form (+); (-) and (?) sentence in formula? 
e. When do we use it? 
f. What do you call it? 
 
b. Pertemuan Keduan dan ketiga (second and Third meeting) 
1. Please answer the following question based on your experience, 
then make a simple recount text based on your answer! 
a. Where did you go over the weekend? 
Answer:.....................................................................................
...................................................................................................
................................................................................................... 
b. What did you do over the weekend? How was it? 
Answer:.....................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
............................................................................................... 
c. When did you get back? 
Answer:.....................................................................................
...................................................................................................
................................................................................................... 
d. What kind of things did you see? 
Answer:.....................................................................................
...................................................................................................
................................................................................................... 
e. Who did you go with? 
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Answer:.....................................................................................
...................................................................................................
................................................................................................... 
f. How many people were there? 
Answer:.....................................................................................
...................................................................................................
................................................................................................... 
 
g. What do you feel? 
Answer:.....................................................................................
...................................................................................................
................................................................................................... 
h. Please make a simple recount text based on your answers 
above! 
Answer:.....................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
...................................................................................................
............................................................................................... 
2. Please read the following text and answer the questions! 
My Holiday 
Some friends and I went to Yogyakarta for a vacation last 
month. It was fun and we had a wonderful time there. 
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We had our vacation soon after the school exam was over. 
We choose to go to Yogyakarta because we thought that the place 
was nice and the people were friendly. In addition, some friends 
have told me that it has a lot of places of interests. 
We left for Yogya early in the morning, and we took 
Pramex train that departed from Solo at 08.00. We got off in 
Yogyakarta Railway Station, and headed to one of the Food Stall 
in Malioboro for some food and drinks. We were surprised to see 
that everything in Malioboro has been arranged well now. 
After we had a walk around the place for a few minutes, 
we took a taxi and headed to one the most famous beaches, Parang 
teritis Beach. On the beach, we really enjoyed the beauty of the 
waves reaching the seashore. We stayed there for several hours 
before finally we decided to back to Solo. 
We were very happy to spend a day playing waters and 
enjoy the natural beauty of the beach. We left Yogyakarta 
Railway Station at a quarter to four by Pramex train and got home 
around 5:30. It was both tiring and fun. 
 
a. Where did the writer go? 
b. What did the writer do? 
c. How was it? 
d. When did the writer get back? 
e. What kind of things did the writer see? 
f. Who did the writer go with? 
g. How many people were there? 
h. What do the writer feel? 
i. Please identify the generic structure of the text! 
1) Orientation:........................................................................
............................................................................................
............................................................................................
............................................................................................
............................................................................................ 
2) A record of events:............................................................. 
............................................................................................
............................................................................................
............................................................................................
......................................................................................... 
3) Re-Orientation:................................................................ 
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............................................................................................
............................................................................................
............................................................................................
......................................................................................... 
 
4. Pedoman Penilaian   
An Analytic Scoring Rubric of Writing 
(Source: Brown & Bailey in Brown, 2003:244-245) 
Mark Organization: Introduction, Body, and 
Conclusion (20) 
20-18 
Excellent to 
Good 
Appropriate title, effective introductory paragraph, 
the topic is stated, leads to the body, transitional 
expressions used; arrangement of material shows 
plan (could be outlined by a reader); supporting 
evidence given for generalizations; conclusion 
logical and complete. 
17-15 
Good to 
Adequate 
The Adequate title, introduction, and conclusion; the 
body of the essay are acceptable, but some evidence 
may be lacking, some ideas aren’t fully developed; 
the sequence is logical but transitional expressions 
may be absent or misused. 
14-12 
Adequate to 
Fair 
Mediocre or scant introduction or conclusion; 
problems with the order of ideas in the body; the 
generalizations may not be fully supported by the 
evidence given; problems of organization interfere. 
11-6 
Unacceptable-
not 
Shaky or minimally recognizable introduction; the 
organization can barely be seen; severe problems 
with the ordering of ideas; lack of supporting 
evidence; conclusion weak or illogical; inadequate 
effort at organization. 
5-1 
College-level 
work 
An absence of introduction or conclusion; no 
apparent organization of body; severe lack of 
supporting evidence; the writer has not made any 
effort to organize the composition (could not be 
outlined by the reader). 
 Content: Logical development of ideas (30) 
30-26 
Excellent to 
Good 
The essay addresses the assigned topic; the ideas are 
concrete and thoroughly developed; no extraneous 
material; essay reflects thought. 
25-21 
Good to 
Adequate 
Essay addresses the issues but misses some points; 
ideas could be more fully developed; some 
extraneous material is present. 
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20-16 
Adequate to 
Fair 
Development of ideas not complete or essay is 
somewhat off the topic; paragraphs aren’t divided 
exactly right 
15-8 
Unacceptable-
not 
Ideas incomplete; essay does not reflect careful 
thinking or was hurriedly written; inadequate effort 
in the area of content. 
7-1 
College-level 
work 
The essay is completely inadequate and does not 
reflect college-level work; no apparent effort to 
consider the topic carefully. 
 Grammar (25) 
25-22 
Excellent to 
Good 
Native-like fluency in English grammar; correct use 
of relative clauses; prepositions models, articles, 
verb forms, and tense sequencing; no fragments or 
run-on sentences. 
21-18 
Good to 
Adequate 
Advanced proficiency in English grammar; some 
grammar problems don’t influence communication, 
although the reader is aware of them; no fragments 
or run-on sentences. 
17-14 
Adequate to 
Fair 
Ideas are getting through to the reader, but grammar 
problems are apparent and have a negative effect on 
communication; run-on sentences or fragments 
present. 
13-7 
Unacceptable-
not 
Numerous serious grammar problems interfere with 
communication of the writer’s ideas; grammar 
review of some areas clearly needed; difficult to read 
sentences. 
6-1 
College-level 
work 
Severe grammar problems interfere greatly with the 
message; reader can’t understand what the writer was 
trying to say; unintelligible sentence structure. 
 Mechanics: Punctuation and spelling (5) 
5 
Excellent  
Correct use of English writing conventions: left and 
right margins, all needed capitals, paragraphs 
indented, punctuation and spelling: very neat. 
4 
Good 
Some problems with writing conventions or 
punctuation; occasional spelling errors; left margin 
correct; paper is neat and legible. 
3 
Adequate 
Uses general writing conventions but has errors; 
spelling problems distract reader; punctuation error 
interfere with ideas. 
2 
Unacceptable-
not 
The serious problem with the format of paper; parts 
of essay not legible; errors in sentence punctuation 
and final punctuation; unacceptable to educated 
readers. 
1 
level work 
Complete disregard for English writing 
conventions; paper illegible; obvious capital 
missing, no margins, and severe spelling problems. 
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 Vocabulary: Style and quality of expression (20) 
20-18 
Excellent to 
Good 
Precise vocabulary usage; use of parallel structures; 
concise; register well. 
17-15 
Good to 
Adequate 
Attempts variety; good vocabulary; not wordy; 
register OK; style fairly concise. 
14-12 
Adequate to 
Fair 
Some vocabulary misused; lacks awareness of 
register; may be too wordy. 
11-6 
Unacceptable-
not 
Poor expression of ideas; problems in vocabulary; 
lacks a variety of structure. 
5-1 
College-level 
work 
Inappropriate use of vocabulary; no concept of 
register or sentence variety. 
 
Percentage of the Element of Writing 
Element of Writing Score  
Content  30 
Organization  20 
Vocabulary  20 
Grammar  25 
Mechanics  5 
Total of Score 100 
 
 
 
 
 
Boyolali, ..............................................2018 
Disetujui Oleh; 
Guru Pamong 
 
 
 
Dewi Fitriasih, S.Pd 
NIP: 19810420200710 2004 
 
 
Mahasiswa Peneliti 
 
 
 
Puji Lestari 
NIM: 143221173 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
  Satuan Pendidikan  : MTs N 6 Boyolali 
Mata Pelajaran  : Bahasa Inggris 
Kelas/Semester  : VIII/2 
Materi pokok   : Recount Text 
Alokasi waktu   : 2 x 40 menit  
 
A. Kompetensi Dasar (KD) & Indikator 
 
Kompetensi Dasar (KD) Indikator Pencapaian Kompetensi 
Dasar 
3.11 Membandingkan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan  beberapa teks 
personal recount lisan dan tulis 
dengan memberi dan meminta 
informasi terkait pengalaman 
pribadi di waktu lampau, 
pendek dan sederhana, sesuai 
dengan konteks 
penggunaannya. 
3.11.1  Siswa mampu menyebutkan 
fungsi sosial, struktur teks, 
dan unsur kehasaan teks 
recount terkait pengalaman 
pribadi di waktu lampau, 
pendek dan sederhana, sesuai 
dengan konteks 
penggunaannya dengan 
benar. 
4.11 Teks recount 
4.11.1   Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
recount lisan dan tulis, 
sangat pendek dan 
sederhana, terkait 
pengalaman pribadi di 
waktu lampau (personal 
recount). 
4.11.1.1 Siswa mampu 
mengidentifikasi fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
recount, sangat pendek dan 
sederhana, terkait 
pengalaman pribadi di 
waktu lampau (personal 
recount) dengan benar. 
4.11.2    Menyusun teks recount 
lisan dan tulis, sangat 
pendek dan sederhana, 
terkait pengalaman 
pribadi di waktu lampau 
(personal recount), 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
4.11.2.1   Siswa mampu membuat 
teks recount sederhana 
terkait pengalaman pribadi 
di waktu lampau dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, secara 
benar dan sesuai konteks. 
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kebahasaan, secara benar 
dan sesuai konteks. 
 
B. Tujuan Pembelajaran 
Setelah melakukan serangkaian kegiatan pembelajaran peserta didik dapat: 
1. Mengidentifikasi teks recount (personal recount) terkait dengan fungsi 
sosial, struktur teks, dan unsur kebahasaan. 
2. Memahami makna secara kontekstual dalam teks recount (personal 
recount) sederhana.  
3. Membuat contoh teks recount sederhana dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan, secara benar dan sesuai konteks. 
 
C. Materi Pembelajaran 
1. Definisi teks Recount 
 Recount text is a text that retells and describe past events in a 
sequenced order. It can be a true story or news and can retell in the form of 
an email, a journal or a diary. 
2. Fungsi sosial 
Melaporkan, mengambil teladan, dan membanggakan. 
3. Struktur Teks Recount 
a. An orientation: providing information about ‘who’, ‘where’, and 
‘when’ 
b. A record of event: usually recounted in chronological order, personal 
comments and/ or evaluative remarks, which are interspersed 
throughout the record of events 
c. Reorientation: optional-closure of an event. It is ‘round off’ the 
sequence of event. 
4. Unsur Kebahasaan Teks Recount 
e. Kalimat deklaratif dan interogatif dalam simple past tense. 
f. Adverbia dan frasa preposisional penunjuk waktu: yesterday, ast 
month, an hour ago, dan sebagainya. 
g. Adverbia penghubung waktu: first, then, after that, before, at least, 
finally, dan sebagainya. 
h. Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
i.  Contoh Teks Recount 
Title Ticket of Movie Theatre 
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An 
Orientation 
Last week I went to the theatre. It was the 
only theatre at my town. I had 1 ticket to watch a 
movie. I had no idea about the movie I would like 
to watch and I did not know the schedule of the 
theatre. So that, I just wanted to come and see if 
there was any good movie. 
A Record of 
Events (done 
in temporal 
sequence) 
I parked my motorcycle at the parking area 
and I walked slowly at the hall of the theatre. 
I took my ticket on my wallet and go to the 
information section to ask about how to use the 
ticket that day. 
Unfortunately, I missed it. The ticked was 
already expaired 2 days before. 
Re-orientation 
(closure) 
I went home and I was very dissappointed 
about that. 
 
j. Contoh kalimat simple past tense. 
Bentuk Rumus simple past 
tense 
Contoh kalimat 
Positif (+)  Subject + verb2 + 
objecct 
 We attended the 
festival last week. 
 Subject + to be (was/ 
were) + adverb/ 
adjective 
 She was absent 
yesterday. 
Negative (-)  Subject + did not + 
invinitive verb + 
object 
 We did not attend the 
festival last week. 
 Subject + to be (was/ 
were) + not + adverb/ 
adjective 
 She was not absent 
yesterday. 
Interogative 
(?) 
 Did + subject + 
invinitive verb + 
object? 
 Did they attend the 
festival last week? 
 Was/ were + Subject + 
adverb/ adjective? 
 Was she absent 
yesterday? 
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D. Metode Pembelajaran 
a. Pendekatan : Scientific Approach 
b. Teknik  : EGRA technique 
 
 
E. Media, Alat, Sumber Pembelajaran 
a. Media    : Teks, gambar 
b. Alat    : Spidol 
c. Sumber Pembelajaran :  
Nur Zaida. 2014. “BRIGHT An English Course for Junior High 
School Students”. Jakarta: Erlangga. 
 
F. Langkah – langkah Pembelajaran 
1. Kegiatan Pendahuluan (10’) 
f. Salam pembuka  
g. Berdoa  
h. Cek kehadiran siswa  
i. Memberikan motivasi belajar 
j. Apersepsi  
 
2. Kegiatan Inti (60’) 
a. Pertemuan ke 5 & 6 (Fifth Meeting) 
GURU SISWA 
Mengamati 
1.  Meminta siswa untuk mengamati 
gambar yang berisi tentang suatu 
urutan kejadian. 
Mengamati gambar yang berisi tentang 
suatu urutan kejadian.. (Experience) 
 
Menanya 
1. 
 
 
 
 
Bertanya tentang apa isi dari 
gambar yang telah mereka amati 
kemudian mengaitkannya dengan 
apa yang telah mereka pelajari 
dipertemuan sebelumnya. 
Merespon guru. (Experience) 
 
 
 
 
Mencoba 
1. 
 
 
 
2. 
Membagi siswa untuk bekerja 
secara berkelompok, yang setiap 
kelompok terdiri dari 4 siswa. 
 
Berpasangan dengan teman  terdiri dari 4 
siswa.(Generalization) 
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Meminta siswa untuk menyusun 
kalimat acak menjadi teks recount 
dengan tujuan untuk mengarahkan 
siswa menemukan fungsi dan 
bentuk susunan kalimat yang akan 
diajarkan. 
Bekerja sama dengan temannya untuk 
menyusun kalimat acak menjadi teks 
recount.(Generalization) 
Mengkomunikasikan 
1. 
 
 
2. 
 
 
 
3. 
 
 
4. 
 
 
 
 
5. 
 
 
 
6. 
Meminta kelompok untuk 
menyampaikan hasil diskusi. 
 
Guru memberikan contoh 
pelafalan yang benar tentang 
jawaban siswa. 
 
Guru dan siswa bersama-sama 
memberikan feedback. 
 
Guru memberikan contoh kalimat 
past tense dan menjelaskannya. 
Dan memberikan drill tentang 
kalimat tersebut 
 
Guru menjelaskan generic 
structute teks recount dan unsur 
kebahasaan teks recount. 
 
Guru memberikan contoh teks 
recount kemudian meminta siswa 
secara berpasangan untuk 
berdiskusi menganalisis generic 
structure dan language feature 
dari teks tersebut. 
Kelompok maju untuk menyampaikan 
hasil diskusi. (Generalization) 
 
Siswa merespon guru. (Generalization) 
 
 
 
Guru dan siswa bersama-sama 
memberikan feedback. (Reinforcement) 
 
Siswa menganalisis kalimat tersebut dan 
merespon guru (Reinforcement) 
 
 
 
Siswa menyimak dan merespon apa 
yang dijelaskan guru. (Reinforcement) 
 
 
Siswa mendiskusikan jawabannya 
dengan dibimbing guru. 
(Reinforcement) 
Mengasosiasikan 
1. Meminta siswa untuk membuat 
teks recount sederhana secara 
individu berdasarkan gambar yang 
mereka amati pada kegiatan awal 
pembelajaran. 
Merespon perintah guru. (Application) 
 
3. Kegiatan Penutup (10’) 
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e. Membuat refleksi pelajaran dan manfaat yang didapatkan. 
f. Memberikan pesan. 
g. Berdoa 
h. Salam penutup 
 
G. Penilaian Hasil Balajar 
1. Jenis/teknik penilaian : Writing test 
2. Bentuk penilaian  : Essay (Tes Tulis) 
3. Instrument penilaian  :  
a. Please read the following sentences then arrange it to be the good 
recount text! 
Thief  
1. Three days ago, I went to the traditional market to buy some 
fruits and vegetables. 
2. I asked to the fruit seller what had happened actually and she 
said that the thief tried to steal someone’s wallet but he was 
unlucky. 
3. A few minutes later, police came and took him. 
4. In the market, I saw an accident, there was a thief beaten by 
a lot of people. 
5. Someone saw him and shouted loudly and suddenly some 
people roughed him up hardly. 
6. It was so terrible. 
7. It was a pity event and I hope it would never happen again. 
8. I did not want to take closer and see. 
 
b. Please read the following  recount text and analyze the generic 
structure and language feature of the text! 
Ticket of Movie Theatre 
  Last week I went to the theatre. It was the only theatre at my 
town. I had 1 ticket to watch a movie. I had no idea about the movie I 
would like to watch and I did not know the schedule of the theatre. So 
that, I just wanted to come and see if there was any good movie. 
 I parked my motorcycle at the parking area and I walked 
slowly at the hall of the theatre. I took my ticket on my wallet and go 
to the information section to ask about how to use the ticket that 
day.Unfortunately, I missed it. The ticked was already expaired 2 days 
before. I went home and I was very dissappointed about that. 
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c. Please write down a simple recount text based on the following picture 
sequence! 
 
 
4. Pedoman Penilaian  : 
An Analytic Scoring Rubric of Writing 
(Source: Brown & Bailey in Brown, 2003:244-245) 
Mark Organization: Introduction, Body, and 
Conclusion (20) 
20-18 
Excellent to 
Good 
Appropriate title, effective introductory paragraph, 
the topic is stated, leads to the body, transitional 
expressions used; arrangement of material shows 
plan (could be outlined by a reader); supporting 
evidence given for generalizations; conclusion 
logical and complete. 
17-15 
Good to 
Adequate 
The Adequate title, introduction, and conclusion; the 
body of the essay are acceptable, but some evidence 
may be lacking, some ideas aren’t fully developed; 
the sequence is logical but transitional expressions 
may be absent or misused. 
14-12 
Adequate to 
Fair 
Mediocre or scant introduction or conclusion; 
problems with the order of ideas in the body; the 
generalizations may not be fully supported by the 
evidence given; problems of organization interfere. 
11-6 
Unacceptable-
not 
Shaky or minimally recognizable introduction; the 
organization can barely be seen; severe problems 
with the ordering of ideas; lack of supporting 
evidence; conclusion weak or illogical; inadequate 
effort at organization. 
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5-1 
College-level 
work 
An absence of introduction or conclusion; no 
apparent organization of body; severe lack of 
supporting evidence; the writer has not made any 
effort to organize the composition (could not be 
outlined by the reader). 
 Content: Logical development of ideas (30) 
30-26 
Excellent to 
Good 
The essay addresses the assigned topic; the ideas are 
concrete and thoroughly developed; no extraneous 
material; essay reflects thought. 
25-21 
Good to 
Adequate 
Essay addresses the issues but misses some points; 
ideas could be more fully developed; some 
extraneous material is present. 
20-16 
Adequate to 
Fair 
Development of ideas not complete or essay is 
somewhat off the topic; paragraphs aren’t divided 
exactly right 
15-8 
Unacceptable-
not 
Ideas incomplete; essay does not reflect careful 
thinking or was hurriedly written; inadequate effort 
in the area of content. 
7-1 
College-level 
work 
The essay is completely inadequate and does not 
reflect college-level work; no apparent effort to 
consider the topic carefully. 
 Grammar (25) 
25-22 
Excellent to 
Good 
Native-like fluency in English grammar; correct use 
of relative clauses; prepositions models, articles, 
verb forms, and tense sequencing; no fragments or 
run-on sentences. 
21-18 
Good to 
Adequate 
Advanced proficiency in English grammar; some 
grammar problems don’t influence communication, 
although the reader is aware of them; no fragments 
or run-on sentences. 
17-14 
Adequate to 
Fair 
Ideas are getting through to the reader, but grammar 
problems are apparent and have a negative effect on 
communication; run-on sentences or fragments 
present. 
13-7 
Unacceptable-
not 
Numerous serious grammar problems interfere with 
communication of the writer’s ideas; grammar 
review of some areas clearly needed; difficult to read 
sentences. 
6-1 
College-level 
work 
Severe grammar problems interfere greatly with the 
message; reader can’t understand what the writer was 
trying to say; unintelligible sentence structure. 
 Mechanics: Punctuation and spelling (5) 
5 
Excellent  
Correct use of English writing conventions: left and 
right margins, all needed capitals, paragraphs 
indented, punctuation and spelling: very neat. 
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4 
Good 
Some problems with writing conventions or 
punctuation; occasional spelling errors; left margin 
correct; paper is neat and legible. 
3 
Adequate 
Uses general writing conventions but has errors; 
spelling problems distract reader; punctuation error 
interfere with ideas. 
2 
Unacceptable-
not 
The serious problem with the format of paper; parts 
of essay not legible; errors in sentence punctuation 
and final punctuation; unacceptable to educated 
readers. 
1 
level work 
Complete disregard for English writing 
conventions; paper illegible; obvious capital 
missing, no margins, and severe spelling problems. 
 Vocabulary: Style and quality of expression (20) 
20-18 
Excellent to 
Good 
Precise vocabulary usage; use of parallel structures; 
concise; register well. 
17-15 
Good to 
Adequate 
Attempts variety; good vocabulary; not wordy; 
register OK; style fairly concise. 
14-12 
Adequate to 
Fair 
Some vocabulary misused; lacks awareness of 
register; may be too wordy. 
11-6 
Unacceptable-
not 
Poor expression of ideas; problems in vocabulary; 
lacks a variety of structure. 
5-1 
College-level 
work 
Inappropriate use of vocabulary; no concept of 
register or sentence variety. 
 
Percentage of the Element of Writing 
Element of Writing Score  
Content  30 
Organization  20 
Vocabulary  20 
Grammar  25 
Mechanics  5 
Total of Score 100 
 
 
 
Boyolali, ..............................................2018 
Disetujui Oleh; 
Guru Mata Pelajaran 
 
 
Mahasiswa Peneliti 
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Dewi Fitriasih, S.Pd 
NIP: 19810420200710 2004 
 
 
 
Puji Lestari 
NIM: 143221173 
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Appendix 04 The Score of Test 
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English Teachers’ Assessment of Pre Test 
N
o. 
Name K 
K 
M 
Pre Test (Teachers' assessment) Result Passed/ 
Failed 
co
n
te
n
t 
O
rg
an
iz
at
io
n
 
V
o
ca
b
u
la
ry
 
G
ra
m
m
ar
 
M
ec
h
an
ic
s 
1 A A 67 15 9 11 12 3 50 Failed 
2 ANP 67 13 9 8 8 2 40 Failed 
3 BNIH 67 13 8 9 12 3 45 Failed 
4 BAN 67 14 9 8 6 3 40 Failed 
5 BC 67 14 10 14 15 2 55 Failed 
6 DNIL 67 15 12 8 8 2 45 Failed 
7 DSNF 67 17 15 12 13 3 60 Failed 
8 DRS 67 20 14 11 13 2 60 Failed 
9 ENE 67 10 9 8 11 2 40 Failed 
10 EAM 67 14 11 10 12 3 50 Failed 
11 FDTP 67 15 13 12 13 2 55 Failed 
12 FRY 67 17 13 12 15 3 60 Failed 
13 GTB 67 16 10 10 6 3 45 Failed 
14 IRS 67 17 12 13 15 3 60 Failed 
15 JTM 67 13 10 9 11 2 45 Failed 
16 MC 67 14 10 10 13 3 50 Failed 
17 MWP 67 12 13 6 7 2 40 Failed 
18 MAS 67 13 10 11 13 3 50 Failed 
19 MI 67 13 10 12 7 3 45 Failed 
20 MNA 67 7 5 5 7 1 25 Failed 
21 MSI 67 13 11 12 12 2 50 Failed 
22 MS 67 17 14 14 12 3 60 Failed 
23 MH 67 14 11 11 11 3 50 Failed 
24 NM 67 14 11 10 12 3 50 Failed 
25 NDU 67 10 9 11 7 3 40 Failed 
26 NS 67 7 5 5 6 2 25 Failed 
27 ODS 67 20 10 9 8 3 50 Failed 
28 ONC 67 17 15 15 15 3 65 Failed 
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29 RPP 67 12 9 8 9 2 40 Failed 
30 RBR 67 14 11 11 11 3 50 Failed 
31 RCK 67 18 11 14 15 2 60 Failed 
32 SAKM 67 20 14 11 12 3 60 Failed 
33 SDL 67 9 7 5 6 3 30 Failed 
34 TSS 67 15 8 9 11 2 45 Failed 
35 WIS 67 16 13 11 13 2 55 Failed 
36 WA 67 13 11 10 13 3 50 Failed 
37 WLS 67 14 12 7 9 3 45 Failed 
38 ZAP 67 13 9 8 8 2 40 Failed 
Total 538 403 380 407 97 1825   
Number of the 
Students 
          38   
Number of the 
Students Passed 
KKM 
            0 
Number of the 
Students Failed 
KKM 
            38 
Mean 14,15789 10,60526316 10 10,7105263 2,552631579 48,0263   
Median 14 10,5 10 11,5 3 50   
Mode 13 9 11 12 3 50   
The Lowest Score 7 5 5 6 1 25   
The Highest Score 20 15 15 15 3 65   
 
 
 
Penilai (English Teacher) 
 
 
 
Dewi Fitriasih, S.Pd 
NIP: 198104202007100 2004 
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English Teachers’ Assessment of Post Test Cycle 1 
No. Name K 
K 
M 
Post Test Cycle 1 (Teachers' assessment) Result Passed/ 
Failed 
co
n
te
n
t 
O
rg
an
iz
at
io
n
 
V
o
ca
b
u
la
ry
 
G
ra
m
m
ar
 
M
ec
h
an
ic
s 
1 A A 67 8 7 8 5 2 30 Failed 
2 ANP 67 13 9 10 11 2 45 Failed 
3 BNIH 67 25 15 16 21 3 80 Passed 
4 BAN 67 4 4 5 5 2 20 Failed 
5 BC 67 19 14 13 16 3 65 Failed 
6 DNIL 67 23 17 18 18 4 80 Passed 
7 DSNF 67 20 17 17 17 4 75 Passed 
8 DRS 67 26 19 19 23 3 90 Passed 
9 ENE 67 13 16 14 15 2 60 Failed 
10 EAM 67 13 10 10 9 2 44 Failed 
11 FDTP 67 23 16 17 19 3 78 Passed 
12 FRY 67 27 19 18 22 3 89 Passed 
13 GTB 67 14 19 11 13 3 60 Failed 
14 IRS 67 24 18 16 19 3 80 Passed 
15 JTM 67 20 13 14 17 3 67 Passed 
16 MC 67 22 17 15 17 4 75 Passed 
17 MWP 67 19 16 16 17 2 70 Passed 
18 MAS 67 5 4 9 9 3 30 Failed 
19 MI 67 9 7 5 7 2 30 Failed 
20 MNA 67 15 11 11 11 2 50 Failed 
21 MSI 67 21 15 16 15 3 70 Passed 
22 MS 67 20 16 14 17 3 70 Passed 
23 MH 67 20 14 14 17 2 67 Passed 
24 NM 67 15 11 15 10 2 53 Failed 
25 NDU 67 10 7 12 6 3 38 Failed 
26 NS 67 6 8 9 6 1 30 Failed 
27 ODS 67 16 11 12 14 3 56 Failed 
28 ONC 67 19 20 18 19 4 80 Passed 
29 RPP 67 5 5 4 5 1 20 Failed 
30 RBR 67 25 18 19 25 3 90 Passed 
  
159 
 
31 RCK 67 22 16 14 15 3 70 Passed 
32 SAKM 67 29 18 18 21 4 90 Passed 
33 SDL 67 6 5 9 7 3 30 Failed 
34 TSS 67 26 19 19 22 3 89 Passed 
35 WIS 67 7 5 8 5 2 27 Failed 
36 WA 67 21 17 16 21 3 78 Passed 
37 WLS 67 16 15 13 13 3 60 Failed 
38 ZAP 67 13 11 11 12 3 55 Failed 
Total 639 499 503 541 104 2291   
Number of the 
Students 
          38   
Number of the 
Students Passed 
KKM 
            19 
Number of the 
Students Failed 
KKM 
            19 
Mean 16,81579 13,13157895 13,2368421 14,236842 2,73684211 60,2895   
Median 19 15 14 15 3 66   
Mode 13 16 16 17 3 30   
The Lowest Score 4 4 4 5 1 20   
The Highest Score 29 20 19 25 4 90   
 
 
 
 
Penilai (English Teacher) 
 
 
 
Dewi Fitriasih, S.Pd 
NIP: 198104202007100 2004 
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Inter Raters’ Assessment of Post Test Cycle 2 
N
o. 
Nama K 
K 
M 
Post Test Cycle 2 (Inter Raters' assessment) Result Passed/ 
Failed 
co
n
te
n
t 
O
rg
an
iz
at
io
n
 
V
o
ca
b
u
la
ry
 
G
ra
m
m
ar
 
M
ec
h
an
ic
s 
1 A A 67 20 17 17 17 4 75 Passed 
2 ANP 67 20 18 15 15 3 71 Passed 
3 BNIH 67 20 18 17 20 3 78 Passed 
4 BAN 67 20 17 15 16 3 71 Passed 
5 BC 67 17 17 12 20 3 69 Passed 
6 DNIL 67 20 15 15 17 3 70 Passed 
7 DSNF 67 20 16 14 18 5 73 Passed 
8 DRS 67 15 11 12 14 3 55 Failed 
9 ENE 67 21 18 14 15 3 71 Passed 
10 EAM 67 20 17 16 15 3 71 Passed 
11 FDTP 67 20 18 14 17 3 72 Passed 
12 FRY 67 20 17 15 14 3 69 Passed 
13 GTB 67 16 11 12 18 3 60 Failed 
14 IRS 67 23 18 17 17 4 79 Passed 
15 JTM 67 20 18 15 17 4 74 Passed 
16 MC 67 25 18 17 23 4 87 Passed 
17 MWP 67 20 18 16 18 3 75 Passed 
18 MAS 67 20 18 15 17 4 74 Passed 
19 MI 67 15 11 11 10 3 50 Failed 
20 MNA 67 22 18 16 17 3 76 Passed 
21 MSI 67 16 16 15 14 3 64 Failed 
22 MS 67 20 17 16 16 3 72 Passed 
23 MH 67 18 17 12 17 4 68 Passed 
24 NM 67 18 17 15 15 3 68 Passed 
25 NDU 67 20 18 15 17 3 73 Passed 
26 NS 67 20 17 15 20 4 76 Passed 
27 ODS 67 22 17 17 16 4 76 Passed 
28 ONC 67 15 18 15 22 4 74 Passed 
29 RPP 67 20 11 14 22 3 70 Passed 
30 RBR 67 22 17 18 18 4 79 Passed 
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31 RCK 67 20 17 16 15 3 71 Passed 
32 SAKM 67 25 20 18 22 4 89 Passed 
33 SDL 67 23 18 16 17 3 77 Passed 
34 TSS 67 20 17 16 16 3 72 Passed 
35 WIS 67 17 11 11 7 2 48 Failed 
36 WA 67 20 17 14 17 4 72 Passed 
37 WLS 67 23 15 16 11 3 68 Passed 
38 ZAP 67 20 16 15 15 4 70 Passed 
Total 753 625 569 632 128 2707  
Number of the 
Students 
          38   
Number of the 
Students Passed 
KKM 
            33 
Number of the 
Students Failed 
KKM 
            5 
Mean 19,81579 16,44736842 14,9736842 16,631579 3,36842105 71,2368   
Median 20 17 15 17 3 72   
Mode 20 17 15 17 3 71   
The Lowest Score 15 11 11 7 2 48   
The Highest 
Score 
25 20 18 23 5 89   
 
 
Penilai  
 
 
 
 
 
Widia Listianingsih,S.Pd 
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Researchers' Assessment of Pre Test 
No
. 
Name K
K
M 
Pre Test (Researchers' assessment) Result Passed/ 
failed 
co
n
te
n
t 
O
rg
an
iz
at
io
n
 
V
o
ca
b
u
la
ry
 
G
ra
m
m
ar
 
M
ec
h
an
ic
s 
1 A A 67 5 6 5 5 2 23 Failed 
2 ANP 67 15 5 7 6 2 35 Failed 
3 BNIH 67 7 6 6 7 4 30 Failed 
4 BAN 67 10 5 7 6 2 30 Failed 
5 BC 67 12 14 14 16 4 60 Failed 
6 DNIL 67 15 12 7 6 3 43 Failed 
7 DSNF 67 17 15 11 13 4 60 Failed 
8 DRS 67 20 15 10 12 3 60 Failed 
9 ENE 67 10 4 9 4 3 30 Failed 
10 EAM 67 7 7 8 6 2 30 Failed 
11 FDTP 67 7 7 7 5 2 28 Failed 
12 FRY 67 15 16 9 6 4 50 Failed 
13 GTB 67 7 7 10 6 3 33 Failed 
14 IRS 67 11 8 7 6 3 35 Failed 
15 JTM 67 7 11 9 6 2 35 Failed 
16 MC 67 8 10 5 13 4 40 Failed 
17 MWP 67 12 13 9 10 2 46 Failed 
18 MAS 67 7 9 6 6 3 31 Failed 
19 MI 67 13 6 10 6 3 38 Failed 
20 MNA 67 5 5 4 4 2 20 Failed 
21 MSI 67 7 5 8 7 2 29 Failed 
22 MS 67 15 11 12 7 3 48 Failed 
23 MH 67 6 5 4 4 2 21 Failed 
24 NM 67 15 11 9 7 3 45 Failed 
25 NDU 67 7 9 8 6 2 32 Failed 
26 NS 67 8 6 5 5 4 28 Failed 
27 ODS 67 20 11 11 8 4 54 Failed 
28 ONC 67 18 16 13 15 3 65 Failed 
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29 RPP 67 13 8 6 5 3 35 Failed 
30 RBR 67 12 9 8 7 3 39 Failed 
31 RCK 67 9 8 7 6 2 32 Failed 
32 SAKM 67 20 14 13 13 4 64 Failed 
33 SDL 67 11 11 10 9 4 45 Failed 
34 TSS 67 15 5 8 10 2 40 Failed 
35 WIS 67 8 8 8 7 2 33 Failed 
36 WA 67 10 11 11 5 3 40 Failed 
37 WLS 67 15 12 12 8 3 50 Failed 
38 ZAP 67 8 6 6 6 2 28 Failed 
Total 427 347 319 284 108 1485   
Number of the 
Students 
          38   
Number of the 
Students Passed 
KKM 
            0 
Number of the 
Students Failed 
KKM 
            38 
Mean 11,23684 9,131578947 8,39473684 7,4736842 2,842105263 39,07895   
Median 10,5 8,5 8 6 3 35   
Mode 7 5 7 6 2 35   
The Lowest Score 5 4 4 4 2 20   
The Highest 
Score 
20 16 14 16 4 65   
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Researchers' Assessment of Post Test Cycle 1 
No
. 
Name K
K
M 
Post Test Cycle 1 (Researchers' assessment) Result Passed/ 
Failed 
co
n
te
n
t 
O
rg
an
iz
at
io
n
 
V
o
ca
b
u
la
ry
 
G
ra
m
m
ar
 
M
ec
h
an
ic
s 
1 A A 67 7 6 7 6 2 28 Failed 
2 ANP 67 14 7 11 9 3 44 Failed 
3 BNIH 67 28 17 18 21 4 88 Passed 
4 BAN 67 3 4 6 5 1 19 Failed 
5 BC 67 17 17 14 14 3 65 Failed 
6 DNIL 67 28 17 17 19 4 85 Passed 
7 DSNF 67 19 16 17 12 3 67 Passed 
8 DRS 67 24 19 18 21 3 85 Passed 
9 ENE 67 10 8 7 9 2 36 Failed 
10 EAM 67 8 6 8 6 2 30 Failed 
11 FDTP 67 23 14 17 19 2 75 Passed 
12 FRY 67 28 18 18 21 3 88 Passed 
13 GTB 67 13 19 10 11 2 55 Failed 
14 IRS 67 26 18 20 19 3 86 Passed 
15 JTM 67 20 17 16 18 4 75 Passed 
16 MC 67 19 16 11 13 3 62 Failed 
17 MWP 67 20 17 12 14 2 65 Failed 
18 MAS 67 4 5 10 16 3 38 Failed 
19 MI 67 8 7 5 6 2 28 Failed 
20 MNA 67 16 7 10 7 2 42 Failed 
21 MSI 67 20 16 13 13 3 65 Failed 
22 MS 67 15 13 10 14 3 55 Failed 
23 MH 67 20 16 13 14 2 65 Failed 
24 NM 67 9 7 8 8 2 34 Failed 
25 NDU 67 8 8 7 6 3 32 Failed 
26 NS 67 5 7 10 6 1 29 Failed 
27 ODS 67 17 13 12 15 3 60 Failed 
28 ONC 67 17 23 17 17 4 78 Passed 
29 RPP 67 4 5 4 4 1 18 Failed 
30 RBR 67 29 20 19 23 4 95 Passed 
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31 RCK 67 22 14 12 14 3 65 Failed 
32 SAKM 67 29 18 19 18 4 88 Passed 
33 SDL 67 1 2 13 7 3 26 Failed 
34 TSS 67 25 19 18 19 4 85 Passed 
35 WIS 67 8 6 8 6 2 30 Failed 
36 WA 67 15 19 18 20 3 75 Passed 
37 WLS 67 16 14 15 12 2 59 Failed 
38 ZAP 67 9 7 10 12 2 40 Failed 
Total   604 482 478 494 102 2160   
Number of the 
Students 
          38   
Number of the 
Students Passed 
KKM 
            13 
Number of the 
Students Failed 
KKM 
            25 
Mean 15,89474 12,68421053 12,5789474 13 2,68421053 56,8421   
Median 16,5 14 12 13,5 3 61   
Mode 8 7 10 6 3 65   
The Lowest Score 1 2 4 4 1 18   
The Highest 
Score 
29 23 20 23 4 95   
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The Researchers’ Assessment of Post Test Cycle 2 
No. Nama KKM Post Test Cycle 2 (Reseachers' assessment) Result Passed/ 
Content Organization Vocabulary Grammar Mechanics Failed 
1 A A 67 21 16 12 16 2 67 Passed 
2 ANP 67 19 17 14 14 2 66 Failed 
3 BNIH 67 18 17 15 14 3 67 Passed 
4 BAN 67 20 18 14 17 2 71 Passed 
5 BC 67 21 15 15 15 3 69 Passed 
6 DNIL 67 20 15 12 17 3 67 Passed 
7 DSNF 67 20 16 11 15 4 66 Failed 
8 DRS 67 17 16 14 13 3 63 Failed 
9 ENE 67 22 17 16 15 3 73 Passed 
10 EAM 67 21 16 14 16 3 70 Passed 
11 FDTP 67 18 15 16 16 4 69 Passed 
12 FRY 67 15 14 11 15 4 59 Failed 
13 GTB 67 15 15 11 16 4 61 Failed 
14 IRS 67 21 16 16 18 3 74 Passed 
15 JTM 67 21 16 15 18 4 74 Passed 
16 MC 67 21 17 17 17 4 76 Passed 
17 MWP 67 21 18 16 15 3 73 Passed 
18 MAS 67 26 19 17 20 2 84 Passed 
19 MI 67 15 15 11 13 3 57 Failed 
20 MNA 67 15 16 11 8 2 52 Failed 
21 MSI 67 16 15 11 14 1 57 Failed 
22 MS 67 21 17 14 15 3 70 Passed 
23 MH 67 21 16 16 15 4 72 Passed 
24 NM 67 20 14 16 17 3 70 Passed 
25 NDU 67 18 15 15 15 4 67 Passed 
26 NS 67 18 17 13 16 3 67 Passed 
27 ODS 67 21 17 17 17 4 76 Passed 
28 ONC 67 20 16 14 16 3 69 Passed 
29 RPP 67 22 17 17 18 3 77 Passed 
30 RBR 67 22 18 19 22 3 84 Passed 
31 RCK 67 21 17 14 16 2 70 Passed 
32 SAKM 67 25 18 17 16 4 80 Passed 
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33 SDL 67 24 17 17 18 2 78 Passed 
34 TSS 67 22 16 15 18 2 73 Passed 
35 WIS 67 21 17 16 11 1 66 Failed 
36 WA 67 20 17 14 16 4 71 Passed 
37 WLS 67 18 14 14 17 4 67 Passed 
38 ZAP 67 16 14 12 17 3 62 Failed 
Total 759 616 545 614 115 2649  
Number of the Students           38   
Number of the Students 
Passed KKM 
            28 
Number of the Students 
Failed KKM 
            10 
Mean 19,97368 16,21052632 14,447368 15,84211 3 69,316   
Median 20,5 16 14,5 16 3 69,5   
Mode 21 17 14 16 3 67   
The Lowest Score 15 14 11 8 1 52   
The Highest Score 26 19 19 22 4 84   
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The Final Score of Pre Test 
No. Name KKM Pre Test (Final Score) 
Result 
Passed/ 
Teachers’ 
Score 
Researchers’ 
Score 
Total Failed 
1 A A 67 50 23 73 36,5 Failed 
2 ANP 67 40 35 75 37,5 Failed 
3 BNIH 67 45 30 75 37,5 Failed 
4 BAN 67 40 30 70 35 Failed 
5 BC 67 55 60 115 57,5 Failed 
6 DNIL 67 45 43 88 44 Failed 
7 DSNF 67 60 60 120 60 Failed 
8 DRS 67 60 60 120 60 Failed 
9 ENE 67 40 30 70 35 Failed 
10 EAM 67 50 30 80 40 Failed 
11 FDTP 67 55 28 83 41,5 Failed 
12 FRY 67 60 50 110 55 Failed 
13 GTB 67 45 33 78 39 Failed 
14 IRS 67 60 35 95 47,5 Failed 
15 JTM 67 45 35 80 40 Failed 
16 MC 67 50 40 90 45 Failed 
17 MWP 67 40 46 86 43 Failed 
18 MAS 67 50 31 81 40,5 Failed 
19 MI 67 45 38 83 41,5 Failed 
20 MNA 67 25 20 45 22,5 Failed 
21 MSI 67 50 29 79 39,5 Failed 
22 MS 67 60 48 108 54 Failed 
23 MH 67 50 21 71 35,5 Failed 
24 NM 67 50 45 95 47,5 Failed 
25 NDU 67 40 32 72 36 Failed 
26 NS 67 25 28 53 26,5 Failed 
27 ODS 67 50 54 104 52 Failed 
28 ONC 67 65 65 130 65 Failed 
29 RPP 67 40 35 75 37,5 Failed 
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30 RBR 67 50 39 89 44,5 Failed 
31 RCK 67 60 32 92 46 Failed 
32 SAKM 67 60 64 124 62 Failed 
33 SDL 67 30 45 75 37,5 Failed 
34 TSS 67 45 40 85 42,5 Failed 
35 WIS 67 55 33 88 44 Failed 
36 WA 67 50 40 90 45 Failed 
37 WLS 67 45 50 95 47,5 Failed 
38 ZAP 67 40 28 68 34 Failed 
Total Pre Test Score ( Ʃx) 1655   
Number of the Students ( N) 38   
Number of the Students Passed KKM    0 
Number of Students Failed KKM   38 
Mean 43,55263   
Median 42   
Mode 37,5   
The Lowest Score 22,5   
The Highest Score 65   
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The Final Score of Post Test Cycle 1 
No. Name KKM Post Test Cycle 1(Final Score) 
Result 
Passed/ 
Teachers’ 
assessment 
Researchers’ 
assessment 
Total 
Failed 
1 A A 67 30 28 58 29 Failed 
2 ANP 67 45 44 89 44,5 Failed 
3 BNIH 67 80 88 168 84 Passed 
4 BAN 67 20 19 39 19,5 Failed 
5 BC 67 65 65 130 65 Failed 
6 DNIL 67 80 85 165 82,5 Passed 
7 DSNF 67 75 67 142 71 Passed 
8 DRS 67 90 85 175 87,5 Passed 
9 ENE 67 60 36 96 48 Failed 
10 EAM 67 44 30 74 37 Failed 
11 FDTP 67 78 75 153 76,5 Passed 
12 FRY 67 89 88 177 88,5 Passed 
13 GTB 67 60 55 115 57,5 Failed 
14 IRS 67 80 86 166 83 Passed 
15 JTM 67 67 75 142 71 Passed 
16 MC 67 75 62 137 68,5 Passed 
17 MWP 67 70 65 135 67,5 Passed 
18 MAS 67 30 38 68 34 Failed 
19 MI 67 30 28 58 29 Failed 
20 MNA 67 50 42 92 46 Failed 
21 MSI 67 70 65 135 67,5 Passed 
22 MS 67 70 55 125 62,5 Failed 
23 MH 67 67 65 132 66 Failed 
24 NM 67 53 34 87 43,5 Failed 
25 NDU 67 38 32 70 35 Failed 
26 NS 67 30 29 59 29,5 Failed 
27 ODS 67 56 60 116 58 Failed 
28 ONC 67 80 78 158 79 Passed 
29 RPP 67 20 18 38 19 Failed 
30 RBR 67 90 95 185 92,5 Passed 
31 RCK 67 70 65 135 67,5 Passed 
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32 SAKM 67 90 88 178 89 Passed 
33 SDL 67 30 26 56 28 Failed 
34 TSS 67 89 85 174 87 Passed 
           35 WIS 67                27                   30 57 28,5 Failed 
36 WA 67 78 75 153 76,5 Passed 
37 WLS 67 60 59 119 59,5 Failed 
38 ZAP 67 55 40 95 47,5 Failed 
Total Score of Post Test Cycle 1 ( Ʃy₁ ) 2225,5   
Number of the Students ( N₁ ) 38   
Number of the Students Passed KKM    17 
Number of Students Failed KKM   21 
Mean 58,56579   
Median 63,75   
Mode 67,5   
The Lowest Score 19   
The Highest Score 92,5   
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The Final Score of Post Test Cycle 2 
No. Name KKM Post Test Cycle 2(Final Score) 
Result 
Passed/ 
Failed 
Inter 
Raters’ 
assessment 
Researchers’ 
assessment 
Total 
1 A A 67 75 67 142 71 Passed 
2 ANP 67 71 66 137 68,5 Passed 
3 BNIH 67 78 67 145 72,5 Passed 
4 BAN 67 71 71 142 71 Passed 
5 BC 67 69 69 138 69 Passed 
6 DNIL 67 70 67 137 68,5 Passed 
7 DSNF 67 73 66 139 69,5 Passed 
8 DRS 67 55 63 118 59 Failed 
9 ENE 67 71 73 144 72 Passed 
10 EAM 67 71 70 141 70,5 Passed 
11 FDTP 67 72 67 139 70,5 Passed 
12 FRY 67 69 59 128 64 Failed 
13 GTB 67 60 61 121 60,5 Failed 
14 IRS 67 79 74 153 76,5 Passed 
15 JTM 67 74 74 148 74 Passed 
16 MC 67 87 76 163 81,5 Passed 
17 MWP 67 75 73 148 74 Passed 
18 MAS 67 74 87 161 79 Passed 
19 MI 67 50 57 107 53,5 Failed 
20 MNA 67 76 52 128 64 Failed 
21 MSI 67 64 57 121 60,5 Failed 
22 MS 67 72 70 142 71 Passed 
23 MH 67 68 72 140 70 Passed 
24 NM 67 68 70 138 69 Passed 
25 NDU 67 73 67 140 70 Passed 
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26 NS 67 76 69 145 71,5 Passed 
27 ODS 67 76 76 152 76 Passed 
28 ONC 67 74 69 143 71,5 Passed 
29 RPP 67 70 77 147 73,5 Passed 
30 RBR 67 79 88 167 81,5 Passed 
31 RCK 67 71 70 141 70,5 Passed 
32 SAKM 67 89 85 174 84,5 Passed 
33 SDL 67 77 81 158 77,5 Passed 
34 TSS 67 72 73 145 72,5 Passed 
35 WIS 67 48 66 114 57 Failed 
36 WA 67 72 71 143 71,5 Passed 
37 WLS 67 68 67 135 67,5 Passed 
38 ZAP 67 70 62 132 66 Failed 
Total Post Test Score Cycle 2 ( Ʃy₂) 2670   
Number of the Students ( N₂) 38   
Number of the Students Passed KKM    30 
Number of Students Failed KKM   8 
Mean 70,2763   
Median 70,75   
Mode 71   
The Lowest Score 53,5   
The Highest Score 84,5   
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The Improvement of Students’ Writing Achievement 
No. Name The Improvement of Students' Writing Achievement 
Pre-Test Post-Test Cycle 1 Post-Test Cycle 2 
Score Passed/ 
Failed 
Score Passed/ 
Failed 
Score Passed/ 
Failed 
1 A A 36,5 Failed 29 Failed 71 Passed 
2 ANP 37,5 Failed 44,5 Failed 68,5 Passed 
3 BNIH 37,5 Failed 84 Passed 72,5 Passed 
4 BAN 35 Failed 19,5 Failed 71 Passed 
5 BC 57,5 Failed 65 Failed 69 Passed 
6 DNIL 44 Failed 82,5 Passed 68,5 Passed 
7 DSNF 60 Failed 71 Passed 69,5 Passed 
8 DRS 60 Failed 87,5 Passed 59 Failed 
9 ENE 35 Failed 48 Failed 72 Passed 
10 EAM 40 Failed 37 Failed 70,5 Passed 
11 FDTP 41,5 Failed 76,5 Passed 69,5 Passed 
12 FRY 55 Failed 88,5 Passed 64 Failed 
13 GTB 39 Failed 57,5 Failed 60,5 Failed 
14 IRS 47,5 Failed 83 Passed 76,5 Passed 
15 JTM 40 Failed 71 Passed 74 Passed 
16 MC 45 Failed 68,5 Passed 81,5 Passed 
17 MWP 43 Failed 67,5 Passed 74 Passed 
18 MAS 40,5 Failed 34 Failed 80,5 Passed 
19 MI 41,5 Failed 29 Failed 53,5 Failed 
20 MNA 22,5 Failed 46 Failed 64 Failed 
21 MSI 39,5 Failed 67,5 Passed 60,5 Failed 
22 MS 54 Failed 62,5 Failed 71 Passed 
23 MH 35,5 Failed 66 Failed 70 Passed 
24 NM 47,5 Failed 43,5 Failed 69 Passed 
25 NDU 36 Failed 35 Failed 70 Passed 
26 NS 26,5 Failed 29,5 Failed 72,5 Passed 
27 ODS 52 Failed 58 Failed 76 Passed 
28 ONC 65 Failed 79 Passed 71,5 Passed 
29 RPP 37,5 Failed 19 Failed 73,5 Passed 
30 RBR 44,5 Failed 92,5 Passed 83,5 Passed 
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31 RCK 46 Failed 67,5 Passed 70,5 Passed 
32 SAKM 62 Failed 89 Passed 87 Passed 
33 SDL 37,5 Failed 28 Failed 79 Passed 
34 TSS 42,5 Failed 87 Passed 72,5 Passed 
35 WIS 44 Failed 28,5 Failed 57 Failed 
36 WA 45 Failed 76,5 Passed 71,5 Passed 
37 WLS 47,5 Failed 59,5 Failed 67,5 Passed 
38 ZAP 34 Failed 47,5 Failed 66 Failed 
Total Score 1655   2225,5   2678   
Number of 
Students 
38   38   38   
Number of 
Students passed 
KKM 
  0   17   30 
Number of 
Students Failed 
KKM 
  38   21   8 
Mean 43,55263   58,56579   70,47368   
Median 42   63,75   70,75   
Mode 37,5   67,5   71   
The lowest 
Score 
22,5   19   53,5   
The Highest 
Score 
65   92,5   87   
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FIELD-NOTE 
Pre-Cycle 
 
Number : 1 
Day/ Date : Thursday, March 22th 2018; Friday, March 23rd 2018; 
Tuesday, April 17th 2018 
Place  : MTs N 6 Boyolali 
Collaborator : Dewi Fitriasih, S.Pd (English Teacher) 
Activity : Pre-Observation, Giving of pre-research interview, and Pre-
Test 
 
Researcher went to MTs N 6 Boyolali at 09.00 a.m. on Thursday, March 
22th 2018 to do pre-cycle activity. Firstly, the researcher met the English teacher to 
get some information for her study. In this phase, the researcher interviewed the 
English teacher to identify the problem in English learning in MTs N 6 Boyolali. Then, 
the English teacher gave the researcher a suggestion to conduct her research in VIII 
F class. After that, at 09.50 a.m on Friday, March 23rd 2018 the researcher observed 
the teaching learning process as suggested by English teacher. The English teacher 
guided the researcher to go to VIII F classroom. The researcher observed the English 
learning process until 11.10 a.m. In teaching learning process the teacher used 
media, LCD, to help in explanation. In this phase the teacher showed some picture 
related to the material. The teacher explained the material then asked the students 
to work the task. But the teaching learning process is teacher center. The students 
were enthusiastic in this lesson. When the teacher showed the picture and 
explained it the students payed attention and the condition was quiet enough. But 
when the teacher finished in showing of the picture the class condition was noisy 
enough and sometime the teacher must gave reprimand. 
At the pre cycle activity the researcher also gave a pre-test to the students 
on Tuesday, April 17th 2018. The lesson was begun at 08.30 and it finished at 09.50. 
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The researcher entered the room with the teacher. Then the teacher introduced 
the researcher to the students. After the English teacher gave the class for the 
researcher, the researcher began the pre-cycle activity by introducing herself again 
to the students. This activity was started by greeting, and checking of students’ 
attendances.  
Before the researcher gave the pre-test the researcher gave the 
explanation to the students about what the recount text is. Next the researcher 
gave a pre-test to the students to make a recount text with the theme was terrible 
experience. While the students worked, the researcher checked the students’ work. 
The students collected their work after finished time. After the students finished 
their work, the researcher interviewed some students. The researcher closed the 
pre-test meeting by giving motivation, thanking, and praying. 
In implementing the action research on the pre-cycle in VIII F classroom, 
the researcher played a role as a teacher and observer. In this pre-cycle the 
researcher did not use EGRA technique because she wanted to know the students 
pre-test score without the implementation of this technique. 
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FIELD-NOTE 
Cycle 1 
Meeting 1 
 
Number : 2 
Day/ Date : Friday, April 20th 2018 
Time  : 09.50-11.10 A.M 
Place  : VIII F Classroom (MTs N 6 Boyolali) 
Collaborator : Dewi Fitriasih, S.Pd (English Teacher) 
Activity : Conducting of Meeting 1 
 
In the first meeting, the lesson was started at 09.50 a.m. and finished 
at 11.10 a.m. In the first meeting the researcher used hand out in delivering 
the material. The class was started by greeting from the teacher, praying, and 
then teacher asked the condition of the students. Before the researcher started 
the lesson the researcher asked to the students whether they are ready to study 
or not. The students replied that they were ready to study then the researcher 
started to study. 
At the beginning of the lesson the researcher shared the copy of 
recount text to every student and required them to read the text. In this phase 
the students read the text without dictionary and some students asked the 
researcher about the meaning of some words. After 10 minutes the researcher 
asked to the students about the content of the text and the students were able 
to answer it in Indonesian. After the researcher ensured the class that they 
already understand the text by giving question, the researcher made group. In 
every group consist of 4-5 students. The group discussed to analyze the text 
based on the question of the researcher in 20 minutes. While the students 
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worked the task the researcher walked around the class to check their work 
and answered the students’ questions about the meaning of some word. 
In delivering the result of the discussion firstly the researcher asked 
to the class which one of the groups that want to present their work and the 
class just silent. Then finally the researcher chosen the two groups randomly 
where the first group presented the first paragraph and the second group 
presented the second paragraph. After the group presented their result the 
researcher gave the correct pronunciation of the each sentence in each 
paragraph and the students followed the researcher. In this first meeting the 
other groups were not give their feedback and feedback just by the researcher. 
Some students were confused in determined the verb of the sentence like in 
the sentence “I had a terrible day yesterday” the students answered that the 
verb is “terrible”. 
The next step, the researcher explained what is recount text, function, 
and one of the language features of recount text is using simple past tense. 
The researcher also gave more explanation some of sentences that already 
presented by the students. To give the more reinforcement the researcher gave 
the example of sentence in past tense and asked the students to analyze it in 
pair, the students were able to analyze what the subject, verb and 
object/complement of sentences although there were some students who 
could not identify it. After that the researcher read the sentences followed by 
the students. In the application phase the students made three sentences in 
past tense based on their experience individually. After the time was over the 
students collected their work.  
This lesson ended at 11.10.a.m. Before the researcher closed the 
lesson the students summarize what they had learned in this meeting that was 
guided by the researcher. The lesson was closed by praying together. 
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FIELD-NOTE 
Cycle 1 
Meeting 2 
 
Number : 3 
Day/ Date : Tuesday, May 1st 2018 
Time  : 08.30-09.50 A.M 
Place  : VIII F Classroom (MTs N 6 Boyolali) 
Collaborator : Dewi Fitriasih, S.Pd (English Teacher) 
Activity : Conducting of Meeting 2 
 
In the second meeting, the researcher opened the lesson by greeting, 
praying, asked the condition of the students, checked the students’ attendance, 
then asked the students what they have learn in previous meeting. Students 
answered it loudly together then the researcher gave the result of task that 
they have done in the previous meeting. This meeting was began at 08.30 and 
finished at 09.50 
Before the researcher started the main activities the researcher asked 
the students whether they have ready to study this morning or not. The 
students answer that they were ready to study in this meeting. The researcher 
started the main activity by giving the picture to each student then asked them 
to make question about it freely in Indonesian or English. Most of the students 
made the question in Indonesian. This activity meant to help students in 
developing their ideas. 
The next activity, the researcher divided the class into some small 
groups where every group consists of 4 until 5 students and asked the group 
to answer some question from the researcher. The groups worked the task 
  
188 
 
using vocabulary and there were several groups asked the researcher about 
some vocabularies. After 30 minutes groups were done the task, the 
researcher appointed two groups freely to present the result of their 
discussion. One group presented the result of the discussion in 15 minutes. 
During the group presented their work, the researcher and the other group 
corrected the pronunciation of some vocabularies which false. In this phase 
some students had already give their feedback.  
In closing of activity the researcher closed the learning process after 
the bell rung at 09.50 a.m. The researcher said to the students that the 
presentation would be continued in the next meeting and please prepared. 
Then students and the researcher closed this meeting by praying together. 
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FIELD-NOTE 
Cycle 1 
Meeting 3 
 
Number : 4 
Day/ Date : Friday, May 4th 2018 
Time  : 09.50-11.10 A.M 
Place  : VIII F Classroom (MTs N 6 Boyolali) 
Collaborator : Dewi Fitriasih, S.Pd (English Teacher) 
Activity : Conducting of Meeting 3 
 
In the opening of activity, the researcher opened the lesson by 
greeting, asking of the students’ condition, reviewing the previous material 
and asking the readiness of the students in this meeting to study.  
The main activity of the third meeting was started by the researcher 
asked the second group to present their work that had done in the previous 
meeting in 15 minutes. The group presented their work, the other group and 
the researcher corrected the pronunciation of some vocabularies which false 
and gave feedback. The researcher read the vocabulary then was followed by 
the students. The next activity, the researcher gave explanation about the 
generic structure of recount text, and several language features of recount 
text. After that the researcher explained that in making recount text the 
students could use some of these questions in mapping their idea. Then the 
researcher made sure that the class understood it. 
The researcher gave more reinforcement by asked the students to 
check their text whether their text used the correct generic structure and 
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language feature of recount text or not. The researcher saw their work while 
they checked their work. In this phase there were some students who confused 
how to change the verb 1 into verb 2 and what the element in orientation. The 
researcher explained again to the students. After the time to check their work 
was offer the students collected their work and the researcher made sure that 
the class understood what already learned. 
In the application activity the researcher gave the recount text to the 
students and asked them to answer several questions about it and analyzed the 
generic structure of the text individually. The students collected their work 
after the time was over. To close the third meeting, the researcher summarized 
what had learned with the students and praying together. 
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FIELD-NOTE 
Cycle 1 
Meeting 4 
 
Number : 5 
Day/ Date : Tuesday, May 8th 2018 
Time  : 08.30-09.50 A.M 
Place  : VIII F Classroom (MTs N 6 Boyolali) 
Collaborator : Dewi Fitriasih, S.Pd (English Teacher) 
Activity : Conducting of Pots-Test Cycle 1 
 
At the fourth meeting the researcher gave a post test of cycle 1 to the 
students. This meeting was started by greeting, praying, and checking of 
students’ attendances. Before the researcher gave the test, the researcher 
reviewed the material that had learned in the previous meetings in 10 minutes 
then gave the opportunity for the students to ask if they got difficulties and 
gave the result of the their previous task. Next the researcher gave a post test 
to the students to make a recount text with the theme was interesting 
experience. While the students worked, the researcher checked the students’ 
work. The students collected their work after finished time. 
In the 10 minutes before the researcher closed the fourth meeting, the 
researcher interviewed some students randomly related to their opinion about the 
previous meetings.  The researcher closed the fourth meeting by giving motivation, 
thanking, and praying. 
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FIELD-NOTE 
Cycle 2 
Meeting 5 
 
Number : 6 
Day/ Date : Friday, May 11th 2018 
Time  : 09.50-11.10 A.M 
Place  : VIII F Classroom (MTs N 6 Boyolali) 
Collaborator : Dewi Fitriasih, S.Pd (English Teacher) 
Activity : Conducting of Meeting 5 
 
Firstly, the researcher greeted students, checked students’ attendance, 
asked the condition of the students, told what they were going to learn, and 
reviewed the previous material in the first meeting about the simple past tense and 
recount text. And in the second and third meeting, the researcher reviewed about 
the generic structure of recount text, language feature of recount text, and how to 
mapping the ideas. When the researcher asked the students “is there any 
question?” there was a students who aaked the researcher about how to map the 
idea and how to correlate the events in making of recount recount text. Then the 
researcher came near to the seat of the student and explained that in mapping the 
idea the student could use the question, what, who, where, when, how, and why, 
and to correlate the events the students could connect between the first event to 
the next event using first, then, after that, before, at least, finally and etc. Then 
researcher asked to the student “Do you understand?” and the students said that 
he was understand. 
In the main activity the researcher started by giving the picture sequence. 
The researcher and the students observed the picture then the researcher asked 
the students about what the picture about then connected it to the what had they 
learned. Most students responded it actively. After that the researcher asked the 
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students whether the students had already understood. The students answered 
that they understood. Then the researcher divided the students into several groups 
in which the group consist of 4 until 5 students and gave them a task to arrange the 
sentences to be the good paragraph of recount text. Most of the students arranged 
these sentences by translating first. In this phase there were not students as much 
as in the previous meeting who asked the researcher about the meaning of 
vocabulary. There was just one student, Aditya, who asked the researcher about 
the meaning of “saw”. Then the researcher explained to him about it. 
After 20 minutes the time to work was over, in presenting the result the 
students presented their work without the researcher appointed.  After the group 
finished their presentation the researcher correct the pronunciation of the 
sentences. Then the students respond the work of their friend actively. Moreover 
the students who had the different answer conveyed their differences confidently. 
After the group presented their work the researcher gave the example of 
sentences in simple past tense. The students analyzed these sentences guided by 
the researcher. Then to give more reinforcement the researcher explained more 
about the sentences then the researcher drilled the students how to read the 
sentences. To close the fifth meeting the researcher reviewed what had learned, 
gave motivation and prayed. 
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FIELD-NOTE 
Cycle-Two 
Meeting 6 
 
Number : 7 
Day/ Date : Tuesday, May 15th 2018 
Time  : 08.30-09.50 A.M 
Place  : VIII F Classroom (MTs N 6 Boyolali) 
Collaborator : Dewi Fitriasih, S.Pd (English Teacher) 
Activity : Conducting of Meeting 6 
 
In the sixth meeting the researcher continued the previous meeting. The 
researcher opened the sixth meeting by greeting, checking students’ attendances, 
asking the condition of the students, asking the readiness of the students to study, 
reviewed the material in the previous meeting. 
The main activity started by giving the reinforcement related to the 
material in the previous meeting. The researcher gave explanation about the 
generic structure and language feature of recount text. Then the researcher gave 
reinforcement by shared the recount text and asked the students to analyze the 
generic structure and language feature of the recount text entitled “Ticked of 
Movie Theatre” in pair. After the students finished their work the researcher guided 
the students in discussion to discuss the answer. The students discussed it actively. 
In phase application the researcher asked the students to make recount text based 
on the picture sequence individually. After the time was over, the students 
collected their work. 
In closing the activity, the researcher closed the sixth meeting by 
reviewing the material that had learned in this meeting, giving motivation, and 
praying together. 
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FIELD-NOTE 
Cycle-Two 
Meeting 7 
 
Number : 8 
Day/ Date : Saturday, May 19th 2018 
Time  : 10.05-11.25 A.M 
Place  : VIII F Classroom (MTs N 6 Boyolali) 
Collaborator : Dewi Fitriasih, S.Pd (English Teacher) 
Activity : Conducting of Post-Test Cycle 2 
 
At the beginning of the seventh meeting the researcher greeted, checked 
students’ attendances, asked the students condition, asked students whether they 
were ready to study and students responded it that they are ready. Then the 
researcher reviewed material for 10 minutes. 
The researcher gave the opportunity for the students to ask if they got 
difficulties and gave the result of the previous task. Next the researcher gave a post 
test to the students to make a recount text with the theme was holiday experience. 
While the students worked, the researcher checked the students’ work. The 
students collected their work after finished. 
In the 10 minutes before the researcher closed the fourth meeting, the 
researcher interviewed some students randomly related to their opinion about the 
previous meetings.  The researcher closed the fourth meeting by giving motivation, 
thanking, and praying. 
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Appendix 07 Interview Script 
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INTERVIEW SCRIPT 
C. Interview for students 
3. Pre-research Interview 
Hari/ Tanggal : Tuesday, April 17th 2018 
Jam   :  09.40 A.M - Finish 
Tempat  : Ruang Kelas VIII F MTs N 6 Boyolali 
Kegiatan  : Interview  
Responden  : Students 
 
a) Students 1 (Budi Cahyono) 
Researcher : Do you like English lesson? (Kamu suka nggak 
belajar bahasa inggris?) 
Students : Dikit-dikit mbak. Nulis mbak paling suka. 
Researcher : Are there any difficulties in learning English? 
What is it? (apakah ada kesulitan saat belajar bahasa 
inggris? Susahnya bahasa inggris itu apa to?) 
Students : Ada saat membuat teks dari kosa katanya 
menyulistkan 
Researcher : Is writing difficult? (Apakah menulis juga sulit?) 
Students  : Kalo nulis banyak susah mbak. 
Researcher : What are the difficulties in writing? (Kira-kira 
kesulitannya apa kalo pas disuruh nulis bahasa 
Inggris?) 
Students : Susahnya ribet og mbak. Susahnya nyusun 
kalimatnya mbak. 
Researcher : Do you know how to make a good and correct 
sentence? (Kamu tahu nggak, gimana caranya 
menulis kalimat bahasa inggris dengan baik dan 
benar?) 
Students : Belum 
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b) Student 2 (Dimas Ramadhan Saputra) 
Researcher : Do you like English lesson? (Kamu suka nggak 
belajar bahasa inggris?) 
Students  : Suka mbak, Paling suka berbicara mbak. 
Researcher : Are there any difficulties in learning English? 
What is it? (apakah ada kesulitan saat belajar bahasa 
inggris? Susahnya bahasa inggris itu apa to?) 
Students : Ada mbak karena ada kosakata 
Researcher : Is writing difficult? (Apakah menulis juga sulit?) 
Students : Lumayan susah mbak kalo nulis paragraph.  
Researcher : What are the difficulties in writing? (Kira-kira 
kesulitannya apa kalo pas disuruh nulis bahasa 
Inggris?) 
Students : Susahnya ya nggak tahu kosakatanya 
Researcher : Do you know how to make a good and correct 
sentence? (Kamu tahu nggak, gimana caranya 
menulis kalimat bahasa inggris dengan baik dan 
benar?) 
Students : Belum 
 
c) Student 3 (Oktavia Nur Chasannah) 
Researcher : Do you like English lesson? (Kamu suka nggak 
belajar bahasa inggris?) 
Students : Lumayan. Sukanya bagian greeting card, attention 
terus sama temen-temennya attention. 
Researcher : Are there any difficulties in learning English? 
What is it? (apakah ada kesulitan saat belajar bahasa 
inggris? Susahnya bahasa inggris itu apa to?) 
Students : Ada mbak nulis paragraf. 
Researcher : Is writing difficult? (Apakah menulis juga sulit?) 
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Students : Suka mbak kalo nulis. Tapi kalo nulis yang 
panjang kayak satu paragraf gitu nggak suka. 
Umpanya nulis color itu suka. 
Researcher : What are the difficulties in writing? (Kira-kira 
kesulitannya apa kalo pas disuruh nulis bahasa 
Inggris?) 
Students : Kalo nulis panjang itu nggak suka. Bingung nyari 
kata-kata. Kita juga harus nentuin verb 1 atau verb 
2 itu bingung mbak. 
Researcher : Do you know how to make a good and correct 
sentence? (Kamu tahu nggak, gimana caranya 
menulis kalimat bahasa inggris dengan baik dan 
benar?) 
Students : Belum mbak. 
 
d) Student 4 (Rizal Catur Kuncoro) 
Researcher : Do you like English lesson? (Kamu suka nggak 
belajar bahasa inggris?) 
Students : Suka mbak. Sukanya nanti kalo ditanya orang 
bule-bule itu bisa njawab gitu mbak. Paling suka 
bicara. 
Researcher : Are there any difficulties in learning English? 
What is it? (apakah ada kesulitan saat belajar bahasa 
inggris? Susahnya bahasa inggris itu apa to?) 
Students : Ada mbak soale ada kosakata. 
Researcher : Is writing difficult? (Apakah menulis juga sulit?) 
Students : Nggak susah mbak 
Researcher : What are the difficulties in writing? (Kira-kira 
kesulitannya apa kalo pas disuruh nulis bahasa 
Inggris?) 
Students : 
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Researcher : Do you know how to make a good and correct 
sentence? (Kamu tahu nggak, gimana caranya 
menulis kalimat bahasa inggris dengan baik dan 
benar?) 
Students : Belum mbak. 
 
 
e) Student 5 (Syahara Dewita L) 
Researcher : Do you like English lesson? (Kamu suka nggak 
belajar bahasa inggris?) 
Students : Suka sekali mbak. Paling suka kalo pas 
mendengarkan. 
Researcher : Are there any difficulties in learning English? 
What is it? (apakah ada kesulitan saat belajar bahasa 
inggris? Susahnya bahasa inggris itu apa to?) 
Students : Ada. Tidak tahu kosa katanya mbak 
Researcher : Is writing difficult? (Apakah menulis juga sulit?) 
Students : Sulit mbak 
Researcher : What are the difficulties in writing? (Kira-kira 
kesulitannya apa kalo pas disuruh nulis bahasa 
Inggris?) 
Students : Ya gitu mbak susah soalnya harus mikir 
Researcher : Do you know how to make a good and correct 
sentence? (Kamu tahu nggak, gimana caranya 
menulis kalimat bahasa inggris dengan baik dan 
benar?) 
Students : Sudah. 
 
f) Student 6 ( Tarita Shifa S) 
Researcher : Do you like English lesson? (Kamu suka nggak 
belajar bahasa inggris?) 
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Students : Enggak 
Researcher : Are there any difficulties in learning English? 
What is it? (apakah ada kesulitan saat belajar bahasa 
inggris? Susahnya bahasa inggris itu apa to?) 
Students : Suah mbak ngartiinya. 
Researcher : Is writing difficult? (Apakah menulis juga sulit?) 
Students : Enggak suka mbak kalo nulis susah 
Researcher : What are the difficulties in writing? (Kira-kira 
kesulitannya apa kalo pas disuruh nulis bahasa 
Inggris?) 
Students : Soalnya saya sekarang itu nggak suka sama barat 
mbak kalo dulu suka. Soalnya susah mbak 
ngartiinnya itu. 
Researcher : Do you know how to make a good and correct 
sentence? (Kamu tahu nggak, gimana caranya 
menulis kalimat bahasa inggris dengan baik dan 
benar?) 
Students : Enggak tahu. 
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g) The Result of Pre-research Interview 
No. Name Questions 
Do you like English lesson? 
Which one do you like 
between writing, reading, 
listening and speaking? 
(Kamu suka nggak belajar 
bahasa inggris? Diantara 
menulis, membaca, 
mendengarkan dan 
berbicara paling suka 
apa?) 
Are there any 
difficulties in learning 
English? What is it? 
(apakah ada kesulitan 
saat belajar bahasa 
inggris? Susahnya 
bahasa inggris itu apa 
to?) 
 Is writing 
difficult? (Apakah 
menulis juga 
sulit?) 
What are the difficulties 
in writing? (Kira-kira 
kesulitannya apa kalo pas 
disuruh nulis bahasa 
Inggris?) 
Do you know how to 
make a good and correct 
sentence? (Kamu tahu 
nggak, gimana caranya 
menulis kalimat bahasa 
inggris dengan baik dan 
benar?) 
39.  Budi 
Cahyono 
Dikit-dikit mbak. Nulis mbak 
paling suka 
Ada saat membuat teks 
dari kosakatanya 
menyulitkan. 
Kalo nulis banyak 
susah mbak 
Susahnya ribet og mbak. 
Susahnya nyusun 
kalimatnya mbak. 
Belum  
40.  Dimas 
Ramadhan 
Saputra 
Suka mbak. Paling suka 
berbicara mbak 
Ada mbak karena ada kata 
kosakata. 
Lumayan susah 
mbak kalo nulis 
paragraf. 
Susahnya ya nggak tahu 
kosakatanya. 
Belum. 
41.  Oktavia Nur 
Chasannah 
Lumayan. Sukanya bagian 
greeting card, attention terus 
sama temen-temennya 
attention. 
Ada mbak nulis paragraf. Suka mbak kalo 
nulis. Tapi kalo 
nulis yang panjang 
kayak satu paragraf 
gitu nggak suka. 
Umpanya nulis 
color itu suka 
Kalo nulis panjang itu 
nggak suka. Bingung nyari 
kata-kata. Kita juga harus 
nentuin verb 1 atau verb 2 
itu bingung mbak.  
Belum mbak. 
42.  Rizal Catur 
Kuncoro 
Suka mbak. Sukanya nanti 
kalo ditanya orang bule-bule 
itu bisa njawab gitu mbak. 
Paling suka bicara. 
Ada mbak soale ada 
kosakata. 
Nggak susah mbak  Belum mbak 
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43.  Syahara 
Dewita L. 
Suka sekali mbak. Paling 
suka kalo pas mendengarkan. 
Ada. Tidak tahu kosa 
katanya mbak 
Sulit mbak Ya gitu mbak susah soalnya 
harus mikir dulu mau nulis 
apa kadang bingung. 
Sudah. 
44.  Tarita Shifa 
S. 
Enggak  Suah mbak ngartiinya. Enggak suka mbak 
kalo nulis susah 
Soalnya saya sekarang itu 
nggak suka sama barat 
mbak kalo dulu suka. 
Soalnya susah mbak 
ngartiinnya itu 
Enggak tahu 
Conclusion From the interview  in pre-cycle to the students above the researcher concluded that: 
4. The students are interest in English lesson and the most interesting skill for them is speaking 
5. In generally the students had a problem in English is about vocabulary 
6. Generally the students think that writing is difficult and their difficulties are around the vocabulary, grammar and organizing. 
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4. After the research Interview 
a) After Cycle 1 Interview 
Hari/ Tanggal : Tuesday, May 8th 2018 
Jam  :  09.40 A.M - Finish 
Tempat  : Ruang Kelas VIII F MTs N 6 Boyolali 
Kegiatan  : Interview  
Responden : Students 
 
1) Student 1 (Muhammad Sulthon Ibrahim/ Baim) 
Researcher : What do you think about my lesson? (apa 
pendapatmu mengenai pembelajaran saya?) 
Student : Nggeh senang... 
Researcher : Did you find any difficulties during the lesson? 
What the difficulties? (apakah kamu menemukan 
kesulitan selama pembelajaran?) 
Student : Ada, melihat e membuat, membuat karangan. 
Researcher : Did it help you? How it helped you? (Apakah 
ini membantumu? terbantunya gimana?) 
Student : Membantu, dalam hal menambah ilmu 
pengetahuan. 
Researcher : Does the lesson help you in expressing and 
generating your ideas? (Apakah 
pembelajarannya membantumu dalam 
mengekspresikan dan mengembangkan idemu?) 
Student : (Menganggukkan Kepala) 
Researcher : Does the lesson help you in making a good 
sentence? (Apakah ini juga membantumu dalam 
membuat kalimat yang lebih baik?) 
Student : (Menganggukkan Kepala) 
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Researcher : What do you suggest? (apa saranmu?) 
Student : Sarannya ya ndak tahu. 
Researcher : Did you enjoy the lesson? (apakah kamu 
menikmati pembelajarannya?) 
Student : Iya kak. 
 
2) Student 2 (Erwin Azzailani Majid) 
Researcher : What do you think about my lesson? (apa 
pendapatmu mengenai pembelajaran saya?) 
Student : Ya menyenangkan, ya ada yang senang tapi ada 
yang sulit.  
Researcher : Did you find any difficulties during the lesson? 
What the difficulties? (apakah kamu menemukan 
kesulitan selama pembelajaran?) 
Student : Kesulitan. Pada saat kelompok kayak gini, ya 
yang satu kayak gini og , ya yang satu kayak gitu 
og, yang satunya mikir-mikir yang satu gojek og.  
Researcher : Did it help you? How it helped you? (Apakah 
ini membantumu? terbantunya gimana?) 
Student : Ya. Dalam mencari ilmu. 
Researcher : Does the lesson help you in expressing and 
generating your ideas? (Apakah 
pembelajarannya membantumu dalam 
mengekspresikan dan mengembangkan idemu?) 
Student : Ya 
Researcher : Does the lesson help you in making a good 
sentence? (Apakah ini juga membantumu dalam 
membuat kalimat yang lebih baik?) 
Student : Ya 
Researcher : What do you suggest? (apa saranmu?) 
Student : Ya semoga lancar selalu. 
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Researcher : Did you enjoy the lesson? (apakah kamu 
menikmati pembelajarannya?) 
Student : Iya. 
 
3) Student 3 (Muhammad Abdul Syukur) 
Researcher : What do you think about my lesson? (apa 
pendapatmu mengenai pembelajaran saya?) 
Student : Menyenangkan. 
Researcher : Did you find any difficulties during the lesson? 
What the difficulties? (apakah kamu menemukan 
kesulitan selama pembelajaran?) 
Student : Ada. Saat mencari arti dari kata. 
Researcher : Did it help you? How it helped you? (Apakah 
ini membantumu? terbantunya gimana?) 
Student : Insyaallah membantu. Dalam hal.... 
Researcher : Does the lesson help you in expressing and 
generating your ideas? (Apakah 
pembelajarannya membantumu dalam 
mengekspresikan dan mengembangkan idemu?) 
Student : Insyaallah membantu. 
Researcher : Does the lesson help you in making a good 
sentence? (Apakah ini juga membantumu dalam 
membuat kalimat yang lebih baik?) 
Student : Insyaallah membantu. 
Researcher : What do you suggest? (apa saranmu?) 
Student : Ya semoga lancar. 
Researcher : Did you enjoy the lesson? (apakah kamu 
menikmati pembelajarannya?) 
Student : Iya. 
 
b) The Result of After Cycle 1 Interview 
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No. Question Answer 
Bima Adi N Erwin A.M M. Abdul S. 
1. What do you think 
about this lesson? (apa 
pendapatmu mengenai 
pembelajaran kali ini?) 
Ngeh seneng Ya 
menyenangka
n, ya ada yang 
senang tapi 
ada yang sulit. 
Menyenangk
an. 
2. Did you find any 
difficulties during the 
lesson? What the 
difficulties? (apakah 
kamu menemukan 
kesulitan selama 
pembelajaran?) 
Ada, melihat e 
membuat, 
membuat 
karangan 
Kesulitan. 
Pada saat 
kelompok 
kayak gini, ya 
yang satu 
kayak gini og , 
ya yang satu 
kayak gitu og, 
yang satunya 
mikir-mikir 
yang satu 
gojek og. 
Ada. Saat 
mencari arti 
dari kata. 
3. Did it help you? How it 
helped you? (Apakah 
ini membantumu? 
terbantunya gimana?) 
Membantu, 
dalam hal 
menambah ilmu 
pengetahuan. 
Ya. Dalam 
mencari ilmu. 
Insyaallah 
membantu. 
Dalam hal.... 
4. Does the lesson help 
you in expressing and 
generating your ideas? 
(Apakah 
pembelajarannya 
membantumu dalam 
mengekspresikan dan 
mengembangkan 
idemu?) 
(Menganggukka
n Kepala) 
Ya Insyaallah 
membantu. 
5. Does the lesson help 
you in making a good 
sentence? (Apakah ini 
juga membantumu 
dalam membuat 
kalimat yang lebih 
baik?) 
(Menganggukka
n Kepala) 
Ya Insyaallah 
membantu. 
6. What do you suggest? 
(apa saranmu?) 
Sarannya ya 
ndak tahu. 
Ya semoga 
lancar selalu. 
Ya semoga 
lancar. 
7. Did you enjoy the 
lesson? (apakah kamu 
menikmati 
pembelajarannya?) 
Iya kak. Iya. Iya. 
Conclusion From the interview above, the researcher 
concluded that the lesson by using EGRA 
technique in cycle 1 incease the interest of the 
students and teaching learning writing using 
EGRA technique help the students in writing 
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recount text. But the students had some problems 
in this cycle like making of text, grouping, and 
vocabulary. 
 
 
c) After Cycle 2 Interview 
Hari/ Tanggal : Saturday, May 19th 2018 
Jam  :  11.15 A.M - Finish 
Tempat  : Ruang Kelas VIII F MTs N 6 Boyolali 
Kegiatan  : Interview  
Responden : Students 
 
1) Student 1 (Syahara Dewita L) 
Researcher : What do you think about my lesson? (apa 
pendapatmu mengenai pembelajaran saya?) 
Student : Seru 
Researcher : Did you find any difficulties during the lesson? 
What the difficulties? (apakah kamu menemukan 
kesulitan selama pembelajaran?) 
Student : Ngak. 
Researcher : Did it help you? How it helped you? (Apakah ini 
membantumu? terbantunya gimana?) 
Student : Membantu. Bagian pemahaman. 
Researcher : Does the lesson help you in expressing and 
generating your ideas? (Apakah pembelajarannya 
membantumu dalam mengekspresikan dan 
mengembangkan idemu?) 
Student : Iya 
Researcher : Does the lesson help you in making a good 
sentence? (Apakah ini juga membantumu dalam 
membuat kalimat yang lebih baik?) 
Student : Iya 
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Researcher : What do you suggest? (apa saranmu?) 
Student : Apa ya miss, ngak ada 
Researcher : Did you enjoy the lesson? (apakah kamu 
menikmati pembelajarannya?) 
Student  : Ya 
 
2) Student 2 (Nisa Dwi Utami) 
Researcher : What do you think about my lesson? (apa 
pendapatmu mengenai pembelajaran saya?) 
Student : Menyenangkan 
Researcher : Did you find any difficulties during the lesson? 
What the difficulties? (apakah kamu menemukan 
kesulitan selama pembelajaran?) 
Student : Tidak 
Researcher : Did it help you? How it helped you? (Apakah ini 
membantumu? terbantunya gimana?) 
Student : Membantu. Dalam hal membuat kalimat. 
Researcher : Does the lesson help you in expressing and 
generating your ideas? (Apakah pembelajarannya 
membantumu dalam mengekspresikan dan 
mengembangkan idemu?) 
Student : Ya 
Researcher : Does the lesson help you in making a good 
sentence? (Apakah ini juga membantumu dalam 
membuat kalimat yang lebih baik?) 
Student : Ya 
Researcher : What do you suggest? (apa saranmu?) 
Student : Suaranya kurang keras. 
Researcher : Did you enjoy the lesson? (apakah kamu 
menikmati pembelajarannya?) 
Student  : Ya 
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3) Student 3 (Novita Setyaningsih) 
Researcher : What do you think about my lesson? (apa 
pendapatmu mengenai pembelajaran saya?) 
Student : Pembelajarannya santai, nggak santai banget 
Cuma santai gitu aja. 
Researcher : Did you find any difficulties during the lesson? 
What the difficulties? (apakah kamu menemukan 
kesulitan selama pembelajaran?) 
Student : Ngak ada 
Researcher : Did it help you? How it helped you? (Apakah ini 
membantumu? terbantunya gimana?) 
Student : Membantu. Lebih mengerti, memahami kosakata, 
rumus gitu. 
Researcher : Does the lesson help you in expressing and 
generating your ideas? (Apakah pembelajarannya 
membantumu dalam mengekspresikan dan 
mengembangkan idemu?) 
Student : Membantu 
Researcher : Does the lesson help you in making a good 
sentence? (Apakah ini juga membantumu dalam 
membuat kalimat yang lebih baik?) 
Student : Iya 
Researcher : What do you suggest? (apa saranmu?) 
Student : Lebih Galak 
Researcher : Did you enjoy the lesson? (apakah kamu 
menikmati pembelajarannya?) 
Student  : Iya 
 
4) Student 4 (Oktavia Dinda Sanusi) 
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Researcher : What do you think about my lesson? (apa 
pendapatmu mengenai pembelajaran saya?) 
Student : Asik emm menyenangkan 
Researcher : Did you find any difficulties during the lesson? 
What the difficulties? (apakah kamu menemukan 
kesulitan selama pembelajaran?) 
Student : Ngak 
Researcher : Did it help you? How it helped you? (Apakah ini 
membantumu? terbantunya gimana?) 
Student : Membantu. Dalam emmm menemukan kata-kata 
yang lain 
Researcher : Does the lesson help you in expressing and 
generating your ideas? (Apakah pembelajarannya 
membantumu dalam mengekspresikan dan 
mengembangkan idemu?) 
Student : Membantu 
Researcher : Does the lesson help you in making a good 
sentence? (Apakah ini juga membantumu dalam 
membuat kalimat yang lebih baik?) 
Student : Membantu 
Researcher : What do you suggest? (apa saranmu?) 
Student : Ya..lebih keras suaranya. 
Researcher : Did you enjoy the lesson? (apakah kamu 
menikmati pembelajarannya?) 
Student  : Ya 
 
 
 
d) The Result of After Cycle 2 Interview 
No. Question Answer  
Syahara 
Dewita L 
Nisa Dwi 
Utami 
Novita 
Setyaningsih 
Oktavia 
Dinda S 
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1. What do you think 
about this lesson? (apa 
pendapatmu mengenai 
pembelajaran kali ini?) 
Seru Menyenangk
an 
Pembelajara
nnya santai, 
nggak 
santai 
banget 
Cuma santai 
gitu aja. 
Asik emm 
menyenan
gkan 
2. Did you find any 
difficulties during the 
lesson? What the 
difficulties? (apakah 
kamu menemukan 
kesulitan selama 
pembelajaran?) 
Ngak Tidak Ngak ada Ngak 
3. Did it help you? How 
it helped you? 
(Apakah ini 
membantumu? 
terbantunya gimana?) 
Membantu. 
Bagian 
pemahama
n. 
Membantu. 
Dalam hal 
membuat 
kalimat 
Membantu. 
Lebih 
mengerti, 
memahami 
kosakata, 
rumus gitu. 
Membantu
. Dalam 
emmm 
menemuka
n kata-kata 
yang lain 
4. Does the lesson help 
you in expressing and 
generating your ideas? 
(Apakah 
pembelajarannya 
membantumu dalam 
mengekspresikan dan 
mengembangkan 
idemu?) 
Iya Ya  Membantu Membantu 
5. Does the lesson help 
you in making a good 
sentence? (Apakah ini 
juga membantumu 
dalam membuat 
kalimat yang lebih 
baik?) 
Iya Ya Iya Membantu 
6. What do you suggest? 
(apa saranmu?) 
Apa ya 
miss, ngak 
ada 
Suaranya 
kurang keras 
Lebih Galak Ya..lebih 
keras 
suaranya. 
7. Did you enjoy the 
lesson? (apakah kamu 
menikmati 
pembelajarannya?) 
Ya Ya Iya Ya 
Conclusion From the interview above, the researcher concluded 
that the teaching learning writing on recount text using 
EGRA technique in cycle 2 incease the interest of the 
students and teaching learning writing using EGRA 
technique help the students in writing recount text. And the 
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researcher when taought in the class her voice was less 
loud. 
 
D. Interview for teacher 
3. Pre-research Interview 
Hari/ Tanggal : Thursday, March 22th 2018 
Jam   : 09.43 A.M - Finish 
Tempat  : Ruang Guru MTs N 6 Boyolali 
Kegiatan  : Interview  
Responden  : Ibu Dewi Fitriasih, S.Pd. 
 
Resaecher : What do you think about the students’ interest in F class 
in learning English? (Menurut ibu bagaimana minat siswa 
kelas F dalam belajar bahasa inggris?) 
Teacher : Ya kelas F itu semisal di grade itu ada grade ke empat 
mbak minatnya dalam pembelajaran tapikan saya itu 
mengampunya kelas E, F, G, H. Hla H itu kan full day terus 
G itu pilihan. Jadi memang anak-anak yang memiliki 
kemampuannya itu diatas rata-rata di reguler di G kemudian 
F baru yang E berarti diurutan ke-3. Anaknya mampu, bisa, 
ya termasuk untuk kesehariannya di kelas minatnya, 
interest-nya ke bahasa inggris itu asalkan kita itu cara 
penyampaiannya itu membuat mereka tertarik itu mereka 
bisa mengikuti atau seneng mengikuti, tapi kalau misalnya 
menurut mereka kita itu cara mengajarnya kita itu gitu-gitu 
aja atau mungkin pidato atau gak ada sesuatu yang menarik 
itu juga peluang untuk rame itu ada.  
Resaecher  :Is the student off F class active and enthusiasm in learning 
English? (Apakah siswa kelas F aktif dan semangat selama 
pembelajaran bahasa inggris?) 
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Teacher : Selama ini selama saya ngajar itu saya amati juga  anak-
anak minat nilainya juga lumayan terus untuk dia bertanya 
keinginan bertanya itu juga ada. 
Resaecher  : What is the most interesting skill for the students in F 
class? (Skill apa dalam bahasa inggis yang paling disukai 
oleh siswa kelas F ini Bu?) 
Teacher : Skill-nya itu yang paling diminati, yang paling diminati 
itu emmm ini membaca kemudian menulisnya.  
Resaecher  : What do you think about the writing skill of the students 
in F class? (Bagaimana pendapat Ibu mengenai kemampuan 
menulis bahasa inggris siswa kelas F?) 
Teacher : Untuk kemampuan menulis anak-anak kelas F itu ya 
sudah lumayan mbak mampu. 
Resaecher  : What are the students’ difficulties in writing in F class? 
(Kesulitan apa yang biasanya dihadapi siswa kelas F dalam 
menulis bahasa inggris?) 
Teacher : Kesulitannya itu di kosakata mbak.  
Resaecher  : What is the KKM of English in this school? (Untuk standar 
KKM bahasa Inggris di sekolah ini berapa ya Bu?) 
Teacher : Untuk KKM nya itu 67 mbak. 
Resaecher  : How about the English score of students of F class? And 
how the writing scores of them? (Bagaimana nilai bahasa 
inggris siswa kelas F yang Ibu ajar ini? Dan bagaimana nilai 
menulis mereka?) 
Teacher : Untuk pencapaian KKM itu anak-anak masih kurang 
mbak jadi kadang saya menggunakan tugas tambahan lain. 
Resaecher  : What is the technique that you usually use? (Biasanya Ibu 
menggunakan teknik apa dalam mengajar menulis?) 
Teacher : Biasanya mbak untuk mengajar writing saya itu 
menggunakan gambar itu mbak. Iya jadi misalnya teks 
recount nanti siswa nulis teks recount dari gambar itu gitu 
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mbak. Jadi saya nerangin dulu itu tenses-nya nanti siswa 
baru nulis. 
 
From the interview to the English teacher above the researcher concluded 
that: 
7. The minimum passing grade (KKM) of English in Eighth Grade is 67 
and the students in F class generally can not pass it. 
8. In generally the students in eigthh grade of MTs N 6 Boyolali in the 
academic year 2017/ 2018 had the interest in English lesson and the F 
class is in the third between E, F, G, H classes. 
9.  The activeness and enthusiastic the F class students in English lesson 
is middle. 
10. The first skill that is most interesting for F class students is reading 
11. The writing ability of F class students is middle and generally the 
students had the problem about vocabulary in writing. 
12. The teacher usually use picture in teaching writing. 
4. After the research 
a) After Cycle 1 
Hari/ Tanggal : Tuesday, May 8th 2018 
Jam  : 09.50 A.M - Finish 
Tempat  : Ruang Kelas VII B MTs N 6 Boyolali 
Kegiatan  : Interview  
Responden : Ibu Dewi Fitriasih, S.Pd. 
 
Researcher : What do you think about the technique I used in 
the class? (apa pendapat Ibu tentang technique yang 
saya gunakan di kelas?) 
Teacher : aaaa, tekniknya sudah bagus. Kemudian aa itu 
sangat manfaat untuk anak juga ya. Karena nanti 
anak akan lebih aktif, kreatif, efektif dan lebih 
senang dalam mengikuti pembelajaran dan nanti 
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akan menghasilkan pembelajaran yang lebih 
optimal. 
Researcher : What are the advantages and disadvantages 
according to you? (apa kekukarangan dan 
kelebihannya menurut Ibu) 
Teacher : aaa untuk kekurangannya saya rasa nggak ada ya 
mbak. Tapi untuk kelebihannya itukan dengan 
menggunakan teknik pembelajaran EGRA ini kita 
bisa mengetahui kondisi awal kemampuan siswa 
jadi setelah itu nanti kita bisa memetakan, 
memetakan, dengan pemetaan itu kita bisa membuat 
rancangan pembelajaran yang sesuai dengan 
kemampuan anak. 
Researcher : What do you suggest? Any other suggestion? (apa 
saran Ibu? Apakah ada yang lainnya?) 
Teacher : Sarannyaa…aaa saya rasa menggunakan EGRA 
sudah bagus tapi aa selama pembelajaran itu kalo 
kita gunakan untuk continue nanti kita bisa 
menggunakan variasi metode pembelajaran. 
Researcher : Is the teaching learning process appropriate with 
the lesson plan or EGRA procedure? (apakah 
pembelajarannya sudah sesuai dengan RPP atau 
prosedur EGRA?) 
Teacher : Sudah 
Researcher : Does it help the student? What is section? (apakah 
penggunaan technique ini membantu siswa? 
Membantu dalam hal apa?) 
Teacher : Teknik ini sangat membantu siswa. Jadi nanti 
anak, siswa-siswa itu akan lebih aktif, lebih tertarik. 
Aaa anak-anak juga akan lebih kreatif dalam…kalo 
dalam hal ini kan dalam skill writing jadi anak-anak 
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selain dia lebih kreatif itu anak-anak juga bisa 
memahami apa yang mereka tulis jadi tidak hanya 
sekedar menulis tapi bisa paham apa yang mereka 
tulis. 
Researcher : Does the lesson help students in expressing and 
generating their ideas? (Apakah pembelajarannya 
membantu siswa dalam mengekspresikan dan 
mengembangkan ide mereka?) 
Teacher : Iya sangat membantu. 
Researcher : Does the lesson help students in making a good 
sentence? (Apakah ini juga membantu siswa dalam 
membuat kalimat yang lebih baik?) 
Teacher :  Iya sangat membantu, tapi itu juga selagi kita 
membantunya ya, dalam arti kita juga mengkoreksi 
kekurangan siswa dalam penulisan, dalam menulis, 
dalam writing. 
 
b) After Cycle 2 
Hari/ Tanggal : Saturday, May 19th 2018 
Jam  : 11.25 A.M - Finish 
Tempat  : Ruang Kelas VIII F MTs N 6 Boyolali 
Kegiatan  : Interview  
Responden : Ibu Dewi Fitriasih, S.Pd. 
 
Researcher : What do you think about the technique I used in 
the class? (apa pendapat Ibu tentang technique yang 
saya gunakan di kelas?) 
Teacher : Aaa bagus, aaa apa namanya kita bisa secara 
optimal mengetahui kemampuan anak dan anak pun 
akan lebih aktif dalam pembelajaran ini. 
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Researcher : What are the advantages and disadvantages 
according to you? (apa kekukarangan dan 
kelebihannya menurut Ibu) 
Teacher : Untuk kelebihannya kita bisa mendiagnosa 
kesulitan yang dialami siswa di awal kelas ya. Jadi 
untuk mengetahui kemampuan yang dibutuhkan 
siswa, untuk menegetahui komponen kemampuan 
yang perlu dikembangkan dari siswa 
Researcher : What do you suggest? (apa saran Ibu?)  
Teacher : aaa untuk sarannya, kalo kita lakukan secara 
continue nanti kita bisa menggunakan variasi 
metode agar anak lebih tertarik dan lebih senang 
dalam mengikuti pembelajaran.  
Researcher : Any other suggestion? (Apakah ada saran yang 
lainnya Bu?) 
Teacher : Aaa nggak ada. 
Researcher : Is the teaching learning process appropriate with 
the lesson plan or EGRA procedure? (apakah 
pembelajarannya sudah sesuai dengan RPP atau 
prosedur EGRA?) 
Teacher : Sudah 
Researcher : Does it help the student? What is section? (apakah 
penggunaan technique ini membantu siswa? 
Membantu dalam hal apa?) 
Teacher : Iya sangat membantu, aaa anak-anak bisa ini apa 
namanya mengetahui juga kekurangannya dengan 
bantuan guru ya. Jadi nanti dalam hal-hal apa saja 
yang perlu ditingkatkan. 
Researcher : Does the lesson help students in expressing and 
generating their ideas? (Apakah pembelajarannya 
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membantu siswa dalam mengekspresikan dan 
mengembangkan ide mereka?) 
Teacher : Iya 
Researcher : Does the lesson help students in making a good 
sentence? (Apakah ini juga membantu siswa dalam 
membuat kalimat yang lebih baik?) 
Teacher :  Membantu siswa dalam membuat kalimat yang 
lebih baik, iya. 
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